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The purpose of this study was to survey the teaching practlces~

. in the language arts of teachers at the grade s1x level. Thé study was

4 »

_' deslgned to 1nvest1gate' (1) the frequency of use hy teachers at the

» ) .

-

- swe——Af—f~#rgrade"six‘1evel Of selected language arts teachlno practices, and (2)

2 . ¥

s1gn1f1cant differences in frequency of use of sélected language teachlng

Practices in terms of four teéacher characteristics., These characteristics

I
arts'and#?:lzteawag\ (3) length of teachlng experlence and (4) varying

»

,. numbers of lanbuage arts in-service coursés.

B - ‘ . e ) ’ ’
u A 40-item survey instrument was developed by the 1nvest1gator ‘

to gather Eecessary data. Copies of this “instrument were mailed to the

w
v
‘.

principals of all Calgary publlc elementary schools to be d1stributed to

- thos eachers Currently teachlng at leastvone class pf grade six (leVels

;, '?‘ ' * . % 7 .
s .l3 and 14) language arts. Usable returns were rece1ved from 180 teachers,
A percentage distributlon was'calculated to determine the ‘

frequency of use by teachers of each of the language arts tea\hing ’

' ¢ S

practices. Four null hypotheses were tested for signlficant differences

4

ey

\ ! 4

between frequency of use of teachlng ptaigices and fqur selected.teacher
n

- .

characterxstics: Chi square was used i 11 tests of significance.
. The demographic data revealed that more vhan three-quarters'of

the teachers surveyed had one or no courses in lang>?ge arts curriculum

-~ » -
o -

and just under three-quarters had one or ,no courses in reading curriculum.

-
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Approximately one-half o6f the teache;s had ‘No0 courses in English and

- . P — ¢

more than three-quarters had no courses 1n linguiStics creative'dramatics,
\ . o
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were: ' (1) sex, (2) varying numbers of un1vers1ty courses in language o
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S ) . .. , L " - 2R
or- speech. . Almost three-quarters of the respondents had taken .no language
. . . S . . A . .
arts in-service coﬁfses. More Jhén two-thirds of the respondents hzd
- ‘e - R ‘ . .- i

A I . -4 .
' six Or more yeaaﬁﬂ‘teaching éxperience.’ , < . :

* For purposes of ladditional clarity, the surv%y ifstrument items’
L4 ! N

were grouped and. discussed according to eight language artsg areas: (1)

creativity-creative writing, (22functignaliwriting7(3}fgramﬁa; and

1]

usage, (4) héndwriting, (5) listening, (65 speaking, (7) spelling, and

(8) vocabulary, Analysig of'the data in these areas revealed varying

i d .
.

grade six level. ,The most frequently—used language arts‘teachihg Practices !

were those Erhditionally validated approaches.to teaching lénguage‘artsi
Coae N . . . )
While many are useful, they are generally product—oriented:apd tap only

a limited' spectrum of éommunication.' The least-uged Practices tepdaed to

.tap the more recently suggéSted proégss—oriented aspects of communication.j

. Analysis of.the data revealed few sigﬁificant’diffegences in* .

1 3 L

‘teaching practices‘and_sex;“ on two éurvey items between Practices and .« )
+ ."\’“\«. ' - '

numbers of'university courses in ianguag¢ arts and related areas; apd
. . )

v o - 4 - ‘
. On one between teacher use of practices and. In-service courses in
. [ - .

’ language‘aits. No significant difference was found between teaching

3

' Practices and years of teaching experience, Since few of the items, - . ——

- - . L3

‘‘tendéd to discriminate, it was concluded bhat;most‘teéchefé employed

" the same teaching strategies;”irrespeqtive of their sex, level of ) a

- - .

professional ﬁrepara;ion, and number of years of teaching'exﬁeriencq.
+ ‘. :

Because of the implibatidﬁé‘prising from this study, several

°
<

Suggestions for further research were Presented, ‘
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' Chapter 1 S

S

.

o R INTRODUCTION : - -
' It is widely acknowledged by educators that the development of R
0

the ability to communlcate effectlvely is essential for chlldren who

. v

are expected to meet the demands of today's society. Communicatiof
involves proficiency in both the expressive and the receptive'ladguage
skills, including suth areasTas speaking, listening, creative writing,

and functional writing. Consideration of the interrelationships of all’ /////////

- Ss

' the aspects of the language arts in communication strongly suggests i

recepgion Qe based on research findih‘F in these areas.,

ﬁggﬁ The content and methodology ‘of 1nstnuctlon in the language arts -

o . ;
\thgge s htary grade levels Has been- the subject of considerable
controb . Even the term "language arts'" has not always found general .

acceptané¢ ﬁjth educators. -Traditionally, for example, the aspect of

the school program concerned with language has been called "Engllsh "

and many educators\stlll prefer this “term.. Others favor "communlcation

"

\ ’ .
arts,” while Stlll others use English as a modifier and refer to the T ﬁ,

-' . - \ ;‘ —"
- . ""Engllsh}language arts" (Wllt 1965). . T .

-~
\ ¥yt

T Educaths Jare generally agregﬂi hpwexgr that all .0f: the language

A
-arts are® 1nterrelated While many the Statements’ concerning these' e
e "" I 'S . ~—
. . e, Ay . . T
1nterrelatlonshaps are based vn'expert opinion, there is an incre331ng
2 kg "’ '4"‘ )
amount of  research’ becoming® agallable whick points out these relation-
\ -

qhips (Cleland, 1964; DeVrlg}, l970' Ruddell\ l966). Many of-these

AN .
.a . - ‘ . . 1 . ’ ‘
. - L : ’ b




P

studies have been made 'in an

S

ttempt to give instruction in the

.

/language arts a sense

-

direction and purpose.

Although the nature

¢

ints to a general body of content and methodology,

. v

of the findings

there exisp«” considerable disparity between the acceptance of “these
v e

find' 2s and their actual\application in. the classroom (Smith,. 1972).

"More than 40 years ago, for example* a study by Rankin (1928)

Y

revealed that, of the time people spent in communication, approxlmately

%5 per cent was devoted to listening, 30 per cent to sPeaking, and the .

remainder to reading and writirg, A 1950 survey to determine Iistening

practiCes in elementary education 1nd1cated that students spent an {" [
average of 57.5 per cent of their classroom time in listening (Wilt '

1956). Nevertheless, a study by Brown (1967) which analyzed the content

.h
— Of American textbooks in language arts in terms of listenino activities

‘or listening instruction from 1959 to 1964, indicated that writing and ]
. $ *

grammar and review lessons,were~emphasized~to such an extent that only -

.63 per cent of the 7,744 lessdns emphasized instruction in listening

" As landry (1969) points out : . < -

v S ' :

) . language arts activity, ous
. o lack of prog;ggéeyh;ch—develqpJiistening skills is enf in
=~ most elementary schools. (Landry, 1969, p. 599) - -

_ ~
FolloWing\an.investigation of 168 hi

~

S . .

gh school language arts )

4

, ' programs in various\parts of the Udited States, Squire (1965) concluded

that instruction needs updating if eagcation in the language arts is to -

; 3 ' improve. Studies by Tovatt, DeVries, Mi




- Squire'g point of view when findfngS*tevea}éd;lhat sehondary,Engliéh

. ,
» )
° . PR ' ’

. ‘ }peachers were relatively uninformed cencerning research.and professional

< . N ~ 4 .
. . writings in the fiéld of languhge arts. As a.result of a follow~up

'
, /

. . .

. o ’ . N L. )
further suggested that considerable confusion exists®anong /secondary
.o c . e ‘

. Englﬁsh teachers as to what to teach and when to'teach‘it.

v

v

¢

The gap fhat-exists between research findings.and e¢lassroom

teaching at the elementary grade level is dramatically illustrated by

—
. .

’ o * Greene and Petty (1971) in thein‘statement: ' €' L -
» ) - N c . [
- . \ . . - R - or N
. The teachinyg of grammar in the elémentary ‘sciiool has been the
subject of much controversy for many years., The controversy
: e . , has continued in spité of the accumulation of research- evidence.

. . . . Lowd
negating its value in improving oral aad written expression and .

the failure by its advoca%és to establish'éthe: valid reasons
for teaching it to the exclusion ‘of other 'subject matter.

’

v ) (Greene and Petty, 1971, p. 371) ., R :
' i . Aé.ear{y,as 1906, Hoyt reported that’students in the seventh
g TR wus- o+ MR TS 3

. * . . b
and eighth grades with no training in formal grammar did as effective
2 M . M . - e .

‘ .“ i . - ~

.. : " work in writing compositions or -in ifterpreting. literat

. ) . B . .

with two years'
t . s . - - c
. ». . years confirm Hoyt's findings. Nevertheless, tradigional grammar is
. ) ’ ] N . . c
N B 3 . B ,

still taught in many elementary schools and fofmal grammat .drills c4dn

»
— -,
. 4

. . R . -~ v} -, . .
be found in many textbook$ currently'in use in North “American schools.

' o~ -

)

.
~

- “

be out of tyne wi&ﬁ'éléssfoom Practices is that of handwriting. As

. [}

" . Plattor “(1965) tiotes, "ﬁiécdnception§ conéerniﬁg the most effeetive
. . . . '

‘ R :

P

have Ifttle basig in fact" (Plattor, 1965, p. 14), o

A ¢ = !

- .

. with the prevafiing cpsto&’in?NBrth Ameritap schools qf‘tégghing;two

.. L. .
. . ° . . > . o - . Loy,
~ N R , . L . t

e = — ) \ 5 - . \ .
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-

ure as did those
drill ‘on fo;mal-gr;mmar. Research regults through the .

-

- Andther language arts area in which research findings apﬁeaf to

.

. 3 - o PO I . . - ‘. ..
. ' selection of content and methods mdy result®in dogmatic conclusions that

. . * A continuing controversy: in -handwriting instruction is concerned

-

4

,

study.conceéned with.languagq'arts teaching at qhis;levgl, DeVries (1967)
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- AT

g handwriting styles, manuscript and gursive, Groff (1960) suggests

’ .
that there 1s‘no point to changing.children from manuscript ta cursive

_£ ' ./

form-and that reasons given for changing are largely opinioné rather

than facts der1Ved from research 1nvestigations.a N ' :

’
R - * . ‘- . " *

- The following statement summarizes the problem inherent in-the
N Ll B ’ - ri

- - . r

gap between research findings and classroom practices:' "L ‘tradition,

regardless of whether it is .based on any real 'eVidence or mt.‘ is |

)
N

[

N '

certainly a major. controlling factor in all that is done in schools and

cannot be minimized" (Greene and Petty, 1971, »p. 450) . i :

.

As Welsh (l966) points out’, althouOh there has been a tremendous

amount of excellent research performed in the’ field of education over

t >

the last fd‘;years, the “basic problem appears to be how to'put this new

— i -

knéwledge into practice in educational systems. One appropriate starting

point for developlng ways of dissemlnation and ‘implementation of research

. ’ .

findings would appear to be to determine the teaching practices that
: : &
currently. eXist in a given school system. In oider for instructional

1

continuity to-be maintained, it would also appé?{ essential to provide

. B
1nformation to secondary school teachers about durrent practices 1n

language arts instruction at the upper elementary grad! levels.

Pl

Information should also ‘be useful to both elementary and secondary

K

teachers concerning the excent to which current language arts teaching

4 S

practices are in fact ‘based on the results of research studxes.

, -
o=

STATEMENT OF THE PROBLEM

- . -
.

The present study was designed to 1nw%stigate the teaching
~N
przctices in the language arts of feachers at the grade six level.
= . ‘ - .
Specifically, tHe study was desigaed to answer the following questions:

"
. N
v

Y




1. What is the frequency of use by teachers at the grade six’ level of

Selected classroom language arts teachlng pract1ces7

~2. Are there significant differences in frequency of use of selected

N
PR

\ classroom language arts teaching practices in terms of selected

v
~

teacher characteristics? ‘ . ’ ‘

To answer the second qdestioﬁ,”four null hypotheses were

investigated in this studyt
Hyl: There will Pe no signfficant_differeﬁce in frequency of use of

selected. classroom language arts teaching practices between

- 1 - - . A

.

male and:female teachers.

/ H,2; There will be no significant difference in frequency of use’of

selected classroom language arts-teaching practices among

*

]

-, teachers with varying numbers of university courses in language

arts and related areas.’ .

.
3 , . K

) — e e -

¥ 1)

Ho35 There; wxll be no significant dlfference in frequency of use’of

selected classroom language arts teaching practices among

- 3

teachers§ varying years of teachlng experience,

Hob4: There wil e no significant difference in frequency of use of(

selected language arts teaching practlces among teachers with

«
.

varying.numbers of in-service coutrses in language arts.
. t ~ e . .

v

-, IMPORTANCE OF THE STUDY
According to offlcial figures from the Indiana 8tate Depértment

of Education reportedwin the National Council of Teachers of Engldéh
Study (Squire, 1965), grade six elementary teachers Speht 42.5 per cent

of their iqstructiocal time in the teaching of language arts. ' An

intensive review of the literatute)reveals no comparable current studies




/
.

. ' R ’ . .
of language.arts instryctional practices at this level in Canadian;

>3

schools. However, writers of professional texts and curriculum guides

(Anderson,:1972; Jenkins, 1971; J. Smith, 1972) indicate that at least

- % . ' . .
.this amount of time is currently spent in language arts instruetion at
. ~- e .

z

the grade six level. ‘ . .

This study at the grade six level can brov}de both.elementéry
and §§condar§ languagé arts teachers, supervisors and administrators, -
as well as the general public, with information concerning teaching
practices in the language arts ét the upper‘elementar; level. Tﬂ;g
study can also reveal the effect which.researcﬂ in thewlahguége arts i
has had upon instruction in the expressive and receptive language areas.
The findings of ﬁhisLstu&y should be usefhl in familiar;zing teachers

with research and professional information in the field of language

arts: Since each of the areas of language arts has beea dealt with

»

. - ———— - . — R

separately*in this study, teachérs may also become acquainted with
those areas in which there'is a particular interest or need for

information.

S h . .
A cordtinuing concern among educators involves determining and

developing appropriate criteria for ‘teacher evaluation. A possible

-

strategy for the evaluation of iadguage arts teachers may be suggested

by those teachihg‘practic;s found to be supported by research findings.

®
.

An effective language arts teacher should acqqg;e a thoroggh"

understanding of the princiéles contained in the lang age arts program .

1 B

of the grade before and after the gradégwhich he ié‘teach{ﬁg (Alkerta,

1959). As this study is concefnéd(with the upper élementary level, the

findings may be useful as.a frame of reference for organizing and
. . ‘ - A

evaluating the dgyélopmental principles of the.language arts program

»




_ interrelgted language arts program, reading has not been i

5 - 1)
- . »

at the secondary school “level.

. LIMITATIONS OF THE -STUDY

s .

- “«

,

»*

™ The subjects‘involved in this study were limited to grade six
teachers employed in-the elementary schools of Calgary School District

No. 19; Calgary, Alberta. ) T

A ]

-~ . v' ) \ v
The items on the ‘rating scale developed by -the investigator for

this study, "An Analysis of Selected Language Arts Teaching Practices

t

in Crade Six," were selected from a wide variety of professional

12
e

literature 'in the field of language arts. 'However, the number and’

content of items may not ‘have sﬁfficiently sampled all of the aspeéts e
13 . ~
. ;o . ) _ ‘
of the language arts program,
. J .
Al;hough—reading instruction is an integral part of an

. ]

ﬁ L)
nclgdﬁd*ihg et

. this study as the area,is of sufficient magnitude to warrant a séﬁqgééé
- " -« ‘ N ‘\* -
study. > - - NE

. ‘ N Voo

~ . ' ,pj" "{,,’

DEF}NITI??E)OF.TERMS ‘ ’

The following terms were used in this study:

- . ,.(“
Grade Six Language Arts Te&r ) .

-

A gra&e'six language arts teacher was defined as any teacher
. .o AN

who insiructs_at-leést one class of grade six (levels 13 and 14).

language arts.” . .+

-

Language’Arts " . '~
The term "language arts' was'defined as inclusive of the three o
geéneral communication areas of épgaking, listening, and writing (Alberta,
. - [ - ’ 2

o . . e T

. ‘ -» - N e

A
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D s ’ . ' TS o TR e
. i . . B . .
.

. "% - 1959; Manitqba, 19683 Smith, 1972). More specifically, these three -

.
~ 0

" general areas include: (1) speaking, the expression of information
. t . , ) 4 . .
% * } and.ideas through oral language symbols; (2) listening, the.reception
il i . . ) . B

of information and ideas through oral language symbols; and (3) writing, .

, —

the expression of informatibn and ideas through graphic langyage symbols,
includ}ﬁgNIAé areas of creative writing, functjonal writing, grammar ' Co.
.. - - . ’ .

and usagé, hghdw%iting,'spéliing, and vocabulary. ' .
., . — . - - '

~ - 4 -

. ‘ o

K ORGANIZATION OF THE THESIS . ,

' o 7

The‘first'chapter contains a discussion and statement of the
K e . e » A ¥

. problem, its importance, the limitations of the study, defimition of -—rﬂﬁﬁ

.

terms, and organization of the thesis, A review of 'the related research

and .literature ié.presented in the second chapter. The third chaﬁter
’” . : i . ’
outlines the design of the study in ;eﬁms of subjects, development of . *

e R e ——

» . .
* . -

—=————————«  the survey instrument,.administration of the .strvey instrument, and
. ’ < i . . ., ﬁ.__,—.’

: " analysis of the data., The fourth chapter. includes the results and ’

)

. -

i

interpretation of data. The-conclusions and implications are found in

) . .- . , .. R
. Chapter 3. g .

a
T
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" REVIEW OF LITERATURE ' .

N e - .
» —_ o

t- L

INTRODUCTION - e

-
. o

) P . R
recent years, there has been an increasing interest_in the
- 7

of language arts in elementary,education. With this interest
» [ e’

has come awareness that many dift e language-grts teaching practices-

tary level, which resedfch has indicated as desirable, are

-

not necessari in practice in our educational systems.(Elin, 1972; .
— 1 . - , ‘o -

’

Jénhins, 1971; mith, 1972). Studies at' levels other than'eLementary

have revealed simN\ar £indings, and -have coetributed to the body of

N \
[N * »
. \ 3

ERIC
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Wherever poskible, the most recent sources have been quoted. :

In additiop, studies

hich appeax to require extensién or repl;cééion a
. ’ v i v,

in grdeF to obtain up-Yo-date results have also been in¢luded where '
et t — N
! T e - .

appropriate. ¥ o . . ) .

A rating scale designed By“rhe investlgator for use in this

_ study, "An Analy51s of Language Arts Teaching Practlces in Grade Six," .

~

"was used to determine,the teaching practices in language arts at the

» <
—— v

g . 1 . ' I3 . N
grade six level. Each item.was based upen related expert opinion and

research results. For purposes of the following.discussion, the

' v — “

literature will be revieged in terms of specific items in the areas of
- PUr S v .- ’ . . *

- - -

creesiigz}fcreative writing, functional writing,..grammar and usagei.ﬁand— .
r . -, N

writing, listening, speaking,uspelling, artd vocaBulary. Wherever possible,

N )
.

related items have been grouped for purposes of clarity.

- L -
- . .

N . ~
- . ’ - 0 o -
. , -~ 7 R . . ‘-
.. o . .

-

o
L)
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a .} * CREATTVITY-CREATIVE WRITING ]

L ' te L]

Research stud1es by Getzels and Jackson (1958) and Torrange

'{1959) reVeaLed.that education cah'playﬁan important‘role in the_ ~

' ‘rgsearch, was_tHe ‘firstlto use the term ''divergent. thinking' as'a

about it. “Research by ParnEs (1963) reinforced tnege poxnts

HK“

As’ Torrance (1963) notes,

deyelopment of students’ chativftyt
creatiyity may be'defined.{n'termsvof a prbcess, a'product, a persoralit
or an emvironmental-conditien. He chooses to define creativity as the"

- . . .

process_ of sensing problems or gaps in information, forming ideas or
‘c N ‘9 . . » [
" 'hypotheses,” test1ng and mod1fy1ng these hypotheses, and communicating

the results (Torrance %963 p. 4).\. - . “ .

se

[ ] -
., . . L4

Gu;Lford (1959), a leading“authority in the field of creativity»

.
“« -

1 P
* o . ez e
‘necessary component ag creat1v1ty.

Accordlng to Gu11ford creat;ve

LI )

,“e"

s/yethlng‘novgd

thinking is dlStlﬂgUlShéd by the fact that there 1s

- o, ! .
N L e

o

demonstratlng that a Cons1derabLe\part oﬁ creatlve behav1o

-

D e

e M

/

f/is leatned
/), T

through such- tasks as creative problem—solv1ng and gxeatLVe wrlt;ng

The suggestlon was made by- Patke (1960) that ch%}dren Lea/n

s
RO

write by writing and that emphas1s should be on. orlglﬁality of style_

s
ey TN

In addition, he notes that,_as the ab111ty to write grows,
. \{ B £ ra

80 does the desire to write. In order 0 foster th1$ desxre to’ wrlte,

\.o ., .~, i

Ad - ’...

and content.

) *o./u

,

.._\

several goals for the teacher are suggested by Larson (191;) to help *,
students develop fluency and conf1dence in the use of language' to Lo
M- .‘_ “-?
encourage students to develop powers of exact observation; and to
A," - . . [ . ¢ X
stimulate students to exercise their 1mag1nat1ons - s

\\\\\ii\early as 1957 Strickland suggested ‘that a relaxed happy

. .- - . P o

-
Y,
ld

}rf view: by /

v




ER

. . . G . ¢
"‘f- emotaonal and soc1a1 clzmate in the ciassroom as well as flex1b111ty

P 4

~

T
- ;

. ) experiences for use in creat1ve wrlting

4
. . ? R ’

[ ¢ - ' &
and freeddm from pressures, were requlsltes for creative ekpress1on.
: P .

¢

. *. Ine addltlon to these requigites, Larson (1971) views encouragement by

¢ o . . ~
//the tsacher as an a§kent1al 1ngred1ent 1n stumulatlngycreatlve writing:

.
- -

=~ B
e, . .

P U encouragemeno bf the student's wratlng gives pleasure, X
pleasure stlmulates the wllllngness to write; the willingness v
L to write helps develop fluency in writing; fluency is expected
NS &. to assu e tﬁat the stydert will be. able and willing to practlce
precxse ObServatlons fresh ‘verbal pnesentatlons, and revealing
comparlsons——all of Which are considered’to be important abilities
-ﬁor the elementary student to develop in the1r creat1ve writing.

(garson 1971 p. 927) . .

°.' /&,"‘ -~ R
\A p 3 * .

As everygni\@ossesses ‘tq some degree the, ab111ty involved in,

.

s bclng tntacive (Torrance, 1963), educationists should be warned against

atnEn'ng out‘stereotypéd individuals rather than individuals who are

- -
Lo -...

fteely orlglnal and creatlve thrpkers Martin (1968) stresses,the

x -

) ,'lmpqrtance of developlng the imagination ag’ a necessary component, Tbr

M ‘vp .

Icreative¢writing, Unfgrtunatery, he notes, the fresh 1mag1natron that -
:"\’/ 4

'runs Joyfully rampant through childhood ”’Kp 611), gradually slows to

i crawl as the years pass-~perhaps from too much rote learnlng, tod
9 . e

much reliance on .routine, d&nd too fnuch organizationl*ii
T » . - o

- ~ .

Practice No. -147 % Use -audiovisual aids- gé prov1de badkground

3 -
| < . s > v
2 . - v .
/ . - § " . N -~
, .

Since students appear to respond best to varylng modes, it is

LT - . + -

1m6~?tant to use v1sual, aud1tory, and k1nesthet1c stimuli rather than

/ ~ e

PN
‘&N“ﬁha just vmsual/exposure to. stumulate students Lo wr1te (Turner, 1970)

<,
\'\\
g

ihis pOLn&\of view wgs suggested earllen by lew1s (1967) following the

-
% e s " -

ﬁbservatlon of classroom experiences with aud10v1sual aids. ‘She
© . . v .
commented that, children of any background, given approoriate sound- !
~~. Ppicture stimuli, cap think with vividness' and” individuality, discover
et ¢ - ~ . ~
- 4 L . ‘
» et : . . 1]

4 |

o4

N e

»
&




new ideas, and find words to express them. , ,

. .

;x%@awf~‘ - Edmund (1956) use§ Felevision pfpgrams and motion pictures as

i

A
‘

) - , . .
d a, stimulus for creative writing in a study involving 90 seventh graders.

V3 .

He concluded that the students who drew their ideas from these "der;yed"

. ) - ) ’ s
experiences wrote more creatively. * ¢ . R ) ’

2y

-
‘

- Pictures, literature and toys were used by Carlson (1960) to///A

‘

stimulate upper elementary children to write. She provided the )(
J . - . ,

t

experimenfaf group with these stimuli while the control grodp/wés -

given only a 'title as the motivator.. An analysis of the/zfg;tive w;iting“

~ 7
-

revealed a statlistically significant difference favofgng thé experimental

- -
e

5 . L /,
group in‘originality, versatility of vpcaﬁplary, and total number of

N F 2 . - 7o
.

wotds, - -

o

ey " Tovatt (l§66) and a staff of researchers devised 8 thgee—§é§r

*

J , ‘ : .
study to determine the effects of using oral-aural-visual procedures in
o ‘ s - T iax(\) ‘ . : ) ' ‘
¢ teaching written composition to ‘junior and ;senjor high schoo} stugents,
b : v . . / "\ .. , . . P
According to -the investigators, the program recognized the fact that

-

-

N . v

talking comes néturallyjfor studenfs, while writing does nét; Tape

recorders were used by the students so.they could #'héar" their -ideas,
’ . . ~ N « . % ‘ - S é
develop them, and then write them. Baged; op’their results, the

oo L e _ U ‘o
‘researchers concluded that, because the student feels -more confggent

- '

and adept as a spegkér, more ideas evolve Vhichcéan then be“expanded

[y

¥

v
»

on in ﬁis wrifing. A ﬁarked &ifference in‘thé gtnituqe of studgz}é was

a%sé\ngted, as almqst‘éo per ceht-said they enjoye? the speaking and

vriting activijtie'sv.‘ = ‘ ‘; o :' SN - ‘
- ' Deriés (1970) replicated this' stuay withf§tudents in gra@es .

. 7

five to eight. His findingé were similar'tg EhQSé of Jﬂ@ secoﬁdary

El t

- 7. P

v

-

it

- stugy, as were his conclusiods;‘,lg another study, Golub (lQ?O),cogpa;ed ﬂ(

~
. y ,
. . .
. N '
' v . Y
. .

~, B ~
N “ 'v - - al - * ‘ - . * o
. ~ (S "1 n , - . ' R
d
. ) .

P ‘ . A Al P
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@

»

' _such as creative writing are to evolve. In' a'comprehensive list of

« for creative writing, writeérs ‘of professional texts and articles appear’

_ - sensory experiences are necegsary if subsequent intellecgual activi:ies,

. . ; Y.
hS R . N / . 1
. . . . ¢ / ,
. . . P . -
i ¢ . . -t ‘ . .
-

. B BaEL .
the differencesuthﬁthe Creative writing of upper elemehtary students

- '[
. X \\\\ /
who used,pictorial stimuli which varied in terms ocholor, complexity,

and content subject The findings 1ndicated that concrete pictures

were better stimuli than abstract pictures, a?§ that blacxjﬁhd white

pictﬁres as well as, uncluttered ones, resulted in more descriptlve

language. qued on these results he suggested that perhaps the

" -
~

complexity and quality of writlng ‘can be influenced\by the judicious

¥
M

2t

selection of. the type of pictonlal stimuli L.
it

.

Practice "No.-9. Take your students on walks and field trips ‘
‘ and provide opportunities for creative writing

- ?(’\\ ..about these experiences.
. -1y - ' . .

¢ /‘ . , - .

, DT, The .importance of’multisensory learning through such activities
as field trips was recognized by Hunt (1961), who’suggestéd that’multi—

B .

.
kS

- . . “

selected ohjeccives in language arts from pre~kindergarten to grade 12,

1 ‘.

‘

e

‘Endres, Lamb and, Lazarus (1969) reinforce the importance ‘of multisensory
- R § . . I ”» N '

~

experiences for students of'all ages &s an.integral part of their
. . y A ) ‘ T
language -arts program. r -

- b
—

Althdugh a review of,the l/terature does not reveal specdific,

-
~

. ) Y . -
- studies which used walks .and field trips to providé‘background experiencesv
. ¢ 1 ’ i’ -
. v @ \ . f
‘to be in almost total agreement on the importahce of such activities.

v . v .

Applegate (1955) suggests that creative writing does not happen without

4.,‘1-

enniching experiences, because,no -one is able to create\out of a vacuum.

She notes that, "if “you want your children to write, you must\take plenty

- 4

of time to appreciade the little things that happen every day since this
. o . i

e X A L .
s g ' 1 n H 2 u . . .
. ) N [}
. - . N P < .
- « . . -
.
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" as it is a sbrt of: catlon from one's everyday self/and the rodtine of

. are g;ven the freedom and encou;:fenep to express themselves and are:

of creative &raﬁae;:;T~‘\TN?-T“"~—~——~ / S

.that, because part1c1pat10n does no

. rememberlng 11nes, ch'

. <F

adds‘ﬁq their feaim of exne;iences" (Anylegate, 1954, p. 17).
(1970), wfitfhgfin the:area.of/creatiye drama, also éuggests that
Lo . p
learning situdtions such as excurs%pns, hikes and field trips arrest
the students' attention and thefefore promote awareness which eﬁ
«the necessary stimuli and ideas,#or writing. /
. . ":‘. y . Iy o
. N /'- \w . W . a
. Practice No. Prov de & pd%tunity fgf
: dy/and‘ visatio
“~ ‘ suggqstion.

y ] )

. . . . V
' Again,;a.éeview of%the literature reveals that tne/su

/ : /

spontaneous dramatic
. activities freé. from

\

/ !

the results of s‘ec1f1c reskarch studles. For exa le, Sg Lin s (1963) . -
s o
1 / ,r x
work wx;h/stud nts7led to/her conclusion that, creatlng ,situation "
S~ . N
. C .

3
~ - 7/ \
I f

/ - * - ~ / ‘
‘ . -
everyday/living.—-Because OE\Eﬁis\ﬁexilng\of pers?nal freedom, creatlve

expres/don be¢omes more evident. Kelley'(l9~ii’notes that if children 9\ T

> N W
timula;ed_te give an imaginatiy€ ntérpretatibn,to llfe, -they are ///

n-\-..“_‘

; A ) e ——
often challenged to write. ,Sike (1964) reinforces this point of ¥iew

. ~ \,\\74 e —

tion which can be channelled into creatlve‘response by the utilizati

g ) ) - ‘/

He notes

- .
-

depend on such«sk 11ls as re/di g or
/ .
n of every age group and ag/llty level are .

able to- nJoy and worﬁfthrqugh 7he act1v1t1es. ,Sidéf({969) notes ;hat.

. N ]

) L Aﬁ'/ / “ : 7 ‘ _—
"y e -

. ‘ o




N t T —t 0
. 15 .
¢ N .
¢ articipation in creative dramatics enables studePts to become more
. . aware), and more capable of using concentration, 1mag1nat10& the sgnses,
Al

. - ) .
" the voicde, emotions, and intellect. \\,\\\ .

Practice No. 26. Use spontaneous forms o% story-telling with

. . : . . . your students, e.g., chain stories, tell ending
. . + of story, etc. . . P
- . : k]

The importance of encourqging'speaklng act1v1t1es is empha51zeq

- by iiemann (1971) in this statement:” oo the chila who “léarns to
“? . | SPEGKPLSII can learn to write well 1f at tlrst egpnasgs is placed on
TR tdeas” (pi 1), o CTenew L .. .
. Studies bv Hughes (1933), Loban (1963), end\Ruedell.glg6g);l"- ..
., ﬂndicated -tna{ ofaf lenghage develépment serves as‘nhe underlying baee C

« -

for the development o; pead1ng and wrltlng achlevémenx ~ The. lmportance

~~ - .- tew T
. - " ..

* F}I understandxﬂg the contrlbutlon of. oral language to the development o
- \ _" .
. of other wommnunication 3Kilts.is Eufther emphasized by Ruddell (1966)

S semea

— \};: -’ when he uYges that one of the najcr purposes ln the language arts . ~
T g S, LRI .
. T progran in the elementarv school should be the development of each .. '
; . ’ - child's abllltv ;ehgglllze h1s'skxll ‘in.oral expression. .'.b:{l:\ ..
.. i RN - . ‘. ,_'...,_,._... -'...~‘.T .. ,
--..'..,_.,;: NeE .As the ability to focus on 'a“rn.aaor point may ~r€i.ate e, :he i;;-,._:..“. i*...“.“*--'.‘,"

% -
—— - PR
.t e ’
A - ¢

<«

- oc.sfintlus gzven, the use of chaln stotles and telllng the~end1ng of a

“r Sty e Rd e PR L I
< - . R ‘¢ . o e LI X

M . - ..storv may, provide the’ focﬂs wfuch £s necessary fer ogg;m;ing a response

‘ - ..

N KStrauss,‘&m Schatzman, 1960) A stud\ by Delawtenuand Eash (1966) useﬂol NI

-
- 2

. R <L gl o~~.:~\-'-.- RS >~
- . .,_ . IR AN -~ e . .0 o~ . N
L uﬁtlnlshed stories as a st1mulus to encgurage elamehtarv chlldren ta -fggfl._w
’ ) - . TGl L g " . . .
: ’~‘_ - . el "
vespond freely. The stories used pnesented a confllct sxcuatlﬁh betqeen
l\\. - - :
. adults and ch;ldren for wh1ch the subjects were asked to prOV1de an TR T
’ ‘ " ‘ “..‘ .”..°0--
ending. During taped ;nterviews between the ch1ldren and - the*- . SRV
: ’ ~ v e ) ‘.""»..—"».
‘ ' . . N . . . i Lo A S I
1nves:1gators, Certain precautions were observed: a familigr school *". - o ... . °
. - e e .
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setting was used, and initial curiosit7 about the tape recorder was
satisfied through discussinn:;.;he results of the study indicated that
‘ » R . " * ..'

using the unfinished. story encqpraged'an.uninterrugté% flow of spééch

which the researchers suggested may ha;e been the result o{ the story

* 2

Z';l;agting_as a definite focus for the reply.

Practice No., 34. Teach a varfiety of poetry forms such as haiku,
. .. cinquain, t ka, free verse etc. »

Q .. ;’. "/" 9 . ' B -
Exposing children té'aayariety of poetry forms often motlvates

Q
crgative poetic expression based on 1nd1vidual experiences and emotions

\g .
.

(Scofield 1961). In discussing the'benefits ‘of teaching poetry,

e’

Endres (l963) suggests that thtough the imagery of poetry, students
can come to view life, as poetry so often deals with basic facets of

man's experiences. Poetie language, concepts_and abstractions allow

-

) the"imag {ion ‘'to grow, often resulting in a student becoming more

‘ -

1nvolved in thefunderstanding -of human emotions,-feelings and thought.
Squire and Applebee (1966) advised that the ‘writing of poetry helps
give students a unique understanding of literary forms and styles -

a

hwhich:expands their breadth of interest. : .

._\
<

J'\~

A study by Groff (1962), in which he analyzed the poetry written

by 385 girls and 155 boys in the fourth, fifth, and sixth grades

3y ’

N indicated that, of the 540. poens written, 170 contained figures of

v w
bl

epeech, Grsff COncluded that more emphasis should be given to, tHe

teaching of figurative ‘language in the intermediate grades.

TR Such poetry forms ‘as cinquain, ganka, haiku and free verse-lend
< 4 N . ‘. ,,'. .’ . .
..themselyes to the applicatfon of using figures of speech and also

direct the student away from preéécupation with rhyming and toward af

4

concenn.with the thought (Greene and Petty, 1971).

V Ry
2u




.  Among guidelines for teaching poetry, Cameron.and P

P

suggest that teachers'allow students to read and listen to poetry<\in -

which rhyme, rhythm and~stanza form are.irregular or omitted altogethe

——tanka; haiku, cinquain, etc. They comment that undue emphasis on the

use of rhyme or regular rhythm in student poetry may Qell;inhibgt.

.significant, spontaneous poetic expression.

Further, the need to rhyme

° may pfevent the.student from using the word he really wants and distort

s

., his efforts to establish 3 regular metrical patterq in,the~naturai flow-

-

-

« Practice No. 39.

and quality of creat1ve wrltlng? as well as upon their att1tudes

"~

]
-

£

o~ .

of language (Cameron and ﬁlattor, 1971, ‘pp. 33-34).

.

’

«

]

\

Display student creative work'in the classroom.

..{

"~

N

N
wae

surveyed in a study-by Tayior and Hoedt (1966)

“ 0

-The effect of praise and blame'upon 105 fourth graders’\quantity"

S

Results supported the

v- W

assumptlon that pralse w1thou\\EOrr\\tloﬁ was superior to'blame, as the-

‘

- praised group did significamily more creativé\writing, exhibited more

<

.ﬂavorable attitude§ and
. . + -~ .

to blame and correction.

-

The teachér may

..

. ¥

@

~

\\\

~

-

[y

weré more hlghly motivated tha;\fhose\sub3ected

TS

N .

gfve praise and_ ehéouragemeﬂt'by displaying

student work on Cne bulletln board where other students can read it

1967).

-

‘fTieot,

half his waking hours,  such a, factor as d1splay1ng student work can --

. [ s

' £
make an important contribution toward establlshlng an Inviting env1ronment ¥

(Fessenden et al ,;1968)

DR

r

The display of student creatiye work caiy’

S

A

As the classroom-ls the student's “home" for nearly

.

e

also result 1n the revelatlon of the chlld to his teacher and peers as

, they tan get to know and’understand hlm betteraby rqadlng his woik
) . > C:*‘ ___.w’-\

éGreene_and Petty,:197l):h—ﬁ

3

v

K4

\

.
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KR

‘personal recognition they receive when they and others view their

displayed products of creativity. He comments that many teachers never

18

Herman (1970) emphasized that creative writing is worthy of

,

public display because children are proud of any product Ehey create. If

they wish to exhibit their work, teachers should not rob children of the

-

EPO
h -

,
display gn the bulletin board a child's creative writing that contains
' 1

mLsspéLlings or other ergors of English usage and mechanics, as they think

¢ -
c‘,i -

erroneouslv that tne work is a négative reflection on their teachlng
. . .
ability. He suggests that actually: g
- £ ‘
it mirrors- a teacher's ability to build the kind of classroom
chimate that frees children from inhibitions so that” they w1ll use
> words which are part of their vocabulary but .which they can't spell
+ so' that they will be more-enthusiastic in starting ideas than
in the style .in which they state them . ... so that they will be
" More imclined to réveal théir secretive motives, desires, arnd
"; insights in writing than in strict attention to paper marglns.

(Herman,,1970, a36k « 4

-~ Lt -

. e . .
- . . FUNCTIONAL WRITING . ) T

‘
4 * - -
. 0

There are basically .two kinds o¥f writing that children at the

-
’

‘ '; . @ -
elementary grade level-do ip school. One form of writing ,is personal

1

Q d
writing which most professional authors tend to-call ‘''qreative" writing.
. . e ‘ .

The ‘other i$ u5ually‘labeled "fuhctioq?f," and consists of the kinds of

e

prac;;cal wr1t1ng whlch exempl;rv corréctness in style, grammar, usage,

- S e

and mechanlcs (Herman, 1970) IR

- PN
‘ L - -

Lgrson (1971) strefses the fact pHéE functional writing

~

instruction should~ba:relatea to those skills whiqh\studen}svneed‘in

N

' their writlng. This concégt i§ not .new, as more théﬁ 25 yeéts ago . e
- Smith (1944) sugges;ed~that if students see the need for wrltiﬁg skllls N
they wllL be more l1kely to iearn«fﬂ_ . '_;'_'. . “.*-n care ‘H .

» .
.

Ehe iqportance of ledrning writing skills is illustrated by the N




needs for writing found by one child in a single day in-a grade five

Among these were:

class.
Record the weather conditions on a chart. -
Take.notes from two reference books for a report in social.
studies on lighting in colonial times. - ) C
List the characters amd the properties needed for the dramatiz-
‘ation of a story. - e
Outline the main 1deas found in a science article on the .
invention of the electric llght bulb. (Using Language,.1955, pp. 1l6-
117} : ,

. 1Y
4. Tabulate types of student punctuation and capital-
ization errors from their written work and use

these as a basis for teaching and rev1ew.

Practice No.-

)
~

Over the years, expert opinion has suggested that instruction

in capitalization and pd%ctuation’should be based on student errors in

. .

these areas., ’ . ‘ . .

EIRY
1

Two. studies by Odom (1962, 1964) confirm this pragtice, but

suggest that extension$ are neédea. Based on'the results of the. 1962

study, which involved students in grades four to seven, Odom quggested -

- ¥

I

that test 1nstruments also needed to be developed to "diagnosé dlfflcultles

- . 4
with punctuation, but that “practice should be given to students-’

)
-

dccording to their ipdividual, needs. * . ,ﬂé"h L c o N

2 & F

Odom's 1964 study examined the wrftlng of’ l 818 1ntermediate

'grade-level students. The'fesplts revealed a definite degree of .

difficulty at various grade levels telative to. each of the capltallza- SR

tion shills whiqh appeared on the test.
&

concluded that diagnostiq tésting of individual students is necessaiy

Based on these studies fﬁom

to ensure that instruetion ih;punc@datioq\aziycapitalizaxion”is givens

. » . »

otherwise teacheis give needless practice in gome skills

.

-whete&needed,

" "and too eafly instruction in dthers;




to deca;pinepthe corrective measurgs needed for individual

~-

I3

It 'would appear from these data that diagngstic testing is

necessary in addition to tabulating errors from student work in order

4

&
instruction

*-

in capitaljzatdion’and punctuation.

additional research evidence for confirmation.

t

-

.

However, these findings require .
' .

A J

-

Practice No. 11. Have your students préof-read their written work.

-

-

. A problem.of concern to many teachers has been students' prodf-

»

reading skills. Educators (Andérson, 1972; Blough, Mackinnon, Robinson,

“

.

)

and Wilson, 1968; ffetchef; 1967; Wolfe, 1963) have suggested that . .

-

students be emncouraged to proof-read their written work in order to

éxaming:what has been written in terms of selection of ideas or_inforda-

~
»

tion, effectiveness of organization, clarity of expressiom, and courtesy

to the readers. This latter categofy includes

e

The bengfifé of prqgf—ggading include the student didtovering

o -
legibility of writing,

> T
.

-correct spelling, neCQ§sary\phncguationeand acceptablg\usage. -~

- \

PR

B

~

'~ “that there haé been an improvénent in his writing (Strickland, 1960),

v

and the student acquiring the tendency and ability to appraise his own .
. . R L. - ’ H

/\
~ .
-

O

1

Aruitoxt provided by Eic
e

e

“the attual results o

.

. work (Dawson, Zollinger and Elwell,.1963).

ay

[y

~

-

%

generally been concermed with detecting spelling -6Trors through .

proof-reading.

~ . Several-studyes have been coéducted in an attempt to determiné

v -~

-

iﬁ should also Bé

conflicting conclusions. -

-

N

7
X

Id

.

PR

,

@

[

[

3

£ proof;reading. However, these’studies have .

A study by;Tifeman’(1924) over-45 years ago concluded

‘. errors as studeilts overlqokeditoo many errors.

<~
o -

e !

’

noted that these studies present .

- LY
. .

]

_read;ng {S an‘insufficient'instructional.ﬂevice for determining Speliiﬁg

" o

-

L :
. < -
s £ ) 3 ‘(“\ . '
i ) P
- o v o
)

,

that' proof-

Another dtydy kGoss; 1959)

4.




. . . <

also concluded that specific instruction in proof-reading did not confer

a clear advantage in students being able to detect their spelling errors. .

frasch (1965) also attacked the same problem but”éﬁncI ded that the’five

weeks of iﬁstruction in proof-reading for spelliné errors had a positive

"influence on the proof-reading ability of most of the grade six students. ..

.

Two years later, a simjilar stud on the impoflance of proof-reading for ' -
y h . .

spelling errors at.the grade six level was conducted by Petsonke and

s

-t
.

Knight (1967). They suggested that there. is sufficient evidénce to . T,

effectiveness of specific instruc- .

. » had
"+ _‘warrant further investigation of t
M -t

. _ o
tion in proofereading for spelling.errors, as the boys who were taught
LS p g P g V< ‘taug

proof-reading in spelling made significantly fewer_erfors.fhan did ‘those a .

>

who did not receive the same instruction. Evidence for the girls was‘g

not conclusive. . . ’ o v e
' = ’, L I

,\ ) A survey of the-literature resulted in only one study of prodf;

-

readiég for all types of errors. Lyman (193: "Sought to determine the
extent. to which pupils in gtadé% six to nine coul& be taught to discover:

' ) : ' : : . .
and correct language errors in their own'composition. This pattern ' .

- .
L - ' - M
. ., ) N o - ,

included planniﬁg, writing a firs;Ldraft,:groqf-?qading and revisior,

aﬁd-writing a final copy. - He found that pupils could be taught to

. discover and correct threé-fifths of their, own errors. . o e
kN g ,Expert opinion suggests the value of proof-reading 1n1develop1ng

- -~

and improving functional writing skllls. Ev;dghce from research studies

.
-
- ¢

. .as’tp the beneftts of proof-reading is inconclusive. .

.
a
- - 3 »

‘.., Practice No. 17. Develop with your Students skills in outlining. .

! b . ~ ,
- v
R . . . " ..

. Practice No. 22, Provide dpportunities for your students t i afﬁ'"'"
B . c : hd . and use 8ich research skills as.footnatipgg. - : .




L . ' _,,22

. ~

. o ) 3
Practice No. 28, Use functional writing as the most common way to
L apply such specific skills as outliningy punctua=_____

. ~ " tion, capitalization, etc.:

The importance of teaching specific functional writing skills -
. - o . - !

has -long been‘emphasized by educators (Smith, 1944, Blair; 1956 ) ‘ .

’

Pollock, 1967; Coredrén, 1970). . Greene and Petty (1971) view the

. ’

importance of learning reséarch skills as a necessary aid to.study and

the planning of all types of oral and written expressional activities.

tam -

¢

_The suggestion is made by Corcoranv(l970)’t:Zt if studénts can see .the ) )

application of Specific!skills; they are

ly more ready tq learn. -
— o -

Thus the suggestion is made thét»ski}}s”should not be taught by using -~

3

P ”

isolated exercises, but should be applied in practical writing situations.’

— 4 . e

It should .be-noted that .although reasons for the importance of -
. ;;arning these skills have §£Eén been cited, there is a dearth of - N

-
A -

- research évidence to determiné which teaching methods would be most -
: benéficial to instruction of these skills. oo . ’ : .
o ; i . . . R ) LT
\ : . "GRAMMAR AND USAGE .

“ . “ -t »
»

- Perhips grammar and u§age are the areas of Language'artSKin ’
. . - - -

- which the sharpest controversies have existed as to what- to teach, how .

. B . ¢

-

' to teach, or -even whether to teach! The term "grammar” is used in a
‘ 8 $ .

- -

- varietf of ‘Wways. Accérdiﬁg to Greene and Petty (1971), grammar is ‘the

description of éhe’language, while usage is the"way in which words and .
. ot - o

_phrases are customarily used. -~ These *authars alsp include "dialect" in ,

[

theit discussion’and define it as a "coiléc@ion of usages" (including

. - ”
-

not ‘orily words énd'ﬂhrases but also pronunciations) characteristic, of

. v
- .

" a-certain ind}gidﬁ;l ot group (nggne énduPetty, i97l,'p4 318). _Eori

. (?' , purposes of tfie follo@fng*discuésiqn; grammar will refer ‘to the arrange- .

L . . . « 1 . . . - -
«? . PRSP ot . & . , N . 4




menfs and forms ef words in sentences (Sartain, 1966). This differs .

* from the general linguistic definition which specifies that grammar is

»

-
.

a set of rules or a system that produces the sentences-of a language : .

. (Jacobs and Rosenbaum, 1968) It should be noted thatveven lingutsts . .

) - 0y

]
cannot agree upon a definition of grammar To make matters even worse,

qsage is bf;en defined synonymously with grammar. When this is the

.
" . .

. case, ''grammar”-is-used to refer to the way language is spoker- and '

.

' written,. and includes word choice, sentence construction, and even such~ * ,+°

A

areas as punctuation and capitaldzation (Francis, 1963). . ‘ ‘

» No wonder, thén, that lghguage arts. teachers have been confused

- - [ ~

" in this area. They’have been operating’against a background of :

‘ .
’ iy —— -

confllctlug grammar ‘and usage studles since 1890 when Walllam James

4 . -

reported the resulrs of psychélogy:experiments showing that transfer

- B ) . v
2 t . . - -

effects in{memory perception reason1ng, and other mental ﬁaculltles were

a

sv slight as to d1scred1t the cialm of any klnd of formal d1sc1p11ne | .

¢

study. - < - . ’ "~

Because the teaching of formal grammar and usage has involved

L . » . . .
. - - 2 -
. N ¢

: - such a large percentage of student time over the years, a number of
studies have.been cenducteg to determine the effect of instrugtion 'in

these areas. Eariy stud1es ‘by Hoyt (1906) and B;lggs (1913)- 1nditated :

., ——
e —

rhe failure of fgfmal grammar to transfer«to such identifiable language -

. ‘ -
. .

skills as interpreting, deflnlng, or correctlng errors. These-results

" have been re1nfosﬁed in studles over the past QOgyears (Asker, 1923

-~ 4 >,
N o « " —

Braddock, ,]_969' Fries, 19’40-' }\aulfers, 1945) Despite the fact that .

P
N N ’ " +

\ the evidehce is- clear that there is llttle or no transfer from instruc—

.
. % * . N .
T tion in grammar and usage to:;?fective expressive and receptive skills,
‘ R / Pl - . - »
z . . . , PR L ' : ‘. ° * ¥

o . many. language arts .teachers continue to emphasfze it as a part of the '

< . . "
3 M )

... L '//‘ T - . '-‘
. . a . -1 o . -‘, . . .
. - 1 - * 3'\) . . L ! \
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language=5}ts curriculum (Jenkins, 1971).
¥ : i
; 'Of importance is the statement thg

By the time children enter ‘school th
grammatical constructions used by adults. wt¥efly, this -
process of language .acquisitjon’has taken place without.the benefit

. ! .

. of formal’instruction. (Funk and Triplett, 1972, p. Jé]) ¢ o

¢

» Kl

1t shoﬁlg also be emphasized that when a_child is said to-speak “Qngram—

. matiqaliy,ﬂ he is actually obeying a vast number of'grgmmatical fulﬁs.

. ) s
Often a classroom tedcher does not notice this but instead notices only -

. the conflict and contcludes that the child has no grammar.at all. Perhaps,

* -
- 3 .
LY

‘the- point is further stressed in this comment : "Normal speech obeys -

B

. about ‘five or six grammar rules per second; but a critic can seldom

¢ detect "in a child's speech more than oné€ conflict with standard géammar

R r

" per ten seconds on the‘averagqﬁ (Joos, 1964, p- 204).

. . ’

o Educators sometimes assume that getting a student to speak more

L4

"properly" automatically makes him more effective. Instead, the emphasis

. . . . P
needs to be on assisting each learner to become all'that he is capable. .

[y

o . < . ’ . . " ‘l < ) .l
- of (Goodman, 1969). Teachers must realize that'when wé condemn ‘a person's -

.
«

- language, we condemn him. &s'RaSpbe}ry expresses it, '""Condemned children

— *
-

are not ,Jlearners" (Raspberry, 1970, p. 31). -

4 r
v

- . v
Aid . . - - - .

- .

. Practice No.v3.‘?ﬂfﬁef observation and practice in using appro- .
e . " priate parts of spkech, formulate generaliZations.

]
v J—— -
LIS . ¢ - . 2 ‘v .

Practice No. 13. Use studepts' spoken and written language to © =
sdecide on which grammatical concepts to teach.

Ry

., - . .

(BN T
Practice No. 24, Havé your students identify.the parts of speech ,

in sets of illugtrative sentences.

’ . . . -
f . < , .
r———————— . 2 k]
. . i R .
. . il v ES .
. N - . ‘ ot . . 4
A Practice No. 36. Without using the terminology of grammar, have
, e . your students‘work on sentence construction by
T ) a "thought'" approach, e.g., give your students an
/ i .l‘ : v f .‘ e A v
. A A N - &
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A

<

’

.
L

. . .
instruction focusing on more precise 'structuring of Wdeas in writing
*

! v " awkward sentence such as this: .'"The téam made
.o the touchdown "durifig the first halfétii won
e e the game." Show them how the meaning is‘'clarified
when the sentence is reworded, and' have.them work
® on illustrative sentences. .
o . ,

. £ -

.
' t »
[ ¢ ’ 4 t

Lavatelli (1969) hds admonished educator§~t0 remember that:
"The abilit§ to learn language is so deeply rooted in man that -
cblldren learn it gven in the face of dramatic handicaps. The
grammar that they acqu1re may not be the Klng s English . . .
but thHeir very mistakes teveal that they have acquired the rules,
Wheh a Chlld says "footses! for "feet," he is reveallng a.khowledge

.~ pf one’of our *rules of forming plurals; he is 51mply not aware

of all the exceptions. (p. 368) T - :

What chIldren do need 1s’help 1n maklng words do what they want them

to do——namely, to express 1deas clearly.

~

‘Research studies (Lavatelli; 1969;" O'Donnell, 1964; Strom,

. . N L

'1961) related to grammar and'usage indicated that giving students manye'.

-
d »

¥ 4
opportunities under teacher gu1dance to expreSs their own 1deas and

reactions results in greater improvement in speaking and writing tham -

~

do such methods as grdmmar classification drill, diagramming, and

memorfflgg/:ules. Strom (1961) concluded that direct methods of “/
it PR L ) ; :

- ’
-

are more efficient insteaching sentence structure, usage, punctuatjon _,

< 3

and other related language factors than are such apo?oaéhes as drill

- . N
s -
: -— -

b .

memorizing rules, fllllng in the-blapks in workbook exer01se9 and o

] g A

- [ ]

diagramming. - .

. .
N Vi . . <

[
.

Since the~English'language has ch%gged greatly over the years,

a

change should’oe oonsideied natural, Lahguage is a flexible lnstrument
of communiéation. Schafer (1962) concluded that ﬁecause it'éannof be

tied down by inflexible.rules there, are no absolute and permanent rules . <

" . . ‘e . . .
governing gorrectness in usage. - - . e o

- 00 P
Q . s > ¢
. SN v . ”- ,
E lC * ! “ “ T . Yoy f «
4 R ’ -\ . »
. . . [ 4 - [ * ,
' . 4 " v -,
T . v - ~ N - L
:o® ¢ . - P s -




*K

0w

#

. ¢+ 1infer. that the study of~ English grammatical terminology had a‘'negligible :

~ -~

;i "~ Harris (1962) ~investigated with 12-1l4=year-olds the relative * v

usefulness of 'formal grammar" and of a "direct method" of instruction
R * S S ! * - '
in grammar and usage in improving ertlng He based his research ‘on

frequent founts of grammatical errors in the actual writing done before

4

and after a two=yedr period of. 1nstruction in fivé ‘London schools. From :

' -

- his results, he &oncluded that there was a lack of an effective tie

’
d » ° - '

hetween a relatively-high grammatical scoré and improvement in the

measu{{g qualities of the students' writing. He summarized the 4 2 ,*
N ’ .- - - H L e
B . ' ’ N
implications of his research with this statement: "It seems safer to |

1)

.

or even a relat1vely harmful effect upon the correctness of chlldren s

< >’ 1
»

writing (p. 29l) i cw

v

In a longitudinal study by Loban (1963), language used by : ‘

children through their kindergarten and f1rst six years of elementary

‘ R A e .4

. a4

school was collected. In the/ﬁiESSEBEItgn year, there were 338,snbjects

¥ L s /

-

.
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‘and,.in grade Si*; 237 subjects remained. Loban noted that ,one of the

. . . * « v v hd

most signifiicant features to emerge from his work was that formal

' ‘ . Iy \

instructior® in grammar dnd usage seems to.be an ineffectixe methpd .of,
- ’ \

, LS h . . : .
. improv1ng expression at this level of development. He concluded that -
v . ]

elementary students need many'opportunities to grapple.w1th their owr 9

*° @ I

thoughts in situapions where they have someone,to whom they. wish to\
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communicate successfully. . "
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White,(1964) questioned the effects on writing éf teaching

« & ‘
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structural dnd traditional grammar and ofvteaghing no grammar. This,~ T
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question was the focusiof a‘study which involved tﬁree average:séyenth~_ ’ '\f

» .7 .

»
grade classes of students from mixed economic ﬁeighborhoods« ‘The e
‘eQ N i a v \ .
,«' . .7 .
results indicated that, although the teaching of structural grammar ‘ ;o
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- somewhat improved students' writing, there wgs no sign ficant difference
. py r ’
. in writing betweé; the group which studied tr itipnal grammar and the -

& B )
A X * .
grodp who spent the same amount of instructio
- - ) ’

ot /s . .
After cbnducting two studies of the/reiationship existing ’ ,

time free-reading.

N I 4 /
= ' between knowledge of grammar, both tnaditional and structural, and
& . L .

skill in_read1ng and in written cqmﬁositlon O Donnell (1964) concluded

that it is doubtful that mastery of either strugtural or traditional

,srammar wiibﬁresult in/greater profitiency in reading and writing. ot
’ v - ’ o,
. " Students must learn to think and form their own sentences, not -analyze

the sentences of othets (Braddock, 1969).. ) : . .
. ’ 2 - ’ . i P Lo o i
. In summary, there appears to be ' no research evjdence to reirifprce
- / N : ' . ‘e -
.4 - the direct teaching of formal grammar and usage. There further appears e
,‘ - ) i "
to be nowevidence to !iggest that students can hearn to write moré -
N “ b ,.P",‘ - ! . -
e effectively by analyzing other people's errors. It would'seém that

,' the prof1c1ency in grammar and usage is begt achieved thrgugh foc&srﬁgu %
v . . s o g " v e .
s on the’ structuring'of idead 'in writing. SN SR : . .
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’Often teachers jgnore the subject of handwriting as it does not

\ -
. . . "
et . N > ;
= < ’ )

. ., appear intellectually chalEEnging (Yee and, Rer nke, I?GZQ; However, - . .

/ . current profesgﬁonal advide (Plattor and Woestehoff 1971 Fdnk’and ;«J?

=~ LA e,
' ¢ p Xigs
1

Triplett 1972) is that instruction in handwritingﬁqgipfbexan(zgtegrai

@

L part of the élementary school prognam for handwrig;ng is-the' principal

‘.
P “\ ? . Ny A . T

. »‘i tool /ﬁkwritten express%on. Herrick (196l)°expressed thé prof sional

cx (&

\

. , e

) . opinion cohcerning Lthe purpose of handwriting in this statement"

4 ting isa tool subjeet whlch should become routine as quickly ';7

ssible in or that it may be used functionaliy by a perSon ﬁ&ﬂ 4 h - ih;f '
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himself and“others'to read"‘(p. 264).

-

Educators would do welIito,

remember that nd e can ute that which he” has not leatned

¢

" therefore,

e
/7

e
-emphasis must be‘)spén- instruction in handwritlng.
- / s
"How must handwriting be taught?"

The question then arises:

. Part. the answer would appear to be that handwriting must be taught in

seﬁarate learning sessions in order to=buifﬁ~efficiency. Since

. , > .

,‘writing is a motor skill, it should not'be combined with other JfAnguage

and -

/. arts areas, because generating thoygi#k, and learning a motor skill

Co. X . e °’
Mdﬁ? specific
. . ¢
instructional .methods will ‘be discussed later in relation to suggestad

ch’other (Engstrom, 1969, p. 415).

F R 4
™

actually contradict@§?

[
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:handwritiﬁg practices.
r . E
, Much of the recent research in handwriting seems to be more
- interested 1id finding out what is being done or in telllng people *
what they shpould be doing than in testing hypotheses or creatlng 2

new ines. (Otto and Andersen’ 1969, p. 577) p

However dne recenn,three-yeat study by Turner (t/}@) suggested a new

agproach to handwriting.. This study was designed to develop a program O
LON . . e s ¢

; of instruction theh emphasized'the perception of letters and their
£ . ’ - .

~

fornatidh. )The éxperimental-method incorﬁorated principfes of perceptual i(

learning by using multisensory st1mu11uand verballzatlon of procedures

-, ca

4

to develop percegtlon of handwrltlng

v

J§
In generi} qﬁéldren us1ng/ﬁﬁis

method were dble to wr1te with comparable or SUperlor quallty, with more-
. s .
correc formathnal procedure§/§/d w1th adequate speed to meetowritlng
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Aruitoxt provided by Eic:
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-* teachling a dual program in handwriting since the transition to cursive

writing often ¢rea{es unnecessary problems for many children.

v Pl ~

.

Practice No. 1. Stress legibility as the most important criterion
in assessing handwriting.

Practice No, 25. Stress fluency as a major objective in handwriting.

f
°

Based on an extensive review of the literature, Herrick (1961)
suggested that the major purpose of teaching ltidwriting.is the rapid

and efficient development of a legible and comfortable tool for

& | |

- 1

To study the extent to which handwritirg is-uséd, Templin (1960)

. communication and self=expression.

» . .

) - . e . s A
surveved 454 adults regarding their weekly writing activity and concluded
\ . : .
¢ that handwriting legibility is important in both the business and social

’

. . . . ’
.

. ) Surveys ‘of handwriting instruction (Harris, 196G; Herrick

. -
- -y .

and Oxada, 1963) shewed substaptial agreement that legibility is thé

> fundarental objective of handwriting. Developing easily written .
R ? . . ’ * . . v, ¢

handwriting is also considered an essential goal, as it ds this fluency

." which enables an individual -to.adjust to the purpose of his writing.
‘ . ” .

’

- . v .

' . -~

-

(Dawson et al.; 1963). | . >~

.
e .

) iﬁﬁihhough the ultimate;goal in handwritiﬂg is to-develop

’ . -
~

legibility, sufficient ease and*-speeé até necessagj to keep pace with

€ < - .

thought flow and note recording-(fngséﬁgm, 1968): _Because of the :

e : ~
0 . ¢ ‘ . - ¢

. increased stress on higher education; it becomes of greater consegtience

" - Al <

that students develop-efficient note-taking ,skills which invelve .

. L .
.

reasonably iegible and fluent handwriting,

4 - . . ’ .

- . .
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Practice No. 15. Teath left-hgd@ed studenté to slant their paper
: - ; to the right to achieve the best slant in
handwriting. .

- . .
- 91 .ty PR «

.

v

. : ’ v
Although research has shown that handedness does not -affect

A A . .
learning ability, the fact remains that it is a right-handed world;

v

therefore, the 10 per cent of the school population who are left-handed

need to receive instruction which can help them adjust to this situation
' .' ' . 4
and develop adequate-handwriting skills (Engstrom,.1969). Earltier, -

.

Engstrom (1966) noted that the question of the most advantageous approach

tb-wrlting'for'tﬁe Leftfhanded person is one of the least understood

. ‘ . , . -

. problems in educatjor. From the first mention o the problem of teaching ™ -
. . - » X E

left-nanded writers (Zaner, 1915), there have been'va%iéus‘studies and

professional advice to encourage more efficient ways of teaching hand-

writing to left-handers. After observation and experimentation as a
A ] . - ‘ <

handwriting supervisor, Nystrom (1927) suggested the {hrniné of the
‘paper clockwise and.using a leftward push for the forward slant strokes.

. . : . - Y 2 ‘.
,A suggestior by Drummond (1957) was that the left-handed'child will

learn to write .with greater ease, legibility, and speed under favorable

N - . .

. N ..

tonditions, and tists one of these'as slantfng the paper to-tte right.'

-

IS . ~ . .
[

The most desirable handwriting p?ocedure for‘left-hahdgfs recommended

, i--by Freeman (1954) stated that handwriting should involve downward sﬁfoke{w

. ~
3 .

toward the body or nearly éerpend;cuqu'to-the edge of the desk.
: One of the most comprehensive studies (Engs}rom, 1962) which

- S e . .
surveved the relative efficiency of various dpproaches to writing with

the left hand was conducted with students in grades.five to eight.'
. -

< .Engstrom noted that 15 different methods of positioning the paper were

¥ used by.the~leftvhanded students. Each'of the obSe}vedrmeqhoas of

.

. handwriting procedures was analyzed. The conclusion was that ‘the




- techniques which rated highest in" legibility and fluency involved

- - - - r

- with paper rdling.. . ' L

<

Practice No. 20. Teach students to reach a rate of speed in
' .
g handwriting appropriate 'to grade six. '

- Surveys in gdals of handwriting instruction (Harris, 1960;

-

Ower, 1954) showed that speed of writing was eodEidered the least

important goal. Strickland .(1957) suggests that the speed of an

. -
u

individual's handwriting is influenced by his health and energy as well
as by the quality of eye—hand—mind coordination £he student has.been

able to develop. She also notes. that genuine purposes for handwrltlng

’

should take care of the problem of 1 speed since, .in the final analy51s,
it is an individual matter. PR S s j B
v ‘ - ' 4

' Suggestions as to handwriting instruction (Anderson, 1972;
, / .

-

* - P -

objective in handwriting, and do ot make mention of developing any

- ) ' ”appropriafe" rate of speed.

ye

v ‘- Altnough suggested average- rate norms have been derived from

- ¢

i

i children's -writing (Freeman, 1954;' Groff 1961; Plattor, 1963),t it

i
*

. would- seem that, in general, chlldren learn best when they progrqss at
- ) FRE 2
chelr _own rate of speed (Engstrom, 1966).

Practice No. 31. Instruct vour students in the physical faectprs .
' > of correct posture and movement as means to
. ’ . improve handwriting. . .

- R .

. ¢ The handwrltlng p051t10n in general acceptance in practlce and

‘supported by research (Freeman, 1918,. deyers, 1954) is to use the ‘pen

or pencil as essentially an Extension of the forearm, with the moyement

v i
. .

EI{I(j <. i . g ;4;3

* ‘
. . z
. . .

» slanting the;faper.to the right and using an approximate 90° arm axis ..

. Greene and Petty, 1971) do not staté developing speed as a major . /- ...




.t . - . . v -

cqmbininé Vertrcaf~and.side stroKes to produce a moderately slanted

: 'le;ter formatlon It is suggesté& that the body be in-a'pesition fb1 ) ; .

~ 3 3
.< LR . ~ . . . >

*the forearm to mqye\ffeeli witheut strain. Lists of'handwricing

L © .

.

. PR - . . . - . -z

'objectiyes srate developing correct posture as-part of the-hdndwriting

program (Edlge 1965; Language Arts, 1960; Logan and Logén, 1967).
. 4 i .

Although all students should npt .be expected to wrxte at the -

N L . s

same rate, each cni;d should write with'a smoethness of mgvement as -
smoothness is related to flueacy in handwriting. ‘
[ ] . . .,
, A

Practice No. 40. Teach handwriting on an individual basis,
giving corrective assistance.

Individual differences will call for, special attention to-some '

students who need corrective ass;stanbe. Inless the elementary school

-
-, .
03

proviaés this instruction, often natural, legible handwriting skills
: o A i~ L '

- will not*be éevélpped or maintained (Yee and Peréonke,;1967)a,&Ngvef~

= ¥

v

. -‘theless. -in a Un1Ced States surVev (Herrlck and Okada, 1963) wthh ": ’ J

-3

examined the.qxtent'to which a planned.program for diagnosis and

~

- : remediation of handwriting difficulties was conducted in the schools, ) .

f . - I3 ° . /
only 7 per cent of the réspondents reported ssuch @ program. |

- . . ,
R ’ . ’ . . .

- ) Farly stulies by Cole (1941L) in individualizing inmstruction for -

. --1 13 . ) > _ ¢ ... N . -

-, the correction of specific illégibilities'de@onstrated that the %ain ,
. i [y ) ) \ . . A ‘ , -
cause of difficulty was due to illegibility of letter forms rather than

. ‘_\ , .

factors of spacing, slant, or alignment. Utilizing techniques where - |

- . 5 -

QUp11< worked on onlv ‘the letters ;_gt gave them trouble ‘she conducted”

-
— . N '

two studles that argued stronglv for the 1nd1vidua112ed technlque. oL -

s
. -

_Laurent%p (1959) developed an individualized prog;am based mainly -on

a . - ¢
: R ‘ - . . , . . .o

diagnostic procedures, remedial work and motivation. The conclusions,,

. -
— .
- S N ’

- > . ‘ . -
. suggested that motivation was an important element in the instrug;xonaﬂ
. - . ~ . ’ '
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program as it’appeared that once the child was motivatfpd, individual -«
N ' R B} b . “a v , 3
- diagnostic and remedial instruction aﬁpearéd beneficial. i
N “ K3 , ?

More'fecent‘éttemﬁts (Engstrom, 1962; - Larison, 1964) have been °

v
<

handwriting. Pargicular

« .

. ’ , made to provide for individualized instructien  in
handwritipg problems of

individual children were noted and corréctive

<
. . e 4

. 13 13 3 13 N : 13 ’ ’ : y 3
assistance was given. The indications were that, children learn to write

¢ - - N < - -

best when instructional procedures were individualized and cdrrective
assistance given when needed. .
, P e —— o
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. " : LISTENING o= -

In a world in which the patterns for living are constantly

it ’ ¢ -

changing, there is a great need feor educators to be aware of the .

importance of listening. The results of studies since 1926 (Rankin,
. . » . ) N N N 4
’ 1928; Wilt, 13501 have led-to the conclusion chag listening is, the most

. frequently used language activity in élementary school. Burns (L961)

found that students listen for approximately 158 minutes each school day.

< He stressed the point that this was more time than was spent for any

' [ -
o
-, ~ P - ¢

.+ other single activity in the curriculum.

’ J R . -
- ) - There are three distinguishable stages. .involved in the act of .=’
t. ’ . . . v .. - -
. .- receiving auditory comiiunication: hearing, listening, and auding : o

» A Y N

”—~S:7der§en§ 1964), Hearing i% used to designaté the process by which
- speech sounds in ‘the form of sound.waves are received'and‘modified by
i D . ‘ ] . .

’thq,éa;. Listeningvrefers to the process of. identifying the sounds} .

T

, , R I3 - ‘ .
recognizing sound sequences -through auditory analysis; and the mental

' .
. - - .

recognition and adsociation of meaning. Auding is the term used to
[ - M , ’ . .t ‘ s
"designate the prodéés by which the“continuous. flow of words is trans-

* . - ,
. -

-, / N . ,o‘
L. " lated into meaning. WAuding involves indexing, making ¢omparisons, notihg
' . . . . , ve . . < - L )
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sequence, forming sensory impressions, interpreting, and appreciating.
' For purposes of thts review of the literature, the term "listening" is

used to Tefer to listening and auding as deéfined by anddrsen (1964).

Traditionally, teachers have equated listening with hearing.

They have assumed that what has been said has been heard and,

~ - -

consequently, has been understood. They. have often thought that if a
3 .

P

student has the ability to hear, he also has the ability to listen

.

(Landry, 1969). However, such adthorities in the field of listening
as Hampleman (1958) suggest that a child must bring a combination of

experience and intelligence to the listening situation.

.

It is at this point, where intelligence must be applied to symbols,
that listening is distinguished from mere hearing. It is here
. that we discover the focal point to attack .inm helplng children to
listen better. Children need to be assisted to'use the proper
techniques for applying intelligence to that which i's heard.
(Hampleman, 1958, p. 49) '

s Ayres (l971),comments that, if lislening‘ability is to improve,
. s
“education will have to assume a large portion of the responsibility for

* developing good listening skills. While it is to be hoped that the

groundwork is;laid at home, critical listening skills are not acquired

' accideatally or inqideneally;-they are taught (Ayres, 1971).

Hollingsworth (1968) suggests that if a teacher w}shes.to have

- an.effective llstening program in the elementary classroom, it should

contain these basic characterlstlcs (l) d1rect.1nstruct10n in. llstenlng

.

' qkllls, (2) relnforcement o§ good llstenlng hablts thtoughout the school

('

day, (3) careful listening on the part of -teachers, and (4) awareness o{

¢

‘ the world of éound (pp. 103-104). ©

-

A number of, studles on listening (Fawcett, }956; _Lundsteen, 1966;
2 'y * . ’ i)

Nichols, 1948;- Trivgtte,"196l) havelrevealed the need for specific

™

instruction in listening, Nevertheless, surveys have shown a serious

o
¢

ve o - - - gt
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indicated that listening comprehension can be imﬁfovéd tHrough direct

M ) 35 ’

lack -of availaﬁlé.prbg}ams and materials which develop listening skills

» - .

““in fae elementary schools (ﬁr0wn,\;967; Landry, 1969). - However, the .

- . 4 ' .
momentous impact of listening competence in all our lives demands that
‘educators place a éreater emphasis upon this most important‘languége arts

L) R o . B
skill (Elin, 1972). , ' o )

13
.

Practice No. 2. Provide opportunities- for meaningful listening,
- ’ e.g., listening for details, sequence, critical
evaluation, etc. .

Practice No. 12, Provide opportunities for your students to listen
to each other, e.g., round table discussion about
personal experiences, hobbies, etc.

Practice No. 19. Use activities to make students aware of the
* importance of listening, e.g., keep a log of
actual time spent listening in one day.

Practice No. 35, Stimulate students' sense of hearing (auditory
acuitf) by using exercises that make students more
alert to, sounds,.e,g., listening to familiar sounds
and writing "sound" words.

-

Because of the growing awareness that individuals do have
botentiality for listening, researchers have inéesﬁigatéd:the nature of

listening and. the success with which listening skills can be learned.

/ . »
A majoqrprobiem facing the researchers has been tHe lack of instruments .
with-which to measure this gkill. However, a numhér/of studies have
/

inétructipn”

s

'/ . s
Since few studies presently test hypotheses as to the best

-

instructional methods 'in teaching listening, the problem still facing

-

.

educators is concerned with;idgntifying the most appropriate of these.:

While ex;erts in the field suggest such methods of instruction as direct, ’
, ) 4 I ’,j" ,/'/

e o

‘it
/
W
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¢

indirect, ihtegrated)and’iclectic wbiu the teacher may use in the
- L) P .- . .

classroom, textbooks give little more 'fhan suggestions that students |

ought "to listed (Browny 1967; Freshly{and Rae, 1969).

t{ e Trivetté'(196i) conducted a s

‘to determine whether definite trainin

dy with six fifth-grade classes

in listening for - the main idea,

N » .
.

for details, and to make inferences,/affects the ehild's ability'tq
. - .liéten for these specific purpoées. Thg conclusior was.that.training
proved effective, for most of the students. Other inuestigatiuns have
revealed timilar results. | | N ]
An inue;tigation of the differences betyeen various intelligance -

[ 4

factors of "good'—and "bad" listeners and the relationship between

L -
. intelligence factors and listening arhievement was designed by Plessas
. h }

(1963). The subjécts of this investigation were students in 15 eighth
grade clasaeg Plessas found that numerical reasoning, verbal concepts

» and language factors were substantially related to listening ability, _
with a marked correlation between listening abillty and logical reasoning. .
It would appear from.these results that activities designed-tofdeuelop e

listening skill§ should also develop these aspects of intelligence.

[ -2

A study involving 12 fifth and sixth grade classes was designed

to explore critical listening abilities (Lundsteen, 1966). Theécontrdl o

- subjects followed the usual curriculum while the experimental subjects o
¢ ) .

were presented with instruction in critical 1istening agtivities. Measugé;, Cy

. of critical listening ability showed a‘significant differeﬁpg iﬁ favor of,

- " the experimental, group. ) . ' o U/

9

“ < . - To determine the effects of teaching'listéning‘skills to .fourth,

fifth, and sixth grade students, Fawcett (L%p65 involved a pobuiation df' ' -
. .o « , . s . kY , ¢ .
638 'students. The students in the gxpérimentar‘group received instruction

|

N * 4

£
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3

in deVeléping Iistening skills _while the conﬁrol group did .not. fﬁe »

results indicated that students who receive listening instruction showed

3

significant improvement in listening ability Fawcett, therefore,

concluded’ that listening ability is a skill which can be improved through

H

instruction. The study also indicated that boys and girls do not differ

significantly in. listening ability; and that reading comprehension is

significantly related to listening ability

MY

 While there is a lack of research information as to what materials’

I
+

to use and how to use them in teachiag listening,~a numbegrof'writers have .

commented en this aspect of instruction. Corcoran (1970) points out that

teacheas may take advantage of all the opportunities for listening which

* x>
5

arise throughout the school day. These opportunities are to- be found'

’
3

during.periods of conversing, sharing;;pianning, dichSsing, reporting,

5

solving problems and expressing cfeative thinking Endres (1969) further

bl

suggests that, to enJoy listening, Students should be made aware of

£ — N

'sounds.around them. These include such sounda as voices, songs of birds,

‘musica] instruments, and the rustle of leaves. » "

)

To listen for the main idea, Kegler (1956) suggests that students

keep logs of theirklistening actLVities, ‘since analysis of these 1ogs can

7 ‘e

{'prove’helpful in evaluating listening experiences. Resourde books with

[y

. 3

‘r ‘s
activities in the teaching of listening (Russell and Russell 1959;
b4
Wilt, P957) also provide useful suggestfonS'for the ciassroom teacher.
‘A o T

¢ . . C~
LS * ’

Practicéiﬁo. 30. Use audiovisual aids (films, filmstrips, records
g e ." and. tapes) as._a means of teaching listening

S -, ' ' .
Lists and annotated guides tp audiovisual material available
s .

for the teaghing ‘of 1istening include information on films,. filmstrips,

-

et
records;aud tapes (Duker, 1965 Greene and Petty, 1971) These' authors
. . » . /

¢ * v ¢ . NV
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' * PRV LIRS - N . : 3 " . ] - » '
v . " w3 Re . N M - . I3 * . >
a ready access to media, gonversation and discussion about radio and c e
’ L o ' ’ ) ’ . . . 7
P , . . e . L e v . T
_ television programs tan be useful in providisig opportunltles‘kor. i - T
T ’ ’ , .0 ] R
' Voot (o .o . v b ‘
students to listen to each other. CL T , HE
. . . \ T - ‘ N . # .
’ \, MRS i ! ¥ . ]
. ' R L . : N ' . PRAER ‘.
- '~ SPEAKING A F
. s ! . : . ’
v . . /‘_
Helping children to use speech effectively.and confidently is. o ’
- AN LR .
- essential because so much school work is done in face-to-face contacts. ’
’ N . N R - . , 1
v ) ’ : ' [ O !
" An individual's personal, 'social and vocational life is affected by his ='- oo
‘ . . - 7 i N . , . . >’ .
" ability to use oral language (Niemann,'lQ%L}, Speech is also the tool . VoLl
. . h ., L. ? £, 2. )
. : A
for the devélopment of nputual understanding and apprecfativn as it,carries A
~—— L - 3 L, .
. . “ 7 ’

. . A .
overtoneés of meaning which reveal mood, and jinvites mutual response .&nd ) -
interchanee of, ideas (Fessenden et al'., 1968)." . D -l

v - - (]
_"As oral language. is the foundatiofn of the langyage arts program, i .
Funk and Triplett (1972) suggest that classroom tedchers shouid strive to. " '
b - i v .
' . . ° A -
become more sensitive to each child's need for extensive oral language .
N . : 71- s N * . X
development, aad provide students with systematic imstxzuctioms. In
. [N . . e P e
\ - % . .~ , B .
~«discussing the language arts curriculum, DeLawter and Eash (1966) claim .
M . ' ’ . T s ‘o - . . . ’ .
that oral language’ reachers have leaned heavily upon the "Improvement by = -°
T cel o . ) o
_accident' approach. Their conclusion is thgt the develdpment of oral ' ‘
R B " . ’ ' : . N
2 . g . 2 " I i N y '. - . . A ’ ’ O .
dmmunication skills has been §§rgous]y*néglected in relationship.,to the. -
" . . n - .
. < t '.\‘r’-’r w . '.' ¢ e 3 .
time spent in other areas.of the Tangtage arts. o ‘
. N . T, . - - : s . LI
- An analysis of 54 language art¢ textbooks (Brown, 1967). revealéd "+ ,
.that, although the texts-explicitly stated that oral communicatiom should > -
- be stressed; actual emphasis .in ‘the books as to methods.of instruction N ’ .
) . N e . ’ ’
? . ‘ , { ’. : . N N "
. f . - ' . Y ) -4
\\» . - - . :‘:d o~ . e - *
'r‘// ' ¢ o . u'u i (/’ ’ o. ;'
(S ,"‘ . ‘%i u/ v . N ' . -
L "‘ , ) PR . i ! . o . . . , N . s
A ’ T . e >‘ ) S ) /- ’

* ) -

¢

’

ening. Corcoran (197b§&fhrtﬁefjtommen£s,ﬁhét, because studehtshave'= . * |

. . . v 8 * s . . ‘s g
{. C . . . : ., .
.o A : i .
I3 » Iy - P . “ ' 3 t
9 . , . : * . ' ‘. ° * N , v . Ve ",
' . . “ ) . -",‘.-
SN o o S
“ . e, ' : : , ) . } " I ) . - P 5". N /-‘.
. ! i » - T,
A . . . - syt , - .
. > ,. - . .- . ‘. P . . I. » -~
" suggegt that such audiovisugl materjals cau provideé ear training, - RS .
I e 3 e i . . . e .
e S . oo . Vs . Lo ' :
motdvation for improving listening, and an opportunity ‘for «¢ritical . e e
hd P . £ - ! - ¢ !
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Qas'vef§ minimal’. A4s a result Brown concluded that "the eléméntary '

e i

B

school teacher must look beyond the cOnfines of‘printed materjals for )

,.Y M v ‘1\

R as31stance in teachlng oral communication (p._467)a $he teacher, who YL,

.« “ . E e N [

; 4 \ N ? c 2

understands the contribution of oral language to the development of o

. »* .t I
N v

other”basic communlcamlon skills is® better able to utillze the transfer

L1 ' [

‘i

2 - -
5 P

N potential present in the 1nterrelatedness of all communicat}on Skllle

(Ruddefl,.l966)“ It has .also. been suggested that progress 1s being

]
- 1 1’ ~ ~

made toward the goals of speech teaching when the chlld shows.,

g

- +

¢ » .
'r' . ¢

}ﬁ ... a grow1ng awareness’ of both listener and speaker; an appre~ -@. °
ciation of,; tbe Leffects of,oral language on orieself and others; a
growing senSitiv1tyrto the influence of different purposes for

IRV communication on'oral language activity; alertness to various

07 :clues and cues that are an integral parq of oral communication' ¢

-, and grow1ng etfectiveness in discussion -as shown by ,an increasing
awareness of the. 1mportance~of courtesy and relevance as well as

the respofisibtlity of know1ng when to speak and when to listen. .
. (Mackintosh,\lséﬂ p. 12) ’ . o TN

- -

P 7 \ . s . . L4 .
‘ Seveval investigations have.'indi¢ated the importance of developing

. > x o . -
.« f v “t

oral}laﬁguage: Strickland s (1962) Study was designed to determine the

- ' "\‘ ' .
- . >

relationship between the use of otal language and oral read1ng 1nter—

pretation at’ the grade 51x level. The results 1nd1cated a positive

¢

correlation; A longitudinal study by Loban (1963) concluded that -
[N ;1( 3 ’ T -
competence in spoken language appears to be a nedessary base for cgmpetencaa'

LS

> . :‘ %
" in reading. DeVrles (1970) found that when a student !Ehieves smooth and
R melOleUS‘SpeeCh, he has ach1eved the basls for good wrltkng ) . -
e ) § 4 ‘ “ - r:g )
& . Because oral expresslon helps,to clarify Qhought if well a%@to B
v B o e ¢ :‘
. commungéate it, educators should take every opportunlty to prov1§e oral '@*
M AR [] v . . ~ ° '.Q’ "
L~ languageeinStruction_(Strang, 1972). . : ; i -
: C Y A} \J 2 -
- \‘\\ AR I LRI T * .o Y
. e . ? , < o L e Lo
; Practicé No. 5. -‘Allow specific, time periods fqr suchgspontaneous R
) ¢ -~ ., 7. ™ -speech.activities as conversation and discussion.’ - " |
. R . - < . Ve « te ,
A “ s . Y 2 ' -
,A')‘ ~B“§ an.’ (1.969) suggests that teachers can im})rove the languai o ~’ .
, . . R W ST , , _ , S,
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. . of children by prov1d1ng a ciassrodm~atmosphere that allows fox E ,
' . ) ‘ : 4 ~ : ¢ S ’ ‘
¢ 3 3 i . b ‘ -
o R . " distussion and shanlng'through talk.; In settlng,up such a learnlng ’ ] B
._‘v'”§ " - L A RN d . i ‘ ’j‘-. <
- - s¢tuat10n, the teacher is eQCOurang to establlsh rules of conduct and ' . .
A $ ' . ‘\ ' ' ! - l
P ,yw provfde gu1dqﬂpe for ﬁelplng students leafn hdw’ to control themselves. o
: “. . [ LA RIS ” " T )
,'-' -, Other educatobs‘(Bannlu d%ahd Hélnan, 1960 Pégﬁer and*Andersen, Coo D
v . * R PR * i f - - . . .
H ' I o 7 P RS -~ \ .
¢ o 19639 have encouraged the dgv qpment of COnversatlon,skllls as a method o
i ,.‘n” T ,M',-. . : _ . .
R T nf sbgech;?mproypmeqt, as’ well as a "means of dchleV1nb and malntalnlng »4; 2
L o0 ( ,. i . . (' o , . 5 '/\ . Lt K s
. i good ﬁumap‘reldtdons. SlncL ‘there 1s no ﬁormal audlence in spontaneoqs .
‘ , speeéch ac;ivities;,self—conSglousness is less of?an inhibiting influeqce
. # . . . . ’ 1 a ‘ .
) ‘ ’ « ’ 7 . '( ' . > ’ ‘ " ' ) '
.0 (Way, 19670 o . . . . - .
. ) g . 3 5 - ‘0 ' ’.
. * ‘ - ool ‘ LI * = o
‘ I Y N * o - . - ’.‘ et ) ¥ -
. ~ . . Al ey - ’ At
R o _ .Practice Nou 8. . Use informal dramatization dct1v1tles t01encourage, .
‘L, R L . creative spea%cmg.~ e \ ' ’
Ix] - ’ - -0 N -
. \:‘ p N \‘. . ) ’ . PEN . . . ’:"_‘ < . s ' . R .
' g ! ‘ » . . ) . h -z‘
- : . Side 61969) staxés that creative drama i's an Important phase;of -
¢ » . . - -
. e , .
. v ! ad «
. . oral work as dlalogue is one of the elemcnts. Allen (1968) suggests - -
. ., . " 4 1 ~ ’ i 7 ; " < . - ‘ .
' that, LH addltlon‘to cncouraglng creative speakihg, dram&tic activities -
% .
. . ". . B - 0 .,, QY - .
T prOV1de\sLudents with acceptable outlcts for thclx emotlons. Opportunlty .
. ’- . - 3 .
. . ’LS also prov1ded to‘observe the response of people and to respond in
N R 4 ' R a ; f Ya . . ,, ‘ - -
t > .,
' turn. Allen also~states th}, beoagse ideas and expefiencés are |
S ST T e \ CoL et -
. . rcombined with emotlonal attltudes, studﬁnts select words and phrases so. ; s
that they can communicate,jeeliqgs.: All these prchsses help them‘ 1, 1 bt
- v \ 9 R
‘e ! r, . [
" . express Lhemselvgs orallv an\orderly, acceptable and creatlve ways.ﬂ , K .
AX ‘ . .- ha /:' - . .
" 3 , ‘ % » . f"' ¢t . '
" Inxs polnt of*v1ew is supforted by Way (1'967) who feels thaL students* <o .
2 N, . . M )l',f-"
: - N . . 7, .
K s ) speech tan becomt more cseative as they learn how to think emopxonally' ) P
. » o ‘ oo ‘ P Y R
, . . nather than just.intellectual}y./vLnformal dramajactiwities motivate - L
. ' \ . . -« . 1? ” e F,, s o o
. studehts and give them a feeling of personal 1reedom whxch often allows ;T
LY ’ / \ L] “ ./' v . } ’N; B ?“Q
- l thewm to spczm mbpp LndeandenLLy dnd Creaflvely (bpolxn, 1903) ST ; .
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o and Tiedt, 1967)

.

. of group process will be hetter»able to instructlstudehts in its use’

-

‘&

” o

) Teach discuss1on skills and_ provide situations in

Practice' No. 23.
,Which these skills may be'utilized

e ’ . . s
¢
’ / | ’

. B '
[ S Y - b rod. .. 4

\ 2
. Aceording to Kemp (l970); studénts~do not autbmaticill&'knéw'how

¢ N A

'to use discussion skillj{ but need to be instructed'in these'skills and

given;opportunity co’apply them. Discussion'involves group process'

- $ i

e [
‘.

L

therefore, a teacher who has an understanding of some ‘of the ‘elements’

4 i vy

N ¢

iBeauchamp, 1964 Gorman 1969) étressing'one specific skill at a

time and providing aCtivities in whrch this can be utilized would appear

v

to be a more effective teachlng technlque than stressxng many discusslon

\
s

skills in one lesson (Fessenden et al., l968).j Further, providing '

.

* 3

situations for discussion often gives students opportunitles for speaking

thch involve interaction and’ provide -for constructive evaluation (Tiedt

¢

< A

37. Have your students participate in such activities
. as buzz sessiens and brainstorming.

3

Practice No.

.

*

d . .

- -

. An activity such as a buzz session prov1des opportunities for

act1ve anolvement (Gorman, 1969) The use of j#he small group provides

]
2 N ks

the kinds of interaction‘that encourage students to think and speak

. G

In addition; embarrassment sometimes caused by an audience is removed

« _ 7

u e Y

Brainstorming invqlves gener¥ting an extensive‘number of ideas

R ) . .
as §olutions to a problem and su pending criticism or evaluation uyntil

¥

later (Pfeiffer and Jonés, l9715 This activity, developed by Osborn

(1957) aims at timulating the active ima ination. The technique is
QB 8

4

A

designed to produce a multitude of ideas within a. short period of time

.

as the*entire group‘works on the solution of a probilenm, the improvement'

& - L3

A ¥y .

.of an object, or the exploration of a topic to suggest solutions,

-
. a «

Y

v
g
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L changes or ideas (Philldps, 1966).” - .
’ ’ . . 4
~ . : ‘ P s
& J . b . "o . ) !( ’ , .
o . P . SPELLING -~ . S .
. o , ‘ - “ N A cw . T ! P N N
' . : Y of Crcore has foen
: For gver half a century, a great deal of ‘ef{ort hags -been,
. ’ ' > ' . - 7
¢ P ) ) . > - . ) . ' 7. o
. exgended on’ research in ther area of ~spelling. Tﬁe~earl;erwresearcﬁ,_l
- L o . had ‘ " : ’ : ’ ,l —
S ’ howewer, lacked three eleménts that distinguish today's reséayoh ¢ -
SN . A £ O ERA 3
B! ’ < ,‘ ‘ O 'L ’ : K Yot .
(19 the content and teohniques-ofjdestrlptive linguistics, (2) the , .
’ - * ot ¥ ’ 4 - . * t
. ) benefits of computer-based data procéssing, and (3) the modern vrewsﬂ o
of "structured learping" (Hanna, Hanna, Berquist, Hodfes and Rudorf,, .
1 ’ " ‘ " . . © ' N "
DR 1966, p. 60y. ,, - .. . , N t -
K1 ! - ) e N , . , °
- . According to Horn '(1969)., the ultimate goal' in spelling
- . oL - . . R N v e
) instruction is to, enable students to spell correctiy thé words heeded .
N ‘ : ' N p 4 B i ~ !
. ° 4 . VR . N . . .
" both in and outsidetschool, ’in the}t pre€sent student status and later
o [y , ! ’ o \ R . R
1 . . . \ ’y
, as PMterate adul€s (Horm, 1969, p. 1283). To do this, thé™téacher is ¥
e . A\ J“' IS w [ v ’
‘ 7 . .o
i o faced with ‘the problem, of which words to teach..' Farly studies. | T -
, .’v" * ] .o - ,’ ) X . . , 4 . '
‘ (Chapcellor, 1910;  Ayres, 1913) tesulted, in lists:of fréquently .
3 ‘ A N o !
N C e v e . . ot ) -
» occurrimg words in adult vocabulary. A more-comprehensive list was .
« 5 4 '
. tomplled by Horn (1926) in A ‘Basic ertlng,Vocabularynizylch was composed
‘: - ' r ¢
‘. ' of the lO ,000 most frequently occurrlng words N I&ter study by , ”
N Thorndlke and Lorge (1944) resulted in*30, 000 frequentlv occurring, words.
™ : : ¥ o M
¢
. Since these ‘studies were based on adult vocahulury, they ‘did npt indicate
[ . ., - 5 -~ Pnd
' those words most used'byfchildren.\ Ehe chief study of ch{ldren s word .
[ . . ) . | . ) < - .
SR S usage (Rinsland k945) resulted .in"a llsu of chlldren s basic vocahulary. i}
- To determine'the extent, to whlch changes occur in Word usage, Holllngﬁyqrth o ’
L L . . . e AR
. . ©
(1965) Lompared words used in wric;ng in thé eaxly l960’s and the list .
R A I A ;
. " ‘ compxled;by Hbrn 1n 1926 Of the l 245 separate.words compared l 023 e
h were cummon to*ﬁoﬂﬁ llsts. it . . ST SY e s, ;Cl ’
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In addition to the concern with chahge in word usage, another

instructional problem involves the amount'of overlay between the words

needed by adults and children.L An examination of data. by Horn {1969)
reported on adult writing vocabulary ‘and the‘writing vocabulary of
children indiCated a considerable overlap. Thomas Horn compared the
2,999 highest frequency words of the Rinsland (1945) list with Horn's
(1926) list of 10,000 vords'and*?itzgerald's (l95l) list g? 2,650 words.

~:hé conclusion was that a total of.2,392 words were,common to all ttree.

P

lists. S o

’

A group study (Hanna et al., 1966) conducted at Stanford
?

\Univérsity'investigated the'consistency betveen phonemes and graphemes

- it

in'over'l7'000 words. A computer analysis showed that individual

phonemes are repnesented by predlctable grapheme options more than //A\e/ -

- 80 per cent of the time when position and stress of syllables are takén )
' M \i\\
into, aceount, - The second phase of the study directed the computer to

spell from phonemic cues all l7 000 wOrds in the selected sample on the N
-, A _ ) \

bas1s of rules derived from the first analysis The results were that

89. 6 per cent of the indlvidual phonemes were correctly spelled hcwever//////

o ?

- only 49 per cent of. the words in the saniple were spelled correctly, \\\f P
B 37.Q per cent were spelled with one error, 11.4 per cent with two errors, ) .

- s

and 2.3 per cent with three or more errors., On the: bas1s ‘of these studies,

4

.the researchers concluded that the spelling phonemes of the Améerican~ * .
English language dre much more nighly_consistent tharn believed by . ' .

previous neSearchers .

”~ o

s

LI
2

: Hodges (l965) suggests that an effective program of spelling

.

;

. needs to consider three fpctors° (l) the subject matter involved

(2) the nature of the learner, and (3) the 'kinds of instructional

%
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. ; practices which' can effectively help the student to aequire understand-

*

PR}

. ihgsAof hisllanguage and to develop competencies'in.using it. To be a

s N . -

PR successfui teacher of Spelling, Blake (1970) suggests that teachers do

’ -

the follow1ng (1) acqu1re a clear understandipg of definitions,' .,

-
13 »
. .

v terminology, and concepts used in spelling imstruction, (2) realize

e - . N

., that childredn learn to speli'beét by various methods, and (3) develop.

. ° N

knpwle&ge and uhderstanding undeflying the potential contribution,of

< .
- [y i - .

. v
s variousg instructiconal approaches. Other educators (Greene knd. Petty,
T1Y7lL Lrotue, 19665 Horn and vtto, 1954) emphasize-the importarnce
‘ ]

- ~ .

20 vorrect spelling and endeavoring to, spell correctly. A study

4 L4
Grotne (1966) which involved fourth, fifth, and sixth grade

o

wer

students, investigated the effects'osof a "spelling conscience" in a
pelling program which included proof-reading, spelling lists, teacher-
. AN , - e .
diceated story, pupil self-evaluation, and‘teaching ranking of academic .

conscience. Grothe concluded that. the gperation” of a "spelling conscience"

,

. . . . .. . PR . v s
. is dependent ypon intelle¢tual ability and agademit achievement; and
v - N - . R -
that "spellirg conscience' is not maintained at a'Tonsistent level of
. '_ , > ot L .. . - ‘ -1

“ +  operation. "™ . S -

o, - -
» v . .

. , Hanna and, Hanna (1965) state that, because the'Eng%ish‘lanéhage

™ - -

¢ 0 . . .

I 4

. - . . * . -~ Tyt . . A . .
R s ving, cnanging, and. expanding communication medium, educators must,
Y . . \ > .

w
o
-
[

. N
B -
: . . - . .

’ face three facts: '~ s T L g < B . -
. X 3 i Iy . —— - A ; ,
\, “ ~
‘ ‘ (1) that there is no 1onger one sxngle acceptable pronunciation
. for a given werd; (2) the orthégraphy very’often does not confo;m
to the speech habits of large fumbers of people' and (3) there
- is 1lttlé likelihood that English otthography will be altered to :

,“ conform to each mew change in, pronunc1aoion. {(Kanna and Hanna,

' : © 1965, p. 758) . oo . N
A ’ [ o 7 .
‘ . - -~ . = e . - .
. Therefore, teachers_ ought to be aware that pronouncing words ‘for spelling
. - . ‘ . -~ - N ' — . '.. i S
a . “‘purposes as nearly a$ possiblg.in conformity to the orthography may be - -,
- . FE . . < » . ' . .

o . ',.an aid to ;he:student in his effort te relate phoneme -to grapheme, . *

\e
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- However, the teacher who attempts*to insist that the student carry over
Cet " 'his orai’precision*in wrifiog words to speaking words will fight a losing S
battle. ;- ' ' A

Although a great deal of progress has been made in spelling .

oy .

research, a statement made by(Foran (1934) over tpree decades aéo is

still an appropriate summation; "This does not imply that there are

0]

not problems'awaiting solution. . . . further research 1is necessary even
now to solve the mary problems which remain in the teaching of spelling"

(s 2). o ' - ‘ "

’

Practi¢e No. 6. Use the "Test-Study" method Qhen-teaching spelling,
e.g., pretest, study words misspelled, posttest.

A" study by Horn (1919) indicated. that children already know many
words on-spelling lists, and that 75 per cent of available instructional

time would be wasted if children were obliged to study every one of the

e - P -2

listed words. . : ' wl A

In response to Horn's study, a large-scalé attempt to assess

-

the merits of the "Test-Study" plan (pretest, study words misspelled,

posttest) and the "Study-Test" plan (study, test, study, retest3 was,
made by Kilzer (1926). Upoh_completion of the study, Kilzer'urged the .

adoption of.the‘testﬁstudy methed on the grounds of its superiority in
) igmediate recali and 1its more economic use of time. Evidence resulting
- \
from research by Fitzgerald (1951) also favqred the test-study plan as

the most’ efficient ‘and satisfactory approach to teaching . specific words

“

- and achieving the objectives of the spelling,program . .

To compare the efficiency of the test-study and study-test

U methods in teaching spelling, Ledbetter/(l959) randomly divided 498—

:second grade students into an experimental (test-study) group and a ’

N7 J ESIN




{control (study-test) group. All students worked with the same spelling, |
lists and were instructed bx the same teacher. ' The results of the study

- showed the test-study method to have.a statistically significant c

. advantage over the study~test method. Ledbetter also concluded that

¢

deficiencies in teacher supervision work to the disadvantage of the fest-

-
- -

study method: Therefore, teachers should be involved in individualized

supervision-and instruction during the study periods.
Working with second and third graders in 27 schools, Reid and o

\‘r v

Hieronymus (1963) investigated the relative efficiency of five methods
r'of teaching spelling. These involved: (1) test study method, (2)- work~
.book method, §3) word perceptionlméthod, with test, (4) word perception
method, without test, and (5) proof-reading and torrection method. .Qr
Aithough Reid and Hieronymus were unable to find a truly decisive
superiority of any one method, they did conclude that the test-study
method and perception‘method (vichout test) appeared to have an advantage

over all others. The workbook method and the proof-reading and correction

method<they found: provided the poorest results. . ' T~

. . e B -

~

Based on research evidence, the large majority of expert opinion

suggests‘that.the test- study method be used for the most efficient -
- spelling instruction (Kuhn and Schroeder; 19715\ Greene and Petty, 1971‘ ’
: Sherwin, 1969) '
. - ‘ ‘ . l‘ ] - (")
" Practice No.llo. .Have your students.éorrect their own spelligg tests,l’ ‘
Learning to spell is viewed hy’most'educators as.a perceptual .
, process. Therefore, the merit .of the self-corrected test approach in oo
which each child corrects his own spelling test while, the teacher reads -
the correct spelling of the ;ord may be viewed.as a contributing factor : T
: 55 L




Aruitoxt provided by Eic:

- .

.in perceptual deyglqpmeht {Kuhn and Séhroedér,'l97l). It is interesting

to note that two decades earlier, Gibson noted that "it seems safe to -

* . e

eonclude that reinforcement by”external correction or check is a wery

,significant, if not an essential variable for improvement in perceptual

s

- judgments' . (p. 416), ’ o C.

.

-~ .

Research by Thomas Horm in 1947 established -that the corrected

test alone will contTribute from 90 per cent to 95 per cent of the

i ~
B -
'

achievement resulting from the combined effort of the pronunciation
exercise, corrected test and study (Horm, 1947, p. -285). He suggested

that one of the reasons for the efficiency of the self-corrected test

~

technique: in'learning to spell may be that ‘it utilizes all -types of
imagerv--visual, anitory and kinesthetig——and emphasizes visual and
agditory imagéry dur}hg stﬁ&en& self-correction. A study by Hibler
(1957) also suggested that having sgudénqS correct their own spelling

tests is anh effective method of learning to spell. The.results of a

. S -

study by Ernest-Horn (1960) indieated that 80 per cent 6f spelling

-

- learning resuits from students marking theif own work right away. P

.

evidence, hg suggests that tests should be régarded not

Because of this
-¢

A - ‘

. . - - . ‘
only as measures of spelling achievement, but should be used as a ”

valuable learning exercise in which the student determines his errors
and the teacher assists in determining his weaknesses. Horn further

.

emphasizes the importance of his findings by stating that. when corrected

by the students and the results properly utilized, the test is-the most

I -
2 . v

= - 1 N ®
truitful single learning activity’ per.unit of time that has .yet been

developed.

[

« M !

Thé purpose of an investigation at the fourth and sixth grade
levels (Kuhn_and Schroeder;

-0 . ! N
. .. , M . -

-

‘. . . N A <

.

1971) was to Qeteimine'the effectiveness of *




[
Aruitoxt provided by Eic:

. . * - -

«
. o~ . LR ,

using‘hoth the\yisual and auditary senspry modes as’ opposed to using

’
. . .

&
on{y the aud1tory mode in student Self-checking of spelling tests.: '

n
k] o ..

., Since the students’ scores, on the words employed in "the oraiTv1sua1

AP co ‘ ‘ . -

dpproach was greater, the researchers recommended that. all teachers'

K ’
o,

responsible for Spelllng instruction should give serious consideration

. s A - & v -

.. % . .. . ) . o R -

to using a combined oral-visual procedure. However, even though the
, - S . .. -
oral-visual approach fesulted in stbstantial improvement, students
- . - . - &

still showed a need for improvement in average spelling achievement,

whicl sugéests the need for continued effort on the part of teachers ’

- ) »

to emphas1ze student concentratzon durlng self—correctlon

In summary, Christine and Holllngsworth (1966) stress that,

< . *

using the selff~corrected test prbcedure orovides the child with a
. - .

- . . ] . .
"knowledge of the results which serve as a_reinforcer that is likely to

N f » 2 ! - . . " - 7/ . s .
cause the child to jmake the correct-response to-the .same stimulus in

- < . - I'd .
'future'spel}ing operations' (Chri$tine and Hollingsworth, 1966, p." 565).
s - ° S - o i ‘ ’

<
an LR

\;\: Practice No. 10. Teach students to use a spec1f1c study method  in

. e %" " learning to spell, é.g., look, think, write, check.

—~ e

S . e et -~

. s R s
- . N . . <

-.Practice'No. 27f--Supervise self-study sessions in spelling, giving
indivjidual® instruction in the study of words..

I

- T - ‘ B <
- . i A ! -

Wore chan ﬂO yEars ago, Gates §i931) suggested that. the*effectlve-

v . I
. . ‘ ~ o

‘ness of any Spelllng program depended to a great .extent upon the teacher s

- £

zealousnéss in supervising self-study sessions. Following comprehensiye

researcn studies -with elementary -students, Thomas Horn' (1969) concluded - .

* -
A

that poor ‘study habits ate one of the most qomman caeses of, ‘poor spelling

achieyement. ,4" ’

P

~
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P

-

4

‘mentioned previously in a study by Kuhn and SchroederA(see?Practice No.

49

etudy melthod should- be taught and spelling lessons §hould€. a'dj'usted .
to the individual student's rate"of growth. This recommendation is
reinforced by the gindings of a three-year study by Eisman (1563) which ‘
indicated that grade six students receiving individualized instruction
were, on the average, 0.8 to 1.5 grades higher in lpelling than those
receiving group instruction. ‘

One specific study method is the 1ooh{'think, writeé check

N . :

method. Carroll (1964) suggeéts that too many study methods have over-

> - - [

emphasized the learning of visual, printed stimuli. Hanna and Hanna

-

(1965) agree with this notion and comment that teachers ‘should encourage
students to, tgke full advantage of all the sensorimotqr equihment'they ’
haye.available\and bring it to bear on analgsis and study.of spelling ..
words. : ' - ‘

Indicatione that using multisensory experiences contributes to

the development of nore accurate perception of a spelling word have been

- 3

16). Another investigator (Radaker, 1963) hypothesized that elementary

children who receive tra1ning in the "creation of images" would score”

higher in spelling achievement than would cHildren without such training.
"Image ‘practice" consisted of haying a subject scrutinize a word to note

the letter sequence "and then close his eyes and try to arouse an imdge

N N | .

R .l N -
of the word in "large, _glossy, black letters on a white background."'

<

While the findings were inconclusive, the researcher felt that the imagery

practice rESulted in. fairly uniform improvement in spelling._ It was

(]

‘also noted that imagery can be trained in a,relatively short period of

;time;« More researéh is’obviohely needed in this area.

«Clearly, howevers all children will got be able to take. full

.
s et

-
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- - ’, _ ~ B . ,‘
, I T A
o, . ; . R
advantage of multdisensory experiences in learning to spell, as some S
) . < N - h | )
children are physiologically limited in one OF more of the sensory . .
- mechanisms, and=F1l children do not learn il .precisely the same way: .

. . ~

»* These students need to be helped ‘to .develop strategies for learning

. | 4 T
spellgng words which' are based upon thése sensory modes which are -
\ available to them (Hodges, 1965). U ' .
. ettt —d )
,  Practice No. 32.- Use proof-reading of written work, as an 1nstruc-

- : N tional device in teaching spelllng, e.g. students
proof-read own compositions and concentrate on

studying words they mlsspell

-
W~

- tN

Py

- ) An early investigation by Tireman (l92§)jconc1uded that.proof=~ W
s . R ' H N ) - " i‘ ) T k8

re&%ﬁhg was an ifefficient instructional-device for teaching spelling .

_because students overlook many of the words misspelled in their writing. R
- : . RN Y
Howevet, a study by Frasch (1965) indicated that .grade six students o 3

': ’ et B %
,rould be taught to proof- read for spelllng errors.- Two years later .
A? I v' Pad /‘. - *

. Personke and Knlght (1967) reported the results of a study de51gned ‘to- “?

oo i o _n
determine: rnc Jmportance at the grade six level of proof - readlng foﬁ B

B "

K spelling errors (See Practice No. 11). Evidence from—the study suggested ' .
a ,‘ / , - ~ 5 ‘:

that boys who~were taught technlques for proof- readlng in spelllng made ‘/

51gn1f1cantly fewer errors than thcse who did th recelve such 1nstruc—
I . A .
~ LY .
tion. The evidencelfor the girls was not conclusive. ‘It would Appear

! N , »

3l

that there is no current conclusive evidence.that proof-reading practices >
. specifically,deeigned to teach spelling are effective at the grade six .
' ) , - -2 . 3

level. On the other hand, the finding that this procedur® has merit for

. . t
o8 - . - s

' some. boys suggests the potential usefulness of tliis technique on an

. -— B ——
— B .

individualized.bdsis.. . T - : . o0
.;/’ ’ . |
¢ Ve // I C ¢ - ‘ *
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- . VOCABULARY- _
) ) » ‘\v L

he words which make'up a'Student;;‘J?cabulary are the tools

¢ L. . PR . —— ° . -

C By yhich he lives, thinks, and learnsg 'therefore educators - : -

should be aware, of the . 1mportance of prov1d1ng opportunltles for 2
vocaBular§'devefopment (Fessenden et al., 1968)' Vauree'Applegate
’ (1960) 'prefaces a discugsion of vocabulary development act1v1t1es by N

i saying: "Since words make "all the difference, children should meet them

P in .such pleasant ways that they will welcome new words as new worlds"

- \ < . -

) (R: 33). The importance of vocabulary develgpment can still be summarized
. . , )- o - -
today in an earlier statement by Strickland (1957): "If children are to live

richly, and lay hold on their inteilectual inheritance, they ‘need vast

resources in words and meanings to draw upon' (p. 238).

~ N , 4 b

, A feview,of the literature indicates that numerous vocabulary
studiés have investigated the relationship—between the development of ,

-~ vocabulary and readinig skills (Gates, 1963 Loban, 1963; Strickland,

i@ ‘ h 1962; Wozencroft,, 1964). Others. have been des}gned to medsure tﬁe size
.+ of children"s speaking and writing vocabuIaries kAmes,’l96€; Lorge and

-

-

'."' Chall, 1963; ~Seashore, 1948) .- While there appears to be a lacE:of

T ) -, reséarch guldante on which to base these oﬁinlons and suggestlons

- ~
" -~

- ‘3 educators stressvthe 1mportance of VOcabulary development and. prov1de K
’ \' B . .
.o o suggestions for methods of 1nstfuctlon (Applegate 1960; Fessenden et al.,

Y] . s . ~ -, -

: 1969 Pooley, 1946; “Smith, 1972). - :

., ', .
Y . s,

. N\ . ) . . , . "
. N - i y . - . . . -
" . St * Practice No. 7. Use multisensory kinds of activities to help
RN N ‘g . R students develop sensory vocabulary (taste, smell, ‘
N . . ¥ . B -
o =, ., .~ sound, etc.). - N ‘
b 4.\ 1. N - ’ P
AN ) oY i, . . ' ‘ ‘
o TN % . . . § | €, . -
. Ch O The word "experiepce" is one of the most.important facets of
R . % - Lt .. .
. N, » -, D L " "
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oy -

° mmltisensory teachingq Moreﬁthan 20 years ago, Watts (1947) noted that

‘$ \ ’, N

ﬁhe enrichment of experience f% Egmore_effective way of, increasing
\& Y i " "

concentration on formal exercises innthe use Qf words. for which a need
. % & kY .

“ is not personally felt. DéLawter'and *ash (l966) stated' R

. \

~ Thé voéabulary of 4 child seems to be,quite heavily relabed to
_ his’ environment. Ar.abundance of\first hand experiences is a ° )
‘ major facthr in the‘use of a. variety of ‘'words. ‘Children rarely k’ o
“,v - use wordsg which have no persgonal ;elevance to-their own lives.
\ (DeLawter and*Eash 1966, p. 891) . -

o Results oﬁ the ldng1tudinal study by Loban (1963) with children
kindergarten through grade six suggested that tHe uSe of vocabulary in
ARN

7 4

writing ability is related to socioeconomic ‘position and- that providing w "

children with more 'sensory experiences helps to bridge the gap between
the writing vocabularies of varlous socioeconomic groups. Since S .

LrN A

additiohal learning appanently results.when morefthan one sSensory résponse .

has become part of thellearning experience, multisensory dctivities which

. ~ . Y " I .
‘sedgitize children to texture, shape, color, volume, pitch, .odor and P
4

’

“tasfe may be used to provide experiences from which children can develop

kS 7z e
! .

meaningful Vocabularies (Frazier, 1970, Spolin, 1963) Otto and Menn '

.. ! 4

- ~ 1

. (1968) suggest that Lteachers should provide the types of activities which

"unmuffle! the students' senses so that communicatiqn may develop. R

¢ - ‘. , ot
N / - . . ’ N ¥ ;
. . »

Practice No. 29. Provide activities‘in which students use hew ‘
: " vocabulary in specific Speaking and writing
sitdations. oo Y

., N T v Y N ’ “ . M 's:t.
) . . ' - . N .
¢ - v -, ¢ .
Watts (1947) suggests that successful vocabufary growth is
! AL : w © ’ -

dependent on the enlargement of experience in usingrwords. A comprehensive

study of elementary children 8 vocabulary by Seashore (1948) indicated

»

that children should have lots of chamces to use. words, as speaking andr

/e

o writing vocabularies are ‘much: smaller than understanding vocabularies.
s ‘ ) - 4 . ' N -
. - '.r . N . & 7,
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, In his study on thought and language, Vyg?tsky‘(k962),investigated the , .
o) ' < , . N ' ‘.

developmelt of word meanings through an‘aésociati%g bond. He suggests
13

; ¢ . . . [
~ ‘ TN e * s ! 3 ] /(?
o . that experience with_yords-provides meanings whiqh re5ul&uih greater- ;

. vocabulary for cqmﬁﬁh;éation. Educatorg@also eﬂqﬁa$lz§ the need for

. .

providing activitiestin whlch stndents actlvefy use ned votabulary
s ¢

.
.
” 4 -
Mapdr N L o * .0 A
1 . . f ” . . .
) . ' . e

Practice No. 18, ° Teach dictiionary usage as a_source for f1nd1ng

) - -'('Frazfier, 1970; Smith, 1972;-. . j.,l R %e ‘ e

b

? ) more precise vocabulary for use in expre551onak
- , ’ activities., °- : Y . L
7 P i v . * s h ‘ j g e
N Practice .No. 33.  Teach dlctlonary usage as'an ‘aid to mepunc1at10n i
R ' and meaning. : L . .
P : .{. [P Lo L. . R - cti , , -e
¢ ; ) ‘e ) ¥ ' ‘ - d 1
R Practice No.- 38.. anourage your studénts ua use’ the Thesaurus ‘a .
< : ., =+ ‘'an aid to building vocabulary ‘ \ "i ’
‘ ¥ L 4 o , - A ’
- ‘ L . . ‘..,‘ . i & . . ) . . L , . s
St s : After surveying the educational scene, Friq§ko;and Drew (1972) ¢
. T . ', ‘ . ‘ ‘:_ 5 o :"‘ ! . K
’.' * 'c%ncluded: ‘ . s . ' st DL
¥ - . . . ) - ‘ . , R 1 . , . .. &
. P - LA v, _—
R lndoubfedly, che 5%515n1ng of independeng research taske to chlidren
. e . In the elefentary school”’ has been based on the ‘assumption that they 3
) % *were capable of proceeding on their own with llttle if dny guidance
D "t or spec1fLGs1nstruct10n from the teacher. (p. 76) s
- " ’[‘ -~ . I‘
- . "'3, . . - » d . ' e -
* N Altnough thla etatemenc may not applv to aEl teachers, it does emphaslze‘ ”
‘ S - “ - '
, E pne,i@porLance of providing children with experiences that %}ll.enable
. i ' : . . .
T " them COQ&eveIOp insights into the _composite nature of researéh skills. .
{
R . < - . *
- —e o TA study by Mower and Barney (1968) was designed to determlne the
. ‘ - / . " N - ,
. k) - » » . .
. N T, most xmportanr dlctxsnary sk;lls which should bé taught to Students;,'The
oL ’ g ' : 4 '
o o' v e subje@ts for tDe study vere recommended b) gubllshlng companles ag lcadlng
- R [ B . ,~f ] v ¢ s 9
S autnorltxes on dlctlonary usage. .An 1nstruﬁent of 61 irems was designeq .
u. . N . N ) P ~ ' .
o ,
to measure the 1mportamce ‘of teaching various dlctlonary SklllS as
LT v e - o %'?’
; v 'belated to the five areas of pronuncxatlon, locatlon, spelllng, meaning
/ o
) - 5 : ’ ¢ ~ “ Y - - ’
+ ,and” facts concernlng hlstdry'and structdre of ttheé dictlonary. The results .
o ,' h ‘ s . T . Tk v '
. : . : - - ¢ I L . M - N R s
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indicatéq that all of the skills in location, méaning and spelling were
t b o ) - ’ ) -
.consi@ered to behimportang to %pqyz’ In the area of pronunciation skills,

< . i ' ) 0
all but two items were judged as- important. Qf the seven skills in |

'
.

'lfi!%ory‘and strucfug@l only two were judged as.bging evén slightly
.. @g:.-p‘ . P ) ' . s .
¢ L .
. important. As a conclugion to their surv?y, Mower and Barney develyped

a prior§§§#scalemf%r tééc@ingLdictionaryfskillsu ' ) ot

. - e
E > <% .

. . A flore recent articie‘by ﬁarne§ (1972) suggests that vocabulary

. . A
is one of the strangest communilation tools and that it is important to
" . .~ " :. » o . . . P B . . . [

;each*dictidnqrj skills as an aid to vocabulary development.
. A 3 > f '

Conscipus ab;eﬁtion to thre meaning of words and to their
, [4 . a
useﬁulness for the: expre551on of ideas 1s 1mperat1ve (Smlth 1972)
- v i

Often studen&ixare dble to communicate gengralizatlpns~but are unable‘to'
. . o L < , . "

. o

-express themselves more, specifically. Hunter (1968) suggests' that fD
VIR ‘y : o )
students be encouraged to use.a thesaurus to develop more vivid and
- . I \ . ! [
] 2 ! -
'« €xpre$sive vocabulary. The importance of usdng the dictionary,and’
N N ’ ; . : o
thesaurus as'aids in building voc*bulary is currently impha51zed in "
. R 3
l&ﬁguage arts publlcatlons (Shafes and Qnoddy,il97l *Barney, 1972;
'b‘ Yo PR . . - . ! - @
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v - . classrqom language arts teaching practices in terms of seledted ;
. - . .
) o teacher characteristics? \ ‘ x . - i ‘ ;‘ -
V » " : < : > e e
o . To answer the second question, Four null hypotheses were
/;///<’%/”// investigated in this study ;ﬁ ;;lw . : ‘ ) :
. - " Hol: There will be’ no signif%cant di ference in frehuency of 'use of
y . . selected classroom langUage 87 s teaching praétlces between male
RN 3 ) . . and female teachers. ‘, s i. .{%: S 4“1,.xlhx“‘
‘ Lo H;Z There“Will be no ;ignificant difference*in frequency of use of
‘% - ' ’ selacted classroom language arts teaching practices amongm
- .‘iF‘ } _ ‘. teacieés w&nh ﬁarying ndmbers of university courses in.the f -
J ';‘/\" . languase a?t: and related areas.’ l ; ' ;5 r :};‘u’gt' \. .
ﬁf o jt Ho3 There will be ho significant differencewin frequency Ofause of
,' ’ : L ~;elected clas;Loom languageqarts teaching practices among . .

i\l

Ll R . , -
. . e L . , . ,
s . ' . ¢ x

3

. % . »‘ . 4 ) b - ;
v . ! - . . o\
\ . ) ) N B Chapter- 3 . v
< . L N, e < C - vl .
[ S o DESIGN'OF THE STUDY \- . - ., .~
> L S - This srudy was designad'to investigatevthe teaching practices in
a' " the language ants of teachers at the grade six level Specifically, the

<

) study was' designed to answer the following questions: . ;

4
< X . .
. . ¥

.

.7 1. What /s the frequency of use by teachers at the grade six leveld

. of selected classroon language arts teaching;practices?'
e - 2, Are there significant'differences in frequencyﬁof use of'selected

. v
.- . ;

\ - 1,,' v

Qeaéhersfwith varying years of teaching,experience.

Y.
PR ¢ [ a
N ¢

.Ho4 There will be no ignlficant difference in frequency of use of

MY

..' o selected &anguage arts tegching practices among teachers with

s ® . Y ' ! "T ‘l' 55* N ‘ ) +
. ) . ; . -

[ERJ!:( o ; "3‘ ' ;‘:"q* ; ‘-f; L 5, - '_fi,

oW ' f . .
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L —)"‘a & i ) b,
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. -~ . varying numbers gf dn—Service courses in language arts. e
(S . m,; e *
LB PARERRI N "In this chapter, a description of the subJects involved, ‘the |
gy o,
‘;'1 #
- - methods used to cbllect“the daté the procedures fallowedp and ;he:
- . o ’ »t L } '
. N - - T— oo,
Y. method”of datw analysis were presented under the following headings“ A
Y " - , o .
’ t,ﬁSubjects, Instrument jProcedures, and Analysis of Data.f' . s
. 2, ) ‘y, . ‘1‘ v, “«o . ve T . ’
. . L ) . ‘ P "-'a«,' (“c./ . N \\\
oL, . Im order .to survey the language arts teaching practloes in )
[ Y M X, . “+
o W ® ’
Z, grade six a selection of the subjects was made as follows. A Iist

. 3 T

/;" was obtained of all the public el/mentary schools “of Calgary, Alber(a S

Lo for (Calgary School District No. 19). ,This list’ comprised 122 elementary e

EI o
» H Ll

scho ls with the exception Qf th whose-grade sixg teachers had partici—

o ‘
-v «

pat in the validation of the survey used in this study (This .

“

o
. fvalidation will be described ln detadil in the section oh the ihstrument

P

which appears later in this chapter.) The Qalgary School Board WAS

Lo unable to’provide specific current information “as to the actual number .

\,"‘._ _,:’ > .\dw > - - | N Lo 4
ke, ) ¥ '5 o~y ‘ .‘-.'

L B of &eachers providing language arts instruction at ‘the grade-six level. .
. . v o ’ . . !

/
HoweVer, a current list of teachers in each elementary'school was’' . ° A

¢

, . . s )

' //obtained ~ An interpolation from this 11st as to the number of teachers

/ A |

«

lik y to be teaching language arts was made. Anlappropriate nimber of
< L Y A

- survey’ instruments~was-mailed to the principal of éach of the 120 sc eols

P \7

st i on the list. A covering letter (see%Appendix B) was enclosed, requesting

.. .

~'thatﬂonE”Gopy‘o' the instrumen}/be distributcd to each teacher on the’

} - R . v ‘ . .

. . ” :
- . staff Who Wi presently teaching'bne or more classes of grade six
-~ v ' 'g

Ve . ( f
(levels 13 and,l4) language arts. Of the lZO schooLs which received the/ ‘-
e ' Psurvey,instrument, returns were receiVed from 99, or}82 5 per cent. -AS
1

-0 . total of 130 .or’ 75 3 per-cent teturns were,received from,the 239,

| U

\
L o . o ¢ ‘ : ‘
- & . L LA v . -» .. <& . .- t . « - - *
& . S > . fA \- ' < . .
¢ N P . . . . . .
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"‘ « . .
instrument which would survey these practices. Sincé no commercially
S <+ I R : ) '
- publiqd or experimentally devised instrument of this nature could be
- . . . Y . . »

" jpractices were chosen as being generally applicable to anyv teaching

- 4 L. ' 2 . .

INSTRUMENT |

.- - - .

1

.In order to investigate the tedching practices in the language-
14.' ' X - . :
args of teachers at the grade six level, it was necessary to develop an ...

o, . .

. , . . ~ . . ‘
found, a survey rating scale, An Analysis of Language Arts Teaching
| SN ‘~:§ . * '
Practices at the Grade Six Level (see Appendix B)., was developed by
i

’
- .

the investigator for this study.

K4 H

. This rating scale is ar inquiry form consisting of 40 teaching

prectices selegted as being répresentative of different language arts

.
¢

. Co .
hing practices founé in grade six classes, To develop this instruZ
M L]

v, " . -

ted

M

ment, 69 practices (see Appendix- A) were.drawn from an extensive study

of the research and professicnal writings in)tne.language arts. The

- .

w .

. v

situation, represen:zative of the instructional areas of creativity--

creative writing, functional writing, grammar and usage, handwriting,

.
f

Tistenidg: tpeaking, spelling, and vocabilarv. Iteas were then developed

<

to Survey each pracfice. 'No attempt was made to eliminate current

[ * -

- A . . . . - ‘
practices wnich research evidence suggested might be inappropriate.
. * . h L4

Ao

.

ine K9 survey items were reviewed and critiqued by several

.

\ ) .
in-service teachers and curriculum specialists, as well as graduate .

‘s;gﬁehts and,qnifersity professors whose special field is-language arts.

A - . A\ ]
.

These respondents were also asked to rank the items in each instructional

area as-to their, ‘importance of the practice.for inclusion in the final L v

instrument. Revisions in terms of these evaluations were made and the .
. . - . < .
. Ny




random order based o t 1 nhqugLfgks(Games and Klare, 1967). -

BN Respon ts were asked to ra each item on a five-point rating scale.

0 th eSpondents requested that each item be rated in v

\

terms of the extent ch the prac\ice wag used: ' R

5' - Extensively o ™
»
‘4 - Frequently -
3 - Sometimes b .
\\ ’ 2 - Seldom
\\\ ) 1 - Not'at all : . e - _ i

\ﬁgace was also provided for teacher comment.
™ An introductory section was developed which was designed to

-

. gather s ect background data, introduce the instrument, and provide

directioens Eorvmaking responses {see .Appendix B). fhe.data collected . ° -
‘\.\ . . :
in this section included sex, university courses in language arts and

related areas, in-service language.arts courses, and teaching experience.

PROCEDURES

- -
. . . . ’

Following the analysis and subsequent revision of ‘the survey

"items, copies aof the final snrvey instrument An Analysis of Selected

3

Language Arts Teaching Practices in Grade Six, were sent by the investi-

-

-

gator to the 120 public elementary schools. A covgting letter accompanying N,
o
the survey instruments requested that they be returned with#n two weeks.

Prior to the end of the two-week period, the investigator pefsonaIly

O

-

contacted each principal of a school for which surveys had not been




received. All usable completed returns were received within the two-

week tine period. CL

ANALYSIS OF-THE DATA

Responses of teachers to the items requesting demographic data

»

were tallied and a percentage dlstribut1on was calculated A similar
N L]
- -tally was made and a percentage distribution calculated with respect to

the responses of teachers to each'of the 40 survey items.

f

The nonparametric chi square test (Siegel, 1956) was used to
determine the significance of the differences in frequency of use of

,
selected classroom langmage arts teaching practices in terms of selected

personal and professional teacher characteristics. Four null hypotheses

were tested in this study.
. . .
‘In order to test the first null hypothesis, which was concerned
\ .
with frequency of use of selected classroom language arts teaching

practices between male and female teachers, the total-male teacher

responses were calculated for the rating ass1gned to each of the %0

'survey items. . A similar calculation was made for all female teacher

responses, Chi square was used to test this null hypothesis.

f

To determine the distribution of university courses in language

arts and ‘related areas, a tally was made.and-a percentage distribution
was calculated.- The mode was-determlned and those teachers with fewver
than four university courses were identified as Group I. Those teachers
with four .or more university courses in language a:‘s and r&ated areas' ,
. ;were.ioentified as Group II. The total Group I responses were calculated
forxthe rating asslgned%to'each of the 40 sur&ey.items. A similar '\ -
calculation was made ror Group II. :To test gg?[?écond’hulilhypothesis; \§\;‘ -

/ | NG




60 -

which was concerned with.the frequency of use of selected langyage arts

“teaching practices among teacheérs with varying numbers of university

» courses in language arts and related areas, chi square was used.
. ‘ ‘ 3

Chi square was also used to test the remaining two hypotheses." . ‘
Hypothesis three 'was concerned with differences in frequency of use of

selected classroom language arts-teaching practices among teachers witﬁ
, € . .
varying years of teaching experience. Hypothesis four was concerned

‘-

with differences in frequency of use of selected classroom language arts
‘ teaching practices among teachers with va}ying numbers of in-service

courses in the language arts.

Analysis was done by means of the SPSS program run on the CDC

computer at The University of Lalgary.

(3
»

Aruitoxt provided by Eic: <.




. . ' Chapter 4

.. RESULTS AND INTERPRETATION OF DATA . :
; ’ K ol

' . .
. - »

©

v ¢ ' ' ’ .
. The data presented and interpreted in this 'study are divided.’,
. . . -

1nto three sections. The first séction-deals with the demographic data’

2

‘of the respondents. The second section describes the frequency of use

[y ¥ ’ v e

5y teachers at the grade six level of each selected language éeéchiqg‘

] . )

practice specified vn the rating scale, "An Anglysis of Selected Language,

Arts Teaching Practices in Grade Six, developed for'this(investigafion »

" ‘ C ! .
A summary of teacher comments is included as well. The third section. «

- . - a

reveals significant differences in use of teaching practices in terms of 3
sex, number of university courses in language arts and related areas,
. . - , , . . -
vears of teaching -experience, and in-service courses in language arts.
. . * .
. “ s ’

* - . N | .

e ’ THE RESPONDENIS - . -

"
< - . °
+ * ~ 4 .

. S P .

The 180.respoundents were asked to indicate: (1) sex; (2) number -

of university courses in language arts and related areas of

Creative

¥

dramatics, English, langudge arts, linguistics, reading, and speech; -

(3) number of yvears of teaching experience; and (4) number of in-

rd
°

service courses in language arts.

P
-

4 ‘ Table 1 presents the numbeg of wmale and "female respondents.

Ninety~two, or 5l.} per cent, ofthe teacliers in the study were female.

cEighfy-eight, or 48.9 per cent, were male.  This indicates an almost - *
even distribution of male and female language arts.reSpondents in

~ - 5..“

»’

‘-, . grade six. ¢ ° / ) . T B ,
y A
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o % N ‘ .
. Tables 2 to 7 present the number of specific university courses

v

in laﬁguagg arts and related areas taken by the respondents.

~

% Table 2 indicates the number of courses tgken in creative

. - dramatics. Several teaching practices-in the language arts relate

directly or indirectly to creative dramatics (see Practices No. 7, g,.9,

-

.21Y. However, more than three-fourths of the respondents, 141 or

78.3 per cent, had taken no courses in creative dramatics. T&ehty-seé@n,

f

.-or 15 per cent, had one course, 11, or 6.1 per cent had two courses, and

153 4

one, or 0.6 per. cent, had four courses in creative dramatics.
The number of university courses in English is shown in Table 3.

[

Sixty-six, or 36.7 per cent of the respondgnté; had only one university

-

Course in English. Forty-three, or:23.6 per cent, had two courses; 19,
4 .

or 10.6 per cent, had three} 29, gr'lb.l per cent, indicagedwthey had s

’

) P . ' -
, taken four or more courses. _Twenty-three, .or 12.8 per cent, had no

courses in English at the univefsify level

L)
s
.

'It;ﬁhould be noted that,

»until 1970171;’one,course~in Ehglish was‘reqﬁired of all graduaEgs‘of

Y
o .

The University of Calga;§. : R

. . . . . e .
Curriculum and instruction courses in the laﬂ%uage arts taken ‘'in

oz

univérsity,are.portrayed in Tdble 4. Although all respghdents indfcated(
: r \ - -

-

they were language arts teachers, 8I,.or 45 per cent, had ‘taken,no . .
. . ) .
courses in language arts curricdlum -at the university.level. Sixty-four,
. . . . S
. 5 . : A .
" or 35.6 per 'cent, had one .course; 23; or 12.8 per tent, had two courses;
! .« - . . - "" v o L .
ard 12, or 6.7 per cent, had three dr more cqurses. " .
I Table 5 indicates the number of linguistics courses taken by the
. ¢ . R L4

respondents. The majority of fhe"tgachers, l41-or 7&.3 per cent, had. '

s ®

- . ’ M
N taken-no- linguistics courses: .Twenty-nine, or-16.1 per cert, had-one
. ) N ’ ‘ ) | . .«
course, and 8, or 5.5 per cent,” had twq to four Fourses. ' oo
FE] s | * . , ) . N ',- . ) s
, . } . .
- . o ‘ ’ . ’ ‘- . .
. - 1 v, «
. / . . - 7d ' . .
. - . P
Q ‘ e

. ‘ ' . —— e, .. ,\-""'\“’ .
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. < ) | :Table 6 illustrates the’ number of cdgricdlum and instruction T

courses in reading completed by the respondents. ‘Most teachers of

, v

. ' . grade six.language arts,are also:teachers'of reading. Nevertheless, 68,

o' S or 37! 8 per cent indicated they had no university course in reading n
L . .\r"
. i . Sixty—three, or 35 0 per ‘cent, had one course; 37, or 20.6 per cent, "

. v ey, !
"y \:‘ f o had two courses; e ht;, or 4.5 per cent, had three courses; and' four !
et respondents, or 2 2 per cent, had four or five courses.
e ) , ‘ )
= / T ) - ', . <
J b * The number of university courses in speech 1 reyealed in

, '+ Table 7. One facet of language arts, teaching is speech (see Practiles

No.-5, 12, 2§, 26 "and 3?)., The:mguﬁaiﬁﬁoftianguage arts teachers, .
i : N

e . - . e 2 ) ) ‘
" ) -fzzgidor 82.8 per cent;/had/no:universiti course in speech; 23, or
. . . '_5 . P o R . ’ s . v .
ad one course; seven, or'3.9 per cent, had two courses;

4 " . . ‘vt
s Y

. and three,. or 1.7 per cent,'had three to five courses. C el .

) ‘e Table 8 presents a summary ,of the university courses in Language -
3 . /—' . “,‘
arts and related areas taken by the respondents. Eighty three, or

i

('~4-74) , ot . / .
¢ : *46 1 per cent, of the respoﬁdents had~a EoE’I of fewer than four cqurses,

y - in language arts and related areas. Ninety-seven, or 53.9 per cent had -

<, \ . ., i i

e o a total of four or more courges.- ) : v
- ) . ~ . . -tk .

. , . . .
‘ P . ' - - T,

) : v LThe respondénts .years of experience are presented in.Table’ 9. v« T

i

I N ‘ -, 4 N ¢ ¢ . -

' Five per cent of the respondents were first—year teachexSn Fifty—tuo, . - o

.« - . ’ o

or. 28, 8 per cent,of the teachers; had five or less yeans of teachinw ’« . T
,;; . wie ’ P “n » , . ,
expetience. The majority, 128 or, 7l 2 pe cent' had six or -more years' © - T

experience.c,It is interestiﬁg to note that 27 8 per cent ofrthis majority

. v
ean " . 3

"
. , .
» . A . L

P J hadlli/or mpre years of: teaching ‘xperience. a7 e .

. ’ © . ’

. /4 Table 10 depicts the number’ of Language’arts in—service cour'ses

»
. ~ - /
s

Sl f’ ‘taken by’ the respondents, The //jority of respondents, 125 or 69 4 per cent? :

[N A - 2 -

, had no language arts fn—service courses."Thirty-dne, .or 17.2 per ccnt,7
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h Summary Distribution of University Courses in
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Table 9 ‘., -
. Years of Teaching Exga-{i/ence ' SRS
Number of Courses Number of Respondentsk Percentage of Respondeats
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had one in-service course in lanéuage arts; 14, 6r 7.8 per cent, had
two courses; and 10, or 5.7 per eent, had three or aore ¢ourses.
Co ;
-

s .
. . .
-

i '+ TEACHER USE OF THE SELECTED CLASSROOM PRACTICES |,

? e

The respond;nts were asked to'indicate tneir frequency of use
of each lanéuage arts teaching practice. Spdce was also provided for}
teacher comment. Tables 11 to 60 indicate teacher response.to eacn of
the pfactices: The practices are presented in the areas of creativity-

L creatlve wrlting,,functional writing, g:amnar and usage, handwriting,

~

listening, speaking, spelling, and vocabuLary

9]

- »

¢ Creativity-Creative Writing i 3 :

&3

Iable*il reports teacher‘use of Practice'No.’ 9 (Take your
-~ S Y .
students on.walks and field trips ‘and provide opportunities for cre:zt

\

4 . .

writing about these experiences) ALthough wxiters of profess1ona

‘texts and articles appear to agree on the importarice of such act 127/

. - as walks and field trips 1n_mot1vating both expression and ecepti T,
T _only 14 teachers, or 7.7 per cent, indicated that they us :
. . A d . Eaad / ’
prﬁCtice;extensively or frequently." AThirty-nine, or 21.7 per cent,

1/

somet}mes used thig ptactice, and 127 or’70 5 pen cent, used it sé.dom

B —
- - v
- [}

or not at aPl - - . ) . .

. -
¢ . H . . e, '

~a

E ’ L Table 12 depicts teacher ‘use of,;ractice No. 14 (H;E audiovtsual

aids to provide- background experiences for use in creative- writlng)

o *+ The majority of the respondents seemed to be aware that the use of »

I'd - - N

< audiovisuxl‘aids ig beneficial in providing ba;kground experiences for.
X “ ”nﬂ . ‘.

« ™. crestiveé vriting« Seventy-f;ve teachers, or 41 7 per cent, indicated

[ '-\/

that they used this practice extensively or freqhently, 64, or~36,l
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Teacher Response to Practice No. 9 \
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Use of.Prdctice - Number of Respondents " Percentage of Respondents

. .

5 - Extensively IR - ” - 3.3
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Frequently . 8 4.4
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Teacher Response to Practice No. 14 .

- » - N .
Use of Practice Number of Respondents rcentage of Respendents ’
[ > - ’
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22.2 per cent, used it seldom or not at all. , . >
- - ’ , - ‘ . ‘ s - .
o Teacher use of Practice No. 21 (Provide opportunity for . -
‘ . v L4

.spohtanegus dramatic' play and improvisational activities free from adult -
suggestion) is reported in Table 13. ‘Only 42 of the respondents,'or'
» € ‘

23.4 per cent, employed this practic extensively or frequently.
A ’ e . L
Sixty-seven, or 37.2 per cent, used this practice  sometimes, ‘and 71,

-~ g

or 39.4 per cent, used it seldom or not at all. Expert professional

opinion suggests that the activity is a beneficial classroom procedure.

. Table 14 summarizés teacher use of Practice.No. 26 (Use spontaneous

. . .
. P ‘

torms of story-telling with your students, e.g., chain stories, tell _ ‘eL«'

-
i

¢ading of a story, etc.). Expert opinion and research seem to agree
. 4
that the practice of using spontaneous forms of storv-tedling is a sound
\

method of aiding the oral laﬁguage-development of students. Fifty-three,

. . - R . ) .. ¥
or 29.5 per cent, .of the respondents employed this practice extensively

or fréquenclyr Seventy-eight, or 43.4 per cent, used it sometimes, and

. - A ¢

49, or 27.2 'per cent, used it seldom or not at all.
/ B ...' - . - "g, %
7 . . Teacher use af Practice No. 34 (Teach a variety of poetry forms
> ."\(/ . e o [
‘'such as haiku, cinquain, tanka, free verse, etc.) is portrayed in Table

15. Teacher use of fhis practice sepms t¥~indicate that, despite the

strong recommendation of professional's as to the benefits of the practice, -

.
-

it is not frequengiy.employed in many classrooms. Only 58, or 32.2.

‘
> -

per cent, used this practice exfensively or frequently., Fifty-five, -or

> ”» . - ,

30.6 per ‘cent, used it sometimes, while 67, or 37.2 per‘cent, seldqm or
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Tabfe 16 reveaig teacher use of Practice Nb. 3Q:AQgspla§ studenq.

A s

never used it.
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¢reative work in the classroom). The majority of the respond
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o . rOne hundred and seven, or 59.4 per cent”indicated they employed this:

- v

practice extenéively or frequently, while another 55, or 30. 6 per cent,

~ &

Ta .sometimes used it.,‘Only 18, ‘or 10 per cent, used this’ practice seldom . T
! ¥ © i . . . 7
< ! ‘<" of not at all. . o ;~' . . ‘ . .
. . . . .. ¥ L ) %
e Table l7 summarizes the teacher use of teaching practices in theuw-j s

¥ s J

N N n

Of the six items in this clasbifi~

- q A 4

,area’ of Creativity-Creative Writing

A

o cation, the most frequently used was Practlce No.,39 with 59 .4 per cent ’
Cas Lo of_the teachersfrating it 4 or 5. The least frequently usedvpra&tices m -

~* /

. . appeared to 1nvolve the more experiential act1v1ties such as ﬁield tfips
' ‘ I \ N /

R - and improv1sation. Only 7.7 per cent ofethe teacher? ranked field trips . s

s

" .. %3 ]

L ®

»

with a4 or 5 rating, and only 23 4 per cept ranked the proipsion of

- .

opportunity for Spontaneous dramatic play and improv1satlon as 4 or 5 -
y N R

- N I

v

“ . no - Teacher comments tentted to suggest thatvifministratlve diff=< .

culties often influenced ﬁhe extent to whlch field trips were yndert.aken.
. A Q ) \-. . . 1 1
Comments al86™" rgvealed some’ lack of awarenes} on the part of the = .~ . 1

. ‘ *

- ‘- respondents of such poetry forms as haiku andcc1nqua1n. The follow‘ng

- » o

.. . comments are represeniative of those noted in‘this area: Ueo» ' to
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. . “Practice No‘ .9.

l %y t ~

Take your students on' walks and ‘field trips and

AUNE ) e provide opportunltles for creative writing about
g ’ " these’ experiences. ¥ . K by
LS | ‘. " N , J o " K4
. - R . ' ) . v T -
] N i . "Practice No. 9 is very difficult, to, implement in our present . .
” ] ? P W
N ~ 4
0 ' ' o
% + .!system. Before taking "a class on a walk or field tripP the teacher must RN
~ Akl "
s \\' send forms home for written parental consent for each ‘child. These forms
, . . A ) " .t n ,) X .
' - rmdst tHen be all retuﬁﬂ’ddto the teacher before he can take his class ’ .
» « - =) .
. ) S S , . . " .
. e ‘outside the 5chdol premise@," e L . . .
. N . ) - , v | R .\ ",A i "
C Praptice No. 14.. Use audiovisual aids to’ provide background“‘ . -
- 4 .
s : - experiences fer use in cpeative writlng. ( o,
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as a question,
- LAY

. One. of the most 1nterest1’§ commentixw

-~ an v

3 .

P ‘_,

.

in reésponge to Practice No. 34 cﬁ>a “var egy of poetr - forms such as
ﬁ Ly

\haikn,_5134uainjftanga4}ffee verse, etc.?. stior to%the inyestii

<

depicts teacher use of Practice No. 4 QTabuLate types

a,

.0f student punctuation and capitalization errors frqg tAeir written work

= : : 3,

and use these.as a basis for teaching and review). Res arch ev1dence

E . / .
. s, . ,

. indicates that tabulating student errprs to determine'a basis for teaching

.
- - ~

- S . . .

and reyiem of capitalization and punctuation is a usefglapractice.
. - N ro. &

.y “ a . , ) e, . * X - 4]

*HoweVer;vthe evidence strongly suggests that sypplementary, fnethods, such
4 ! . , - : //.J . ,
-as diagnostic testing, are required fdrieffectiye'iearnipgml Thirty- two,

~ . .
- . » " -~ ¢ 5 -~

S or 17.8 per cent,kof the fegpondents indic

8 teachers, or ?6.7 per cent. used

per cent, Seldom or never employed this

practice extensively or!frequently,

. Ke ¢

id/sqmetimes, while lOO,,or SSN

¢ \
. ¢ P R

K practice. ~ . //// - : S P T
. . . g s
. . N

—

= oL LT . »
Teacher use of Practice No. 11" (Haveé ydurxs denfg proof -read -
. Y Y e
“vo ¢ thelx writtenvwovK) is reported in Table 19//////dence from research ‘.
) N 1/
, ot étudies as t the benefits of*proof—reading/iS'inconclusiVe. Neverihésg
1ess,,teag eré are apparently in agreement that this is, “in fact,‘a very
~ - o4 I A . ~ N b N ta

i
~ useful ptacticef» The vast‘majority, 157 or 82 2 per cent indicated that’

v N .

R

é they employed this practice exteﬁsively or £requently Nineteen, or T

,‘ .

- v

10 6 pér cent indicated they sometime used it, while only four, o’ »
+ 3 . # 8" i' < - »
“ -2, 2 perﬂcent seldom used it. There’ ggre no' reSpdndents who did not use
;/*( this practice at all S T; oL ag;ﬁ‘ - »
N - . Coe A (N . 7 .f,’ . - " ‘ ‘ o,
Ll .\ \,/ . 96[ ' ' -
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.. Teacher Response to Practice No. 4
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- " N 5
"y¥e of Préqtfgeﬂ - Number of Respondents Percentage of Respondants’

5 - Exténsi&eiy 3w ' * '
. . i Q - . . u k! : ' ' « ‘ -
Ly g4'-'Frequently ) 25 .. . : 13.9

© 3 ~ Somgtimes | w8 T - L2607 %

" S 3 ’.:\\‘h '~ s, ) J.\ ) - ’ \ .
_.en.2 = Seldomi - - N . st2.. . 36.1 ) T
. <o K o ‘\'\ RN \ e \ .

1. Not'ag @l it - 3a ‘ : - L 19.4 S
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. Teacher Responseito Practice No. 11 |
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.\ 1 il

Use of Practice 3\ Number of Respondents Percentage of Respondeiits
- > Ix .

=

- ‘-

: g oo ~
5 - Extensively 8 - \ 43.3

~ . \‘ \‘. . ’ . . v .\ . . . N
4 - Frequeatly . % ‘79 -+ . \: L 43.9

3~ Sometfmes 19 L ' 10.6
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Table 20 summériz ‘teacher use of Practice No.~17‘kDevelon with - )

. Ve
X 'y .

N N

.your students skilLs in ou; ining), qg&e teacher use of Practice No. 22 -

.

\ (Provide-opportunipies for .your students to learn and use such research
! 3 Lo
; . L. oA !
) skiLls as footnotlng) ds portrfyed in Table 21, e :

It can be noted that, although reasons fér the importance of
t

. teaching functional writing sk?lls have long been cited' by educators,

\

/
'there is a dearfh of research:evidence to determine which skllls are most

v Bl i
////////{ﬁportanc and wHich.are the most beneficial methods of teaching these

skills. The majority of teachers, 118 or. 65.6 per cent, ‘extensively or
o - : v ) o . . -
frequently developed the skill of outlining. In additi&h,hSSQ or

30.6 per cent, sometimes developed this skill. Seven, or 3.9 per eentf

. © rated- this practice as(being used seldom or not, at alTl. ) -

>

Footnoting was not con31dered as 1mportant a skill to be taught

as outlining. Fifty six, or 31.1 per cent, employed this prad%ice

.

- ' extensively ot frequently; 62, or'34i4 per'cent, sometimes; and 6z, or

. 34 04 . per eent, used it seldom or not at all,. .

ke 4
‘v
»

R . Table 22 reveals teacher, use of Practfte No. 28 (Use functicnal

-y - . S o M . R

writing és the most common way to apply such specific skills as outlining, -

- -
. .. hY - »

punctuacibn, cépitalization; etc.). Using functional'wfiting'to provide g

”~ " .,
the vehlcle for skill application in such areas as outlining, punctuatlon,

-
-

'e 'etc., is considered a most appropriate technique by professional writers ]
’;iﬂk in the Ianguage arts. One hundred and five, or, 58. 3 per cen;;'indicated
e .
5 they used this practice exten51vely or frequently, another 55, or -

30.6 per cent; used it sometimes; only ZO; or 11.1 per cent, used it
Y [N “ I3 = ‘\

) seldom or not at all., ° . ~

¢ 1
4~

’

?

. Teble 23 summarizes the teacher use of teaqhing practiceé in the

e - ST - . o .
. 2 . ~ ’ .

¥ area of Functional Writing. In géneral, teachers appear to e frequently' 4
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' . Table 21
Teacher Response to Praictice No.. 22
R ' 3
‘ Use of Practice Number of Respondents ' Percentage of Respondents
\\l/ ' N :
: 5 - Extensively 11 . 6.1
§ - . 4 - Frequently 45 ‘ © 25.0°
3 - Sometimes v 62 34.4
2 - Seldom 31 L 112
1 - Not at all 317 17.2
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using fuhctional wrifing techniques in‘their classroom, with the .

P
.

exceptlon of usLng the tabulation o£ student’ punctuatlon and capltallza—

~e

. ¢
o TH
tlon errors from student written work as a basis for teachlng and review.

. A} ~

At least 30 per‘cent pf the tegchers u§ed 4£he 6ther funetiapal writing

-

. . practices extensively or frequently. .Teacher comments in this area were
— ~ . ’ . -

a

L B .

minimal and were generally limited to szih/pafétioné as "important."

°

, Grammar and Usage
T

‘ .
: .

! . .
L

. There appears to be no research evidence to reinforce the direct

. .
\ o ’ Leachi ing of formal grammar bnd usage.

N

. . ' . Table 29 reveals-teacher use of Practice No. 3 (After observation
‘and'practice in using approprfhtefparts‘bf speech, formulate gerieraliza-

MR . D

. 2 o . :
. - thﬂS).‘ It- would -‘appear ghat many teachers stress the importance of

- - . R

. 4 % . . i’ -
formulafing grammar geneéralizations, as 64, or 33.5 per cent, used
. . 3 M

. © - . ek _ ¢ '
-+ Practice No. 3 extensively or frequently, and 77, or 42.8 per cent,,*

- sometimes used it. Only 39, or Zl 7 per cent,.lndlcated they thought the ¢ .

practice of lltt}e importance  as they used it seldom or not at all. It

[ <

should be noted that many resea{chérs‘éhd writers question the: formulation
% of gramwaticél_gene:alizatiéns. However? aﬁ,indué?ive approach to the'
) % development of'generalizations is usually thoyght to be superior to a .
] ‘ . . .
deduétive ;pproach. ’ ' : . ) . | -

~

-

. ’ " Teacher use of Practice No. 12 .(Use students' spoken and written - :
v a . - M F N . i . - - s
language to decidelon which.grammatian‘gp"epté to teach) i's'presented.

. ¢ -
- . . 0y N . « !

' “ A . .
" - * tn Table 25. Obvidusly, the majority of tehchers thought that it was

s ‘ “
» - N

#mportant to teach'grammatical concepts, as'll6, or 64,5 per cent,

- 3

.. émployéd Practice No. 13 extens{yely or f;eqdently; while 50, or 27.8

. va

- 'y . ) ’ . .
per cent, indicated they sometimes used it. Fourteen, or 7.8 per cent,
! ) 3 ) ! .

-
» ‘e s .
. ’ used it seidom or not at all. & ° ' 5
. . 3 \ . ; R [
- H A
. 4
~ P . !
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\)‘ S i K -
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. s WL
PAruntext provided by eric . . . . 5




.

Q

ERIC

Aruitoxt provided by Eic:

’

R .
.
.
’ ‘ ‘f LA
.
C e « g
. .
~ ~ Y . .
. &
- . . s,
s £ v ""'1’*
-
.
m ‘ :
. ' -~
: . Table 24
.
N . . . .
’ -

I3
»
- N 3 .

} Teacher Response to Practice No. 3
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Use of Practice Number of Respondents

Percentage of]Respondents
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) Table 25
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Teacher Response to Practice No. 13 ‘
5' '
’ L)
.- - - \

Percentage of Requndeﬁts

o A}
5+ - Extensively 34 ) ‘ 18.9 .
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‘'used this practice seldom or=not at'all. .

' direct teaching of formal grammar and usage. While the literature does ;

- oo
Table Q6‘reports teacher use of Practnce No. é4 (Have your

o » v

students identify the parts "of speech in sets of illustrative sentences)

Practice No. 24 was used by 62 teachers, or 34 4 per cent, extensively
. / .
or frequently. F}fty—nine, of 32.8 per cent, used it sometimes; 59, L

. ! .
or 32.7 per cenf, seldom or not at all, The‘majority acceptance and use R
: . ] :
, ‘ T

of the practice of identifying parts of sﬁeech is not in line with
\

research findlngs. o .

+

. Teacher use of Practice No. 36 (Without using the teﬁminology of

grammar, have your students work on sentence construction by L “thought" .

¢ o

approach, e.g.; give your students an awkward sentence such as this:

"The team made the touchdown during the first half ‘that.won the game."f

s

' ¢

Show them how the meaning 1s clarified when" the sentencé 1s reworded, '

and haVve them work on illustrative sentences) is illustrated in Tabla 27.

Although Practice No. 36 does'ndt appear to be supported by research

evidence, indications are that the majority of teachers accept this

PO
o
¥

practice, Sixty—two,'dr 34.4 per cent,'emplbyed it extensively or .

frequently; 82; or 45.6 per cent, sometimes; and 36, or 20 per cent,
s . s s .

-

-Table 28 summarizes the teacher use.of grammar and usage practices. '
Y : B : - ) °
Teacher use of the practices concerning the direct teaching of grammar

a

and usage seems to suggest a lack of knowledge of the research evidence,

which indicates that llttle if any applicable learning results from the

not suggest that any of these practices are particularly'useful,fmpre -
M - ) R ' . . " M .o ¢
than 30 per cefit of the teachers revealed that they used each practice
% !
- ) , . .
efther extensively or frequently. Only two of the respbndents commente& s a@

x

on these items and, in both caqes, suggested that 1nstruction should be

. o > . .
S 10* - -
P N . A
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. o - Teacher Response-to Practice No. 24
l e,
v oo - I
- Number of Respondents - Percentage of Respondents

" 5 - Extensively .18 a ) 10.0

- 4 - Frequently . -~ s o 2.4

" 3 - Sometimes ‘ 59 . 32.8

. . ‘ "

C 2 - Seldom 5” 42 \ 23.3

v
1 - Not : : ‘ .
- Not at all 17 S 9.4 A
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¢ °  _Teacher 'Response to Practice No. 36 -,. . -

’

.
.

Use of Practice. : Number of Respondents Percentage of Respondents’ S,

t '
o . ‘ '

. . ‘ - * '

5 -.Extensively _ 11 o 6.1

.
- . . 4 . .
. 4 - Frequentcly ; 51 28.3 - :
' - " ¢ ‘
¢ . _ 3 - Sometimes . 82 ' 45:6 ,
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, .‘- \ . Tete, . .. - L ) ' -
©7 .on anTindividual‘lgvpl wherever possible. 2 ) .
-, ) ". " . . . ' 3 5 L |
" Handwriti . . . . ‘
: e , « . . . .
) el 'Tb\ble 79 summarizes teacher use of Practice No. 1 (Stress ' /

R . .
. legibility ‘? the most important ,single criterion in assessing hand-.

+ writing). Téﬁcher use of Practice No, 25 (Stress fluency as a major

objective in handwriting) is‘portrayed in Table 30.
According to expert opinion and research, the major objéctiVes

of handwriting instruction should be iegibilf%y ;éd fluency. <%he majority

of respondents .seemed to be aware of this importance. One hundrgd and . D omwns

thirty-six, or 75.6 per cent, stressed legibility as the most'impo}tant

criterion in assessing handwriting; 29, or 6.1 per cent, stresseq'in\

. Z sometimes. Fifteen, or 8.3 per cent, thought it of little importance. '~
— . - Co /
Seventy-four, or 41.1 per cent, of the respondents §§ﬁg§sed' t ‘\‘
L /5/ LS ) ’ -,' ) , \v
fluency as a major objective. K§ixty-six, or 36.7 per cent, stressed it : .

» . .-

sometimes and 40, or 22.2 per cent, stressed it seldom or.not at all.

Table 31 reveals teacher use of Practice No. 15 %T@ach left- f*..

%

. ,." L -
nanded students to slant their, paper-to the right to achieve the begt

, -

-

" +~ slant in handwriting). Although teaching handwriigng;to the left-handér.

may be one of the 1east understood problems fﬁ'éducation, research has.

»

indicated that it is desirable for the left-handed writer to sdant hise-. s

-paper to the right. Neverthélesé, 63, or 35 per cent,«dsed it exfensively
or ffequently; 30, or 1622 per cent, used it sometimes; but 87, or

)
4

. . -

" 48.4 per cent, used it seldom or not at all. )

. Teacher use of Practice Np. 20 (Teach students to reach.a rate of "~

*

-speed in handwritiﬂg approﬁriate to grade six) is presented in Table 32.

.-)
Al

Even though' there are.some suggested rates for students' hapdwriting,

‘.

.

most expért.obihion suggests_ that éfudents learn best when they progress ~

S & SO R
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Teacher Response to Practice No. 1 .
) < e N
Use gf~Practice Number of Respondents .~ f’ercg‘ntage’of Respondents ,
5 - Extensively . . 63 ° . ©35.0
4 - Frequently - ' 73 . _ _ 40.6 -
. Tt - P P v
3 - Sometimes , : 29 . - 16.1
b - seidom 7 1 , * 6
;o } . .

"1 - Not at all 4 - 2.2 .
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* v ) . *
. R , Lo s
- T , Teacher Responsk toPractice'No. 25-°
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) . o . ‘ ( . / .
. . . ) ‘[‘ ,.f
~ TETTeer Soom s m.mm o o= mmeo s = S i T ;
Use of’ Practice Number of Respondents Percentage of Respondents
3 . i
. - ¢ ) BN 4 . 4 - »
Dar . -t < . :
5" - Extensively 15 8.3
4 - Frequently, < .59 32.8 ’
’ T et ) R
"3 - Sometimes 66. - 36.7 -
: - ﬂb ’ d ’
"2 -+ Seldom . 26 . 14.4
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Use of Practice
. RN

Number of Respondents

Pércentage of Respondeﬁts 7 .

- Extensively

-

27 15:0.

.

- N .
. s ) .
f 4 -~ Frequently 36 . 20.0 °
3 - Sometimes =« 30 16.7
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Teacher Response to,Prdctice No. 20
Al «
Use of Practice Number ' of 'Resppndents Percentage of Respondents

- .

5 - Extensively 10 5.6 '
4 - Frequently 37 "}‘.'.1 . 20.6
3 - Sometimes 46 e 25.6 ",
"2 - Seldom 47" o 26.1:
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te

.
- -

"at their own rate of Speed. A majority of teachers.appéar to agree, as

v

‘ only 47, or 26.2 per cent, used Practice No. 20 extensiyely or frequently.

. -

- - L
Forty-six, or 25.6 per cent, use .it sometimes, while 87, or 48.3 per <ent,
H . . . o ‘ . . ot .

. o o ) . ' ‘.

<«

L 8~

EMC o ) ) N .. g e ,. . SRR

g view the practice as unimportant a$ they use it seldom or not at'alkﬁ

.
. .

' " Table 3}“reporté'teécher use of Practice No. 31 (Instruet your

-

- * students” in the .physical factors of correct posture and movement as ;

»

means to improve handwriting).. The factdrs of posture and mpvement in

A

" handwriting have .been suggested by researchers and -experts as being.

’ . .

iriportant. Sixty-three, or 35.0 per cent, of thé respondents extensively

. . ‘

or fréqu;ntly‘instructed their students as to correct posture and move-

: .o a , : , ’
ment. Fifty-eight, or 32.2 per cent, sometimes used this practice, ahd
’ ! A e

1 - -~

?

59, or 32.8 per cent, used it seldom or not at all. . v L.

‘ , v
A . Teacher "use ¢f Practice No.#40 (Teach handwriting 'on.an individual

.

.

basls, giving cOfrective assistance) is illustrated in Table 34. Research
; :

“y

~

indxcatLons are that children learn to write best when instructiohal
i ' - Nt

t N ] ‘ = N . .
" procedures in handwriting are individualized and corrective assistance:
. v ~ .- - LY

/is given. The majority of teachers appeared to, agree with this ﬁractice,'
. . ) : C T B
: v as'83, or 46.1 .per cent, used it extensivély or frequently; 55, or

4 S . .

.
. , , o

| 30.6 peg cent,.used‘it sometimes; . and only 42, or 23.3 per cent, used

{ 1f seldom or not at all. * . -

o~ .

Table 35 summarizes.teacher use of handwriting teaching'practices.. -

4 ‘e c - -

,. . | » Legibility and fluency appear to recelve major emphasis as teaching
/ - R 5 R :

practices. Speed is not conside;e& essential by many of the respondents.

I

< Teachers indicated that they teach handwriting on an_individual basis,

giving cotrective assistance where needed.

N

- . Comments suggested that a handwfiting style s eSt?blished by

the time a student reaches grade six. These comments are interesting in
- ‘q" - »

. . .
o - . .
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Voo evaluatLOn, etc.) is illustrated in’ Table 36 oL
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Lo \ T S »,“ M : . ’ . ; w’, '
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words) iskfevealed in Table 39‘
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Expert opinion suggests that students shouldlbe made“aware‘bf
s - R ’-)" o .

purposes-ﬁor listening. Nineteen, or l6 l per cent,,of/the respondents ' i

~

i . >,

extensively or frequently used Practlce No. 19 48, or 26.7. per. cent, : >// ////

o !

used_it sometimes while 103, or 57.3 per cent, seldom of never‘made// ///////
£

~*

.'their students aware of the importance of listeningd - ;Ji’ ///, T

.+« -The data'for'Practice No". 35‘indicatesvthat Onl§ 33 or

-

18 3 pgr cent, of the teacher's extensiVely or frequently use activities

P 4

Lo Stimulate students- sense of hearing. Seventy-six, or 42.? per cent;‘ Co
/s - \ B

A

sometimes use Practice No. 35; and 71, or 39.4 per cent, seldom or aever

uee the pragtice. i~ - . ’ R TN

?

jo N

FRRY

.Teachervuse of Practice No. 30 (Use aud10v1sual alds (films, .

filmstfips records and tapes) as a means of teaching listening) ie S
‘ [
reported in Table 40. The use of Practice No. 39 indicates teacher Lt
awarenes$ of the potential of audiovisual matérials as a means of teaching : o
' # : .. .

listening[ Eighty-three, or 46.1 per cent, indicated they used the

:, practice ex;ensively or frequently, 60 or, 33 3 per cenALdysed it

sometimes, and 37, or 20.6'per cent, used. it seldom Jr not at all.

.t

Table, k41l summarizes 'teacher.use.of listening.teaching practices.
4 s
Perhaps the most interesting aspect concerning(the\data for the-. listening : -

. .- ..
pra ices is that, although the majority of - tetthers provide oéébrtunities e,

. e
‘for listening {Practices No. 2, 12, 30), they use few activities which .,

B . . “

make the students aware of the importance of listening (Prdétice No. 19)

1

or stimulate thehstudents'asense qof hearing (Practice No. 35), < -
. Teather comments suggested that more help was needed in the

¢ l

actual utilization of aids as 'a means of teaching listening, and that °

greatef availability of materials Vould.be helpful. Coe el ‘

124
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Speaking - ) R
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- L

. Teacher use of Practice No. 5 (Allow specific time periods for

such spontaneous speech activities as conversation and discus&ion) is

. reported in Table 42. Expert opinion seems to evaluate spontaneous\ -

v

= speech activities as a method of student speech improvement. The’majority

of tedachers, 97 o6r 53.9 per cent, indicated they used this practice

T L e - p ¢

- extensively or frequently; 59, or 32.8 per cent, used it sometimes;
. ' . . ~%

- y . . . .a ¥ .
- Jﬁf and 24, or 13.3 per cent, used the practice seldom or not at all. .. :

Table 43 illustrates teacher use of Practice No.' 8 (Use info-mal

dramatization activiti;s to encourage creative speaking) Forty-eiéht, .
or 26. 7 per cent of the teachers extensively or frequently employed

informal dramatizatlon activities ,to enCourage creative speaking Eighty,

- ~

. . or 44 .4 per cent:, used thlS practice/;ometimes; and 52, or"28 9 per cent,

.. n»'// ' -
P = ﬁsed it seldom or not at all. Expert opinion judgés Practice No, 8 is a

~ ‘ - -7 B R
’ desirable classroom proceduren, e IT T e 2
- - T . - ‘ . " LT -

g WA - C e N - - oa

L ) Teacner use.of Practice No %;w;Ieachgd1scu831on skills~and'

o

/ /‘,/,./r,ﬂ ‘.1,, '

e prov1de situations in which’these sk1lls may be utikazed) 1s depicted in

..;-, -~ Y
- - e o, . ™
. 5 -~

.'d 'ﬂi ,,Eable 44 Teaéher {ise of thig" practice seems ta _suggest tHat mqst e -

- -
- .- e S i P S R -
v i - =

P L teachers “are’ aware of the need for: instructiea‘xn discussion skills. g

P o T i e T PR

',/.”**’ Lig g -

72T h ”»"

Seventy—eight, 6r 4’3 3 per cent ¢=:tn):»1t;:yje.d.,this~ bractice extensively or . :

e ST iR .

- %

Lt .~ii-i frequently, 76, or_42. 2—per cent3 sometimes, and 26,for 4.4 per cent,

Lo e

RS

. o n -
~ _.,,—.. P o P e B
e e £ £ F . ~ r_,m,w g N . ‘e

P st e

e e T e 2 . st < - /""' + -

S ,?J~- f;ndhd~it~sefddm or ot -at all:. :::1‘:— ' ' - . - -

— P

R e e T

PR -

,cs~»»,w~—----‘““"—“'Taﬁle 45_9ummarizes Practice No. 37 (Have your students pa;gici-' o .

- .ot et o
. — - i e s 2 ez
. — e e T ETT -t e A . 3

pate “in such activities as buzz sessipnesand'ﬁrainstotming) Teacher e T

—comm@nt"as:vell»as teacher usage of this practice—seemed to suggesﬁ a/.:! —,<;

- ‘_-’ - e - - p
- *‘,J P e

ing of tha“activitiES’bf buzz sessions and brainstorming
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. Table 42

Teacher Response to Practice No. 5

-

\‘U‘se‘ of Practice

Number of Respondents.

Percentage of ReSpondents

?

.l ‘}
4 A

R TR A

- ERI
T 4

FURPIE RS L ek aiah

-

‘ ——
B et

- Extensively 33 g 18.3 .
. 4 - Frequently 64 : TR 3.5.6.‘ _
) v 3 - Sometimes 59 . - 32.8. -
. 2 - seldm~ - . 17 . 9.4
’ 1 - Not at all 7 " 3.9 o
. | . | o .ﬁv'\\. - “ ~ o
F ’ . et M ’ .

S

ey R e el
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- e gty



Table 43

«

Teacher Response to Précqice'No. 8

~

~

~

of Practice

Number of Respondents

" Percentage of Respondents

Extensively
Frequently
s .
3 - SEmetimes
. &39,)

2 <Seldgm

1 - Not af all

,‘_. ]: 2

36

E
.

6.7
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Table 44

. Teacher Response to Practice No. 23

-

—

Use of Practice Number of Respondents . Perceﬁtage of ﬁgspondents
: : X 8

4 -

Exteﬂsively 16
Frequently 2
Sometimes « 76
Seldom

kot at all
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frequently, 59 or 32. 8 peb cent, somet mes; and 85, or.47. er cent,

seldom or nevef used it. . . . -

N v .
N . \

" A summary of ‘speaking teaching practices is reported in Table 46.

Fewer than 30 per ‘cent of the teachers extensively or frequently used

‘ :-—' . - . -

dramatlzatlon act1v1t1es or buzz sessions and brainstorming to teaqH .

speaking. However, reference to the use of-these activities in elementary .

education has received considerable emphasis in the last 10 years. ‘It is —_
/ . . M e

“
- . . .

interestin to note that more than 50 per cent'of,the teache s either
g i P 19

14 ‘et

frequently or extensively allowed specific time periods for spontaneous . f
r® 1y . -3

) B

speaking activities-such as conversation and discussion.ﬁ These latter

- ’ * .
activities hjve been suggested in the litérature for many years.,
’ ‘ ¢ .

“ SR [ -
‘ . )
°

_spelling | ' T ,

'

* .. Table 47 summarizes teacher-use of Practice No:"BWZUse the "'Test-

-

- . - v LI
Study" ‘method when teaching spelling, e.g., pretest, study-words mis-
spelléd, posttest)+ Research has indicated that'the “test—study"‘plan, ,

£ - .\ .

‘ . . —
is the most efficient and satisfactory approath to teaching specific..‘_

~

“words’ and achieving the objectives of the spelling program. The majority .

of teachers seemed to be aware’ of the 1mportance of thls practice, as
wl04, er 57.8 per cent, used it exten51vely Qr frequently, 34 or.18.9
" per cent, used it sometimes; andeZ,.or 23.4 per cent, uséd Jt seldom

>
A v

\ . N ¢ 1 ‘..
. . A Y . -] i . . %‘ P , ot '\.‘,
. W%acher use_ of Practice No.‘lé (Have your students correct their - ‘

..
[3 ]
- '

T
or not at all.

own spellingﬂtests) is illustrated in Table 48, Thé'benefits involved o .
A T .

v . a
. - . -

awhen‘students;correct'their own spelling tests seem to be acgkriowledged '~
. i - - , ]

. , ‘. “

by most teachers, as 98, “or 4. 4 per cent, uSed this'praﬁtice extensively_iw_m_,..
N . v oy .
or frequently\ 45 or 25, 0. per tent, used it s0metimes' and 37 or

. w .

o\s

20 & per cemt; used 1t¢5eldom or not at all, Research has 1ndicated that

e ~ ’- . -

1‘- ‘ [ . . » e A
3 ‘ ¢ » . . ' : :
1. D’ g . , .
. C

this is a sound practlce. . ) . o N Lo

. oo . [ ' ° - N - N - - -
» ” L . . o, .
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- C, co , e . K . TLelb .
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,Table 47 a
S . . et
, Teacher Response to Practice No. 6
- ‘ < ‘ s
. ~ " . A-

-

Use of Practice

[3

Number of" Respopdent

5

S
£

v
N i

Percentage of Re$pondcq5§iu':
L

5 - Extengively

- Frequentl& :

Fah

3 - Sometimgé )

- Seldom

»

1 - Not at all * .

T

%

66

A 2

© 38

~NS

L ' 36.7
21.1
, -7 18.9.

10.6

% 1
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. ‘ . Teacher Response to Practice.No. 16 - .
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. 2
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Use of Practice Number of Respondents Percent&ge of Respondents

x: - i -

. 5 - Ext,erisi’vely ) © 2.4 ‘
4 ; Fréquently s, \ 30.0
. . ." ’ , - . .
) J 3 - Sometimes 45 . . 25.0 )
: | 2(-‘§eldom i 1o . RN T
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. }’ . Table 49-pertrays}teacher use of Practice No. 10 (Teach Students

. to.use a specific study method 1n léarning to° spell; e. g look thiqk

b -

write, check)~ Teacher use of Practice No. 27 (Supervise sel

‘U)‘F\‘

dy e

sesslons in spebllng, gi@ing 1ndiv1dual 1nstrqct10n .in the study of

» \ " R 0

! words) is revealed in Table\SO ‘ -

3
. AN \

- h‘ , v o,

- -

Y »\Research studies haverxndlcated that poor stu&y habits are one

. L ) . .
-of the amost common causes of poon SRelllng achlevement and tnat often-
. AN

A%

B viie \effectlveness of a spelling program depends ia great' extent upon

i N \-.
the teacner s superv1s10n of self- stuéy sesS1ons. Eighty-eight or

\
.48, 9 per cent, of the respondents extens1velv or frequently taught

N

v/ -
sgpdents a Specific study method in learning to‘spell; 47,-0r 26.1 per cent,

sometimes employed this practice; and 45, or 25 per\cent,,Seldom or ,
. . A

v ’
q\

never used it.
' {

‘ - .
. - ., AN, o 4
s - 4

Tne superv1sipn of se Study sesslons in spelllng is used ky i

. ~

64, ot 35.6 per cent, extens1vely or jfEQuently,, by 77, or 42, 8 pex cent

sometlmes, and by 39 or 21, 7 per cent, seldom or gg;—ef all 1’: C
‘ * ] ™~ v .
Taole 51 presents.Practlce No. 32 (Use pfbof-readlng of}uritten Y

work as an 1nstructiona1 device 1nxteach1ng spelling, e‘g., students

proof-read their;own compositions afd cgncentrate on studyning words they

~

. misspell), Although there is,no‘conclusive evidence which Tndlcates ,
that proof-reading is an effective instructlonal device in teaqping '
- . Y \ -
spelllng, 79 or 43.9 per cent, of the- teachers used. thls practlce . )

extensively or frequently,.and 69, or 38.3 per cent, sometimes used it, '

N
- s -

Thirty-two, or 17.8 per cent, used it seldom or not at all.

- Table 52 summatizes the teacher use of spelling teaching.

practices. Teachers appear to be using:. appropriate practices in spelllng Y,

.
N

»

1nstruction either extensively or irequently It is-interesting to note

o
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Number of Respondents.

Peréentage of Respondents

a2 - Extensively

4 - Frequently

3 - Sometimes
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15.6
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T Table 50 C L W,
. e Teacher Response to Practice No, 27 T, SR i
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. . . . , = -
Use of Practice . Number of Respondents Percentage of Respdndents - . .
5 - Extensively " 21 - . 11h7 )
4 - Frequently 43 ' o . - 23.9 ‘ -
3 - Sometimes 7 - . . . 42:8 .
2 - Seldom \ 30 . - . 16.7. " . .
1 - Not at all . -9 . ' 5.0 .
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that the results for Practice No. 32 were consistent 3ith'those for

Practice-No;V}l,‘both of which are concerned_with prqpféreading.,/fhere

L, ) . . .. ) .

is little questign aboyt the practicé of proof—reading,-és only4-f .{;- o
. o 4 , ’ .
1.1 per cent of the teachers never use Practice No. 32, and 0 0 per cent 5
. s ) ' J, »- . s X

¢ i :
of the teachers never use Practice No.-ll Teacher comments revealed

-

g.
- Strong interest in applying these practices in different ways depending

- !

on student heed. . . ) oo =23' : ’:f
. ) ’ . . N - - . 5‘ R \ .
Vocabulary : ‘ . ‘ e E S0
. . . / . * . ,4 ~
. Teacher use of Practice No. A (Use multisernsory kinds of  activities,

N . .. r g

to help students develop sensory vocabularg (taste{ smell,vspungﬂ et;.))‘
is reported in' Table 53.° Expert opinion'and researcn agree'tn;t:proViding |
‘students with sensory eiperiences helps‘deVel?pna‘more’extensive and

useful vocapulary. However,’only 37, or 20.6 per cent, used tnis practfce
extensively or frequéntly. Sixty, or.'33.3 per cent,,sometimes used it,

and 83, or-46j1*per cent, seldom or never qnpioyedﬂtnis practice. "
‘Taﬁle’5ﬁ illustrates Practice No. 29.(Prov1de actfvities iﬁ,wnich.éz

’ . e ',-\

~ "y

e .

students use’new vocabulary in specific spefking and wrltlng s1tuatnons)

n ~

 The results seem to indicate that the majority qf the teachers reallze i

\ A
the importance of providing specific activities &n WthhaStudEW{S c:n use

h
new vocabulary. Ninety-six, or 53.3 per cent of the respondents ué(d S
C /s
.this practice extensively or frequently; 68, or 37.8 per cent, ﬁsec it -
7 ' -, > (.// .
sometimes; - while oply 16, or 8 9 per cent, indic¢ated they seldom or

3 . - o
, . . . 4 ~ . ,

-never used it.' s . . ., . : i i
. . . Pl < ' » * - ,
- . - 3 PR v ) . s

2 Teacher usage of Practice No. 18 {Teach dictionary usage asig -
. . .

L4 K

" source for finding more precise vocabulary\for use in expressional

A- Ve

activities) is depicted in Table SSa:“Taﬁle 56 reVeals Practice No. 33 e

3 -3 b
.

o (Teach dictionary usage as an .aid, to pronunciation and’ meaning) The

.. L . 14~ . ,
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4 rr ¥ ,
5 - JExtensivély , 9 . g 5.0 ) ‘.
4 '~ Frequently 28 _ -15.6 .
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overwhelming use and app;oval of Practices No. 18 and 33 should be*

5 ’

noted, since it indicates a widespread awareness of the expert opimion

>

. ) . . . . .
-that emphasizes developing ‘dictionary research skills. -One hundred &nd

. .

nineteén, or 66.1 per cent, exteﬁsively orrfrehuentlyitaught dictionary

usagé as a source for finding more precise‘vocabulary; 46, or 25.6 per

s . .

. cent, sometimes embloyed this practice. ,Only‘15; or 8.4 per cent,
. * ' L

ra >
.

" indicated they seldom or never used it. -

E

Wt

v

\Z-‘: }3

k}
S 5

’

K
T

s3 seldOm\or never used the gictionarj

. -
N :

., sometimes,

Bt s, .
;. 'number of:teacher (comments suggested:a’ lack

L4

-

g A large proportion, 139 or 77.2 per cent, teach dictionary usage

as an aid to pronunciation and meaning. Thirty—sei%n,-or 20.6 per cent, .

used the practice sometiniés; oniy 4, or 2;3 pér cent, used it seldonm

A A . 1]
or not at all. ' . ‘ : oo
\\ * ’ N ’ r' *
‘Teacher use of *Practice No. 38 (Encourage your students to use

the Thesaurus as an aidvté‘building\vqéabulary) is summdrized in Table

- € Y _~

~ -

57.. There does .not appear to be widespread:usage of ﬁhg thesaurus as

. »
an aid to vocabulary building., Fifty-one; or 28.3 per cent, used it

v
- e
S

extensively br,ffeqqgntly; .AQ, or 22.2 per ceﬂt, used this practice

s v

“ - . . .
A large number of teachers, 89 or 49.4 per cent,°used it

. i
‘ 7
N 2

seldom or - not at all. ’ ' . | S .

A summary of'téacheq dUse of vocabulary teaching practices - is.

portrayed 'in Table 58, ;Féwer than 30 per cent of the teachers extersiwely

v £

or frequentlyfpsed multisensory activities or -the thesaurus in-deve?oping

x . . “ »

vocabulary. Of the other;hand, fewer than 10 per cent of the teachers

- < 4 14
.
. el

“for instruction in

o~ ‘ - \

wbcabulary. A

'
- 3

3, [N
of understanding of yhat a

4

. . . ’ ) B . LI ; 4 f', ot 5 .
thesagrgs%is and how it could be used-in imstruction. .Thesé comments
R o . e o ,
di@'qpﬁpsﬁggest any negative %ttitudéitohard the thesaurus,
» ; o - . ‘<, ': . " N

. o
that thosedwho

but rather
;’{ . M . - . o .
undersﬁood its use &bqldruse'it if they were. available.
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This statement is representative of ,such comments: "We don't havé any

et . B . . -

[ - . - r <
at our school.,” ' .

»
Ky

The practices in Tables-59 and 60'represent frequency of use in

e ° A
R .

‘the top and bottom quartiles of the responses. It should be‘noted that

R
B .
. N

three of the practices in the top quartlle are concerned with functional

writing. The only one involved with creative writing is concefned with

N P

the display rather than actual student creative*expression. There aré

t

P A rimext provided by R

. ) ; A . k )
:/ . . ¢ ‘ . * ~-\’A‘r"ﬁ(ﬁd

T et e .

no items concerned with speaking in this category, and the two vocabulary‘

[ .
I3

- practices are concernEd with:dictionany usage. .

The ten least used practices irnvolve three in the area of

~

creafive writing and only one in the area of functional writing.- Two .
are‘concerned w1th,listening and one withaspeaking lhe one’Handwritinga
item" (Practice No. 20) may well be cons1dered*‘ questionable practice
.'and ,seems appropriately placed among the ten leastﬂusedﬂp::ctices. lt‘
is interesting to note that five of the ten'pracﬁices in the bottom-
quartlle concern multisensory learnings, as well as the development of .

* awareness of self These latter practices'haye resulted f;om reIatively'

r

©

recent'emphasis'found in the literature.

A
» \

- FREQUENCY OF USE OF TEACHING PRACTICES AND - ﬂ‘-

v

¥ ,
" SELECTED TEACHER CgARACTERISTICS N

¢ . '_ . &’I' A . ’ - N . ! N
' Ia.an effbrt to answer question two, the nonparametric ehi square

. v X

test was used to- determine the differences in frequencx‘of se of SLlected

e IS
O‘

claBsroom l‘iguage args teaching practices in terms of sele ted personi}
/ -
-and professional teachér characteristics, Significant differences vere

I3

s . > . PR

% ~ ) o .
reported at the .05 level of significance.’ )
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"Comparison by “Sex,of Teacher - _ S . s

5

’ The findings related to the testing of the first null hypothesis
r'indicated significant diffetences on two sunvey items between teachet

_use of the_language arts teaching practices and teacher sex. Therefore,

-\

Hbi was rejected. The’ f1rst significant survey item was stated as '

9'. “ A
follows:’ L ' o, R R

Practice No. 30. Use audiovisual aids (filns, filmstrips, records,
and tapes) as a means of teachin& listening.
' , Ly

Figure 1 depicts the male and female teacher use of Practice

¢

No. 30. It would appear that female teachers tend to use audiovisual

‘ L

aids more often than.do mqle teachers as a means of teaching listening.

s

'. The second significant survey item related to the testiJg of . -

N
~.the first null hypotheSis was as’ follows

Practice No. 36. Without using the terminology of grammar, have

your students work on sentence construction by a
"thought" approach, e.g,, give your students an
awkward sentence such as this:. "The team made - "
the touchdown during the first.half that won. the
game, ' Show them how the meaning is clarifiéc Ve A
when the 'sentente is reworded, and have them work = .. -
on illustrative sentences. e T

P
s

-

Figure 2 portrays the male and femzle teacher. use of Practice ,

~

> No. 36. It woul§'appearlthat female teachefs/are more likely to use

this teaching practice than melexteechers. .

~

Comparison by University Cgurses 1n Langnage Arts and b
Related Areas _ . )

’

RN

ed to the testing of null hypothesis

The resulgs of the study re a

-

. . ) .- ¢ -
two.revealed significant differences on two EUrvez items between teacher - .
4 " . . ’ L\ . t\‘\ ) \ d
< S \
use of language artsteaching practices and university courses in .Danguage

arts and related areas. Therefore, Hy2 was rejected. The first

significant item was as follows:

I 15‘:
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‘- Practice No. 13.° Use students' spoken and written language to decide
C .on whict grammatical concepts to teach.
Figufe 3 illustrates the teacher use of Practice No. 13 as’

i

related to the respohdeqts' university courses in language arts and

related areas. There would appear to be some tendency for those teachers
with fewer than four courses to use the practice more frequently.

) . : The second significaht survey item related to the testing of the

i}

P second null hypothesis was as followsi . _
Practiece No. 23. Teach discussion skills and provide situations in
' which these skills ‘may be utilized.

. ) Figure 4 depicts the teacher use of Practice No. 23 as related

to the respondents' university courses .in langdage arts and related areas.

There would appear to be somé tendéncy for those teachers with more than

 four courses to usg¢ this practice more frequently.

& - - . <

" Comparison by %eacher Experience -

. o The findings related to the testing of the third null hypottesis

indicated no significant differences between teacher use of selected

language arts teaching practices and years of teaching experierce. ) -

*

Therefore, Hy3 was accepted. ) . -

B

3
’ -

>

_Comparison by In-Service Courses in Language Arts . ‘ .

¢ ' . The results of the study related to the testing of the fourzh'

null hypothesis indicated a signlflcant difference for one survey i ‘e

between teacher use of selected language arts teaching practices and

~

IS

in-service cburses in. language arts. The'null-ﬁy@othesis was therefore

B O - .
- .
- . .

3

tejected. The significant item was as follows: ~ ] -
- - . ‘Practice No. 28, Use functional writing as the most common way to

apply such specific skills as ontlinlng, punctua-
Te o o - tion, capltallzation, etc.*

- . . .
. LR u
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-~  Figure 5 1llﬁstrates the, tegcher use of Practice No. 28 as -
¢ R ¢ \::;
related to in-se:vice courses in language arts. Tbose'teachers with no
v . .6 s:“ 4 T - Ay :
in-service courses would appear,toguse this .practice more frequently B £

+Table 61 is a summary of thdse ®elected classroom language arts

teaching practices for whlch signiflcant\differences were foui& in terms
“n / .

» .
’
\ .
il
.

" of teacher characteristics.
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L e . Chapte%'S . S ' ;
. | . ‘ . CONCLUSIONS AND IMPLICATIONS L C
¢ ) - ) T ’ 0
The.purpose of the stucy wasvtd investigate the ifaching” I” ) . Q
o ' \ ! “
@‘ . s practices in the language‘arts of teachers at the grade SiX~leve1‘ . . ;;
Ii‘ Spec;fi“dlly’ the St&aY W;S dQSIgncd to answer the following quest1on9.. =~ ? {f

) . ? -

(1) What is the frequency of use by teachers at the grade six 1§V91}éf.

¢

selected classroom language arts teach1ng practices?_ «(2)'Are there:

oo - B ?
i - significant differences in frequencv of use of. selected.classroom < .
&
o anguage arts teaching pfactices in terms of selected teacher charac- -
” ." \‘ ! -
teristics? -, : - ‘ ‘ .
. ) .
Sinces no commercially publlshed or experlmentally devised <

\ @

instrument could be found whlch surveyed grade six language arts

* »
t

. teaching practices, a survey scale, An Analysis ‘of .Selected Language -
! R N ' . ] .
Arts Teaching Practices in Grade $ix, was developed, by the itvestigator.

. e - .
Al ) . i

This instrument was used to gather the data for this study.

.

»

N ) .As a result of.the”"findings, several conclusioms were reached:

-
[y

The most ﬂrequently—used language arts teaching practices were those . ) ‘
‘ @ N ¢
S ) tradltlonally validated approaches to teach1ng language arts described ‘4
S - . . #
in" the pro£e551onnl llterature “While many are useful, they are .
- - - v " B

- génerally product—or@ented and tap only a limited spectrum of communica-

1 B ©

Y. tion. The least-used pragtices tended to tap the more recently
* * & Jt K

- . s ) .
4 : . o B n,; -
suggested process-oriented aspects of communicatlpn. The,ten teaching - AN

e

prdctlces used exten$1vely or frequently by 60 to 90 per ‘cent of- the ’

.o s B

% . teachersgweqengraditjonal in nature, while the teﬁ'least—USed practices : ;
' ‘ \which'were more recent or process—orieuggd only received 30 to 60 per cent ¢ o
. - + ~ e,
L L s, oL R W A

' e . . .
. M N
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arts instructien as the teaching of specific skllls?
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1 ‘ 4 3 -

. . pa L

extensive or frequent teacher use.® . L L SO R

, .

. b - o .
It would also appedr that many teachers did not understand’ the
but seemed to cf‘

natuyre of communication learningg onsider language T

s

. v, N
- The tendency .

-

&
seemed to be for those teachers with fewer courSes in the . language arts’,

e - -

(Y ‘e .
! 3

and related areas to use the trad1t10nal approach whlle those teachers N

- - f. A“ ‘- ; . ﬁ , 3
with more courses‘were moxe likely. to use a~process approach. Since no-
¥ - T . .
two communication situations are identical, it would: appear essentisl .

[ r *

‘for teachers to use a process- or1ented teacﬂ%ng approach which prov1des

- ' ¥ “

for mﬁxmmum appllcatlon of generallzed abﬂlltles. . W,

N . ~, N , R

;On the basls of the f1nd1ng that very felr of the items tended .to

. < s »

dlscr1mlnate 1t can b§ cgncluded that most teachers who “teach at least - *

¢

4 a/‘ -
one class of lanéﬁ%ggbarts at the grade six level in the Calgary pUbllC
' . ‘ > ,'. [

school system em%goy the same teach1ng strategles, irrespective of
+ - 7 .

their sex, level of profes31onal preparatlon, and number,of years of

.
Q - <y

teach1ng experience. In other ‘words, emore years of teachlng experience

- \‘ -

g,:and more courses 1n varlous areas of language arts does not seem'to

v

-w‘ N - A1 RO o
affect*teaching practices, = - Wt o - . .
. Q X
Although most respondents were using many pract1ces 1n accgrd “ .

~ [

w1th research and professional writings, it would also appear that maﬁy I

.

e R

s pf’the language arts teachers surveyed in this study were not acqua1nted B

.

s
2

with recent research and professional wr1t1ngs, or withfsuch modern -

conceptions of the learning process as involving instruction in the it
N - : K
multisensory aspects of communication. . . .
~ . £ EEN

Seueral of the flndlnos led 'to concluslons relat1ve to- the various
~ . “ ‘ T
Teachers seemed to emphaslze those product— .

\

areas of the language arts.

or1ented skllls involved in functional wr1t1ng rather ‘than those process-

~ » . N \

03 16(1 - ) ‘ ‘. v . R
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orlented Skl%}s that develop as a result’of creative and experiential
act1v1t1e6. “Wany t chers seésned ‘to ‘be unaware of the importance of ) T
v o '
us#ng teachln practlces whlch 1nvolved nultlsensory 1nteract1ve learn=
) \ ’ . - . -
1ngs and 'the develovWent of se1f both of which 11clude practices that

e g ‘. -
} '

have developed fr01 relativel} recent enphases found in the literature,

Teacner use of pr actlces concernlng the digect teacnlng of grammar and .

usageﬁgges’ted a lack of knowledge of these research find dings that

reveal™little if any applicable learnlhg resultmo from the direct . : (

teaching of formal grammar and usage. 1In the area of nandwrltlng,

‘ -

teachers indicated that they empnaslzed the appropriate handertlng
objective of legibility but were less concerned with those aspects af
instructien that result in a fluent, comfortable 1”1t1ng style. Even

individualized 1nstruct10n was used extensively or frequently by less

than 50 per cent of the téachers: In their comments, however, teachers

in¢icated that they felt that handwritihg style was established by .

v ! S A
: , -

grade six, apd that' instrdction in*this area was prbbably\unnecessary. .0

Y
’

~ . .
. Even though ‘teachers seemed to recognize.the impbrtance of ’ ~

teaching listening skills and provided opportunities for student

- N '
listening, they used few activ1t1es .to make the student aware of the

inportance of listening. 1In the area of speaking, more than 50 pen\cent
of the teachers extenslvely or frequently used speaking activities which ~
have been suggestéd in the laterathre for many years, but-less than. «

30 per cent extenslvely or frequently used such speaklng activities as

dramatlzatlon buzz sessions or brainstornlng, which have received




. \ L The majority of teachers tended to use appropriate practices in
teaching spelling and re&galedflthrough their co&ments, that there was a
. strong interest in applying these practices in different ways depending

on student need. 1In the area of vocabulary, less than 10 per cent of

the teachers seldom or nevef used the dicticnary for instruction in
R ; . .voééﬁulé§y; however: legs than 30 per cent gx:éhsﬁ;ely otifrequenlly
used mult;sensory,qcéivitiés to develop vocabuiary. This again revealed .
the more extensive uge of tradifiopal teachiné practices. '11 . ¢
N : - v
In their comments, teachers'suggested that the infrequent use of

such teaching. practices as use of the thesaurus in vocabulary €evelopment

or taklnv students on field trig§ to provide experiences for ‘creative
%—-'v

. .

wrltlng were the result of ,the lnacce051b171ty or 1nacequaCj of materlals -

or Cfu1pm81t to implement the activity. Teachers futther suggested that,

in many instances, asministrative rullpgs rat#er than a, negative attl;ude .

’

y74

on their part precluded their usink. these practites. )

»

- .Several implications have evolved from this study: .- -
. v ) Ly ‘ \/‘—(
B 1: The survy instrument used in the study may be used as a device fer . ’

~

giving bo'th prOSpect ive teachers and esgaallshed language arts

instructors insights into a variety of teaching practices. It can
. . : i
probably, be used by language arts supervisors as a means of determin-
~

ing the quality of classroon instruction; wused in school systems as ’ 4
R a basis for an in-service training program for language arts teachers;’

. . . -~ '
N Ve -

- used in language arts methods courses to achuaint;proSaecclve teachérs |

. with research and professional writi¥gs in the field .and with'a .

[
.

variety of teaching technigues; and used as a self-appraisal device
n. . \‘" St . .
for teachers of language arts. -

.
.

2, Universities which train pre-service as well as in-service teachers
t . . . .

Co166 -

ERIC" - Lo T

} . i .
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[ . .




need to make a'concerted effort to atqu

“~

~
<.

;‘-\
oo e research and pfefessionil writingg in language™scts a s‘EE?Rﬁka\§§\-

then with a stronger background in generally aceepted ¢

AN

servxce rams in arder to keep instruction in lan uage arts up -
P 5 guag

~ to d_

‘ &3 /
3. Reatwonal studles are needed 1r. other uroan\and rural areas of

y

. slberta as well as o\ncr provinces, in order to proVide language arts

\
L

e - teachgrs, supervisqrs, and administrators, as wejl as the general ) .

. ~

. publid, u"th int orﬂctlon concerning teaching practices in bhe

languag2 arts at varicus eleﬂentary grade levels. i A

» AY

rnrtxer 1nveat;gatlon 15 necessgry to determine the relatlonshlp )
!

D

.
betwesn Yeacﬁer competence.and the use of language arts teachlng

~

’
]

. . ‘Practices that are supported by research evidence. . -
\ P .

N4 : = N T ! - o

. T <= Tv5. Additional research ‘is fequired to detq;?lne conditions necessary
vy N ‘ . e KA .
N . ~ *

) , for impiementatlon of those lawguage arts teachlng practices which
4 ‘:’,‘: . N

N teacners con51dsr b”st effectlvé e ; o . -
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Th1s quest1onna1re has been des1gned to analyze Selected language

arts teach1ng pract1ces in grade six (levels l3 -14). .

! L

lhe items have been developed based on cr1ter1a appearing 'in
current language arts llterature and curr1culum gu1des at the grade

six level. It i's planned that the complete quest1onnaire lel compr {se

.35 to 40 1tems ’ . '

. -

v I would apprec1ate your comments particularly in terms of the

¢

following quest1ons.

. - a »

, (1) Is the item approﬁriate to the grade dix level? (If you feel it
' is not, would you indicate how it might be improved?)

3

‘ (2) 1Is tne wording of the <item clear? ~(If you feel it is not, wiuld
you edit the item?)

, {3) Is the item essential for the purpose outl1ned above? (If you \

4 feel it is not’, would you indicate why?) .
(4) Would you rank the items in each category in orderHof importance ’
- ” . for inclusiod in this questionnaire, e.g. In theé category of
> e - "Grammar 3nd Usgge,'-there ate nine 1tems The most important
o . for the questionnaire should be rated é_ and the least _important
o rated 9. . N

- \ WOuld it be pbss1ble for you to hdve this completed~and returned

Dy February 47 ] ‘ L R -

cL | Thanks ‘so much. . : . - .
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CREATIVITY-CREATIVE WRITING

‘ . ) . ‘

ltem No. on Revised .o

Survey Instrument . e . )

. 1. thn your students write poetry, direct them away
from preoccupatlon with rhyming and emphasize .
- . expression’of feelings and~v1v1d 1nagery
. ‘ . . e ‘,\
34 2. Teach a variety of poet y forms such as halku
\ ~ !« . cinquain, ‘tanka, free v rse, etc.
. i
. 39 3. Display student creative work in the classroom. )
.9 4. Take your students on Wwalks and field trlps and * e
‘prov'de opportunitie$ for creative wrltlng ahout
. these experiences. |
. - .
. 14 - 5. Use audibvisual aids to provide background exper=-
) iénces for use 1n creatlve wr;tlng . ,

. A . .
21 T 6. Prov1de opportunlty fcr spontaneous dramatic plgy
: and improvisational aCthltleS free frém adu.t -
sug;est;On oy o - ‘1 ‘

#

. £ ! : \3 ’ : ) o
26 . 7. hse spontaneous forms of sg y- telllng w1th jour .
\ . .+ students, e.g., chain -storiek, tell&endlng of d ) ¥

NN '‘story, etc. ' N .
. R > }l ":“, . . ,

=4 '.h

B .
o4 « ' > . v

©.. . . FONCTIONAL'WRITING - < - co

“« £
. + . . s .

‘ - . . A » ’ » -
17 . 1.. Develop.w1Fh your,studen;s skills in outllnlng.
‘. 1]
- . 2. ,Develop ‘punctuation and capltallzatlon skills',
. with your students. v ) NN . LoD
“ 3. 1In driill sentences; or practlce exerc1$es have \ ;
. your 'students apply the skills in punctuatlon T
. - » and capitalization. - ° < -

L v . - / 2 N

b <, . P . : T
- ’ 28 . b Use functional wrltlng as the most common way to-

'”' . & ) . apply such- specific 'skills as outkinlng, punctua. 5
P . . ' tlon, capital;zatlon, etc. . . - . L
. ‘ P P . ) . & 1] R !“ ” {4 ' ,

) _~ 5 Tabulate types of student punctuation and capltal— .
S ._<t‘ " . ization errors from their written word and use | -

: “these as a basis for teaching and revfew, «on

- . . ¢ s
¢ e < .' . N r' .

22 ey, 6% Prov1de opportun 6ies for'wour students to lﬂarn

-4

. L - ) »and use suc( regecarchvskiils 2as footnobing oLy /
i, . N o N ) Ve . N ? r'at - .
- ; R - . \ ] a3 . A 18u A N A»; K . . . (‘/’:‘

. . L .
. . .
N - - / - M . 15 e
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Ttem No.

on Revised
Survey Instrument-

‘

24

-

-

7.

2
-

Provide

opportunltles for your students to learn

. and use a bibliographical form for listing

1.

3.

.. ‘the touchdown during the first half that won the

7%

9.

TEfEIEDCES
AN

.
.

»
~ > -

”

Have your stydents proof-read their writte;yvork.
y < . »
- .

¢ .
. ° * . .
*

- N

GRAMMAR AND USAGE - " o .

.
L -

by ~

- ) o i .

. PN .
Have studenrtS diagram illustrative sentences. ,
. ' L * e,

I
. .

Havi students.pemorize generalizations applicable :
in improving grammar msage, e.g. generallza ion
for agreement of subject and predlcate

H . ) s
Use students' spoken and written language to
dec1de on which grammatlcal concepts to" teach.

%
’ ¢ e ‘

» . "
Have your low—ablllty students concentrate a N
major portion of their-time' on the study of,

grammar and usage. -
\3
1Y L4

Without using thé termipology ‘of grammar, have

your students work on sentence- construction by a
thought'*approach e.8., glve your students an -

awkward-sentence such as this: '"The team maie

v

. game.. " -Show them hpw the méaning is clarified. ° . .
when'the sentence is reworded, and' have them work T
'on &llustratlve sentences R

.o

Have your students 1dentlfy ‘the parts of speech .
if sets of illustrative sentences'

L3 ¥

‘In drlll sentences such as, "I am going to (lle)
Clay) down,? have students repeat the sentence’

4

orally uslng the correct form, as well as write it.

‘

Point out the errors in 1llustrat1ve sentences ..
and explaln to'’your students the grammatital,
pfinciples underlying these eITors, ‘é.g. e is L
the one whom, 1 believe, will win. ! (REqulres N / T
who a$ who is the subJect of the ¢liduse "who
w1ll w1n,' while whom is the obJect form.) ,

s‘ -~ ’ . s |

After observatlon and praccice in using approprlate PR
| parts of Speech/(formuiate generallzations.‘ﬁ N




Item No. on ReVQSed
Survey Instrument

L]
7 -

8 By ; X ‘
! L : ‘ - 8-
‘

Lo i ‘

9.

"10.

40 ; 7.

Stimulate students
acuity) 'by using exerciseés that

. g ;_jgée\alert to spunds, e.g., *listefing to familiar'
- . . n .

HANDWRITING L

£

' X

Uressterncy as a major objective in handwriting.

ch sgudents to reach a rate of speed appropriate
grdde\slx. .

Stxess legibility as the most important single
‘cri erion 'n.asSessing handwgiting.

ks

.t

'to tkach letter fprmat1on. ;

~Use . Handwrlﬁlng Scale to evaluate your stuients'
handwr1ting ‘ :

1
-
Teach handwr1t1ng on an inddvidual bas1s
cotrective ass1stance. :

I3 .

8ivipg

Teacﬁ handwr1t1 g "the p;escr1bed number of minutes :
per\week as outlined in the Teachlng Gulde.

L \ e

Instruct students ik the physical factors of,

‘correct posture. and movement as means to improve . e
handerthg . "o ‘ -,

.

72

- Teach left- ~handed studénts to slant their paper

to the right .to ach1eve t“e best slant in - ¢
handwritlng -

- A . .
B ’ 4

LISTENING

i
-, « )
’ & .
< S ’ s , - N

Useactivities. to make students aware of the . ©os
. 1mportance of listening), elg.
actual time speut l1sten1ng in\one day. .°‘

keep a- log oy~

. - - P

‘sense of heaying (audltory :

ds and writing "sound" words.

. y - -

i

ProV1de opportunities for meanlngful llstenzng,
. e.g. llsten1ng for deta1ls ’sequence, critical
. - evaluatiqn, ete.' - tor ¢ < .
L k L. oo ] . I Wt

v . LA \ L . ’ 4,
. ‘ . ' 4 ’ » N . -,
P L. 94 ' I
- LR ' oo te . 1: R . . : "
] ~ v - -
oy . RS e \ ' . \

.

+ ERI

v

!
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B . ¢ N - . ¢ ]
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ltem No. on Revised

Survey Instrument ' ’ ' ‘ ’
) 12 4. Provide .opportunities for your students to l.sten
- : to each’ other, e.g., round table discussion dbOUt
) personal exper1ences, hobbies, etc. . .
- ¥
! 5. Use a Listening. Centre (tape recorder.with. multlple
: sets of earphonesn provide listening activities..
‘ ' ' {
LI 30 ‘ 6. Use audiovisual aids (films, fllmstrlps records
and tapes) as a means of&teachlng listening. )
. - »
¢ ’I/ € * ) ! o
' . _ SPEAKING
) ¢ ‘ H '.. ] Py
‘ . . .
i . ~~1. Teach your student; about social and geographlcal
. ‘ T . dialec .
- 5 ° 2. Allow spetific time” perlods for such’ spontaneousr
- ) speech activities as conversation and discussion.
) /\o : 7 *
, 3. Provxde instruction in such Speech skills as K
' ‘ enun¢iation, artlculatlon, etc. « .
, ' . ¥ . -~
2 * o J 4. ProVLde opportunities.for such formal speech '
: . , activ1t1es as reporting, 1nterv1ew1ng, etc,
ot — ’ 5. _ Encourage your students to use the’tape recorder P
\ to improve voice tone and c@ntrol we X :
4 4 ’4 " “\
. ;: ) §\6;t\\\ov1de opportunlties for ybur students to.
- A . pa t1c1pate in choral. speuklng o : .
. 8 . 7. Use informal dramatlzatloh act1v1t1es to-encourage i
1 : o . creative speak1ng .
. S Lt P
- . e ‘ . 23 8. Teach d1scuss10n skills and. proVide situations in
T s . . 'which these skills may be utlllzed
! ' B e f ! | 4 Ct .
I . 37 ., 9. Have students part1c1pate in such act1v1t1es as .
] L, . buzz sesslons _and bralnstormlng , *
4 ! . . P ’ . B
. - i , " , . .
\ : * . ’ . ’ ! ’ Do
~ . M . SPELLING . : . coo
LA ' . . . . , . N ‘ \ N . '
T ’ R ‘ * ‘ n X R -
. N Lo 1. Have. those students who m1sspell 4 word write it
" ‘ ‘ SR a prescr1bed number of times in shcces51on \ - -
L __— . .
o e - 10 . 2. "Teach studedts to use a spec1fic study method in
0 Tt a " - * 'learning to spell e.g., look, think; write,
’ o . ]
e T ' v L. ' N . Ve Check > ., ..

. , ‘ i, 1‘9 . s . ‘( . i ) . AL
< v ~ . N N i . . . < . ’
. Q . . ' . , . ' < . © . .
2 . n . . ' . . - - .
— ~ » - . v ’ .
] EMC ¢ . u . ‘ ‘

. i \ .
| e - L - ] s s . Y

»




. . + ltem No. 'on hev1sed

¢ . . ’ i
i , Survey Instrument . ‘ . : ‘
a L 4 .

3. Use the "Te 25t~ Study method when teachlng Sp(lllngr

N,

. . 4, Use a commercxa]ly publlshed Spelllng w0rkbouk as .
' . ) ‘the delS for teachlng spelling 1lists. - .
, 27 5. Superv1~e self-stidy sessions jn spelling, gLVlng
. . 1ndiv1dual instruction in the study of words .
’; ’ 16 - 6. Have your students correct their own sBellln& ///
e . /
e . tests. . ) -
f A . © J n/
s, . e 7.  Organize the class into 'small 1nstructr9 al @roups’
' on the basis of achievement level 1n spelliny‘
i . ' / .
. 8. Have your students develop generalizations as.a

del( step in learning to spell wgrds,

el
~

. 9. Provide students with appropriate spe\l1ng rJles
, a to memorize as an aid in le/rﬁ1ng to spell.

e

N : ’ - < 10, In corrective spel;ing/fnstruction, direct
K T ' students' attentio "hard spots" in words. .
o o A% . /
. v, dle<..Introduce pew spellln5 words in syllablcated form
B L . . T e.g., /od;er—ate

o e " \

- v

- RUTEN

r 4 ' __— B 12. iﬁﬁ:the "List"" method in whlch spelling: ‘Words
. ’ . . are,studled from a spec1f1callst and dlctatlon
T . . .is written 1n list form ,rather. than in’ sen ence
4 - D ) . form. ., . - L ,
, ‘ . SN
32 * 13. Use proofreading of written work as an® 1nstruc—
tional device in teachlng Spelllng, e.gs, ¢ v
» . _* students proofread 'own composltlons and concentrate~-
AT ‘e on studying words they: m1sspell' .

. ¢

. “
. LI .

AL .~ . " VOCABULARY °

‘

-
fl . ' - v

mw - . . ’-
N " . ) ' J. Have your students learn tie def1n1tions of a ‘

—_— . ) ) ' ! selected number of words each week from a list
' . ’ " you have comy1led from.a spelling book or scme
- - . ] other~appr0pr1ate source.

N -+, Pt “ Lt I .

n . ‘ . 29 .. e e Prov1de acg1V1t1es in. which students use new

: o s “Vécabulary in spec1f1c speak1ng ‘and wrltlng )
y L , e ’situationsa--e ] \? ) //’ o

. I - —

s s ' 7 e 3 Use multisensory k1nds'of act1v1tmes to helﬁ/

. oo SN R students develop,seﬂsory VocabuLary (tasr/// .

.

‘ , _-smell, sound “etc ) .
. / - ‘ : )
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A .ot L ~ .- :
S .. ltem No. on Revised, | : - . : e .

AT ., Survey Instrument i v, T . - . T )
N “’. ‘_' . . 1

i . 38 « 4. Encourage your studeats to use the Thesaurus as

. o, . an aid to-building vocabulary. ~ <0 -
. .
. PO . - . ’ . .
. - 33 =~ . - D T?ach dictionary usage as an aid to pronuncii-
RN B L +» tion and meaning. . . .
. (Y] ~ = N . ) '
) T s J 18- . 6. Teach dictionary usage as a source far finding ‘

- more precise vocabulary for use in expressioaal
. activities. > °o-

. b . 1' -
‘ s SR 7. Provide activities to develop skills in word .
“u ) . derivations.
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AN ANALYSIS OF LANGUAGE ARTS TEACHING PRACTICES IN
. GRADE SIX, RAPING SCALE , C
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. "‘s. o - . ) ) - l @ ) o s
I “ R ~ © #5023 4515 Varsity Dr1ve N. W '
. - ‘ Calgary 49, Alberta . ‘

A

N

. . - - : . March, 1972 .

Dear S;r . ’ ' ’ .
As part of Lhe réqu1rements for the M.Ed. degree, I am wr1t11g
a thesis on ”Xn Analysis of 3elected Language Arts Leachlng Practices

" if Grade Six. . C. )

! . ) a o T '}'

) Permission to conduct this survey'in the Elementarv Schools 1as
been received from the Calgary School Board through the University

Liaison Commlttee.

]

1 would greatly appreciate it-1f you wouldiass1st me in this
study by distributing one copy of the enclosed questlonnalre to each.
teacher on your staff who is presently teaching one or more classes

..’ - Oof Grade*Six (levels 13 and 14) Language Args.

-, Enclosed with this . letter is a copy of the cover letter on waich
teachers have been requested to complete the questionnaire,. fold, staple
and return it to you. All questionnaires may then be returned to me in
the enclosed self-addressed envelope by March 22, 1972.

- Your assistance in this study 1is greatly appreciated.

»

. ' ' Yours truly,
r ‘ A .t
- o i .
»> v . -
<
! L
i Dolores E. Golly (MacNaughton)
\:_‘ k4 ‘ .
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'\ AN AVALYSLS OF SELECTED LANGUAGE ARIS 1EACHI\G PRACTICES

"™ IN GRADE SIX : ' -

It is generally known that much’of the effort. and time in grade

six is devoted to the teaéhing of language arts. The present study :is

ultimately intended to determine the teaching-practices in the language

arts of teachers at the grade six level,

SECTION ONE of the survey will provide certain information about

vourself, but you are not asked to state your name. The information and

responses will not be 1dent1x1ec with 1nd1v1auals or individual scho>is,

SECTION TWO contains statements which you are asked to rate in

terms of the extent to which yeu use this practice in your classroom.

. . I would appreciate it if your questionnaire could be complet:d,
folded, stapleg and Teturned to the principal's office by March 17,

1972, All questlonnalres will be returned by mail and will be kept in

4

strictest confldénte.

J
Thank you k1ndly for your help.

Yodrs?vefy sincerely,

9]

Dolores E. Golly (WacNéhghton)
Department of Currzcuium and
Y : - . Instruction™
. - * . The University of Calgary

&

/
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SECTION ONE

General Information

4 - e

Place a check (¥) in the space following the appropriate response in

each case. . ’
1. Sex: Male Female
2. Age: Under 25 years 26-35 years
36-45 years Over 45 years .
3. A. University education beyond high school: ' . 1
1 year 2 years 3 years
4 years " more than 4 years

B. Degrees held:

-~

B.Ed. B.A. or B.Sc. M.Ed. or M.A.

¢ ——— —_—

4., Courses:

Creative Dramatics <

English

Language .Arts

Linguistics

Reading

Speech

5. Number of years of teaching experience, including this yeér:

1 C 4 7 T 10
. 2 5 8 11 or more T
3 6 9

6. Numbén\gf in-service courses in Language Arts:

l = 4 NS . » v
2 5 '
3 <4 6 or more

oo . 19%
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Directions for making responses: v

The following items were selected as representative of diffe.cent

types of language arts teaching practices in grade six classtooms.

e

Rating Scale . f

A.

Using the rating scale below, rate each of the following items i
terms of the extent to which you use-this practice in your clas Todm.

Draw -a CIRCLE around one of the numbers in each group: :

Rating Scale o -

- Extensively

- Frequently
Sometimes

- Seldom

~ Not at’'all - .

Ladi SR R R )
1

There are no right or wrong answers. Use the numbers that best |

Tepresent your teaching practices.

Addltlonal space is provided for comments at the end of this
questionnaire,

-

o
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L o ) / SECTLON. TWO

Rating Scale://g/- Exténsively -
p 4 - Freqqently o . }
’ 3 - Sometimes ' ,
‘ 2 - Seldom
1 - Not at all
5.4 3 2 1 (1) Stress legibilaty as the most important single

criterion in assessing handwriting.
5 4 3 21 (2) Provide opportunities for meaningful. llstenllg,
e.g., listening for details, sequence, cr1t1 :al

eyaluatlon, etc.

After observation and practice in using appropri- °

5 4 38 2 1 (3)
: ate parts of speech, formulate generalizations.
5 4 3 2 1 (4) Tabulate types of student punctuation and capital-
, ) ization errors from their written work and use
: ’ these as a basis for teaching-and review. .
5 4 3 2 1 (5) Allow specific time periods for such spontaneous _
° speech activities as conversation and discussion.
5 403 21 ©(6) Use the "Test-Study' method when teaching spelling,
. e.g., pretest, study words mlsSpelled, posttest.

5 4 3 2 1 (7) Use multisensory kinds of activi;;%§ to helrp
students develop sensory vocabulary (taste, smell,
sound, etc.). ’

5 4 3 2 1 -(8) Use ‘informal dramatization activities to encourage’
creafive speaking.

. \ .
. J
5 4 3 2 1 (9) Take your students on walks #fd field trips and
’ provide opportunities for creative writing about
these éxperiences.

5 4 3 2 1 (10) fkach students to use a spe01flc study method in
learning to spell, e.g. look thlnk wrldp
-cRgck.

5 4 3 21 (L1) Hav® your students proof-read their written work.

5 4 3 21 -(12) Erovit-~opportunities for your students to listen

. ) to eacR\other, e.g., round table discussion about
?% personal\ experiences, hobbies, etc. .
R ) -

N K3

j% “i;i, (13) Use studenys' spoken and written language to
‘ ~ decide on wWRich grammatical concepts to teach.

¢
- 1
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E Rating Scale: 5 - Extemnsively
N N 4 - Frequently
T - '3 ~ Sometimes
’ 2 - Seldom
Y 1 - Not at all -+ '
5 4 3 2 1 (14) Use audiovisual aids to provide background
" experiences for use in creative writing.
¢ s 5.4 3 21 (15) -Teach left-handed students to slant their paper
to the right .to achieve the best slant in
handwriting. -
5 4 3 2 1 (16) Have your students correct their own spelling tests,
5.4 3 2 1 (17) Develop with your students.skills in outlin.ng.
S 4 3 2 1 '(18) Teach dictionary usage as a source for finding
T~ more précise vocabulary for use in expressional
e "activities. B . : )
- ; . '.)_\\’ - ) n . .
‘5 4 3 2 pe - (19) Use activities to‘maké”stﬂdents aware of the
T - importance’ ef listening, e.g., keep a log of
" actual time spent listening in ope day.
574 3 2 1 -(20) Teach-'students to rgach a rate of spéed in
handwriting appropriate to grade six.
_ 5 4 372 1 " (21) Provide opportunity for spontaneous dramatic play
and improvisational activities free from adult
e suggestion! ) :
5 4 3 2 1 (22) Provide opportunities for your students to learn
and use such research skf1ls as footnoting.
5 4 3 2 1 . (23) Teach dcussion skills and provide situations
' " dn w these skills may be utilized,
504 3 2 1 (24) Haye your students identify the parts of speech
sets of illustrative sentences. |
5 4 3 2 1 Stress fluency as a ﬁéjof objective in handwriting.
. 5 4 3°2 1 Use spontarfeous forms of  story-telling with your
- ’ students, e.g., chain stories, tell ending of a
story, etc. : Co :
5 4 3 2 Supervise self-study sessions in spelling, giving
individual instruction in the study of words.
-t - 5 4 3 2 2 (28) vUse functional wgitiné as the most common way to
apply.such specific skills as outlining, punctua-
o tion, capitalization, etc.
- Q i




.5 - Extensively ’ e

Rating Scale: " :
o 4 -+ Frequently . : : o
3 - Sometimes o . T
2 ~ Seldom T e
, 1 - Not at all ‘ N
. . : %0
- 5 4 3 2 1, (29) Provide activities in which *students use new - S
vocabulary in specific speaking and writing Lo
' situations. -
5 4 3 2 1 (30) Use audiovisual aids (films, filmstrips, records,
. ) and tapes) as a neans of teaching listening.
5 43 2 1 (31) Instruct your students in %the physical factors *
‘ of correct posture and movement as means to
I ‘ improve handwriting.
. . ) , K} .
5 £ 3 2 1 (32) Use proof-reading of written work as an instruc-
‘ . tional device in teaching spelling, e.g., students
) ) . proof-read own compositions and concentrate on
P studying words they misspell.
5 4 3 2 1 "(33) Teach dictionary usage as an aid to pronunciation
) and meaning. .
5 4 3 2 1 © (34) Teach a variety of poetry forms such as haiku, :
' cinquain, tanka, free verse, etc. ‘
5 4 3 2 1 (35) Stimulate students! sense of hearing (éudi;ory
7 acuity) by using exercises that make students
mqre, alert to sounds, e.g., listening to familiar
sounds and writing "sound" words. . .
"5 4 372 1 (36) Wi;hdﬁt using t%e terminology of grammar, have

. ’ - yout. students work on sentence construction by
- a "thought" approach, e.g., Give your students -
an avkward sentence such as this:  "The team
made the- touchdown -during the first half that
. won the game." Show them how the meaning is
clarified when the sentence is reworded, and_

’ "

AR

v have’ them work on illustrative sentenpces.

. 5 4 3 2 1

(37) Havé your students participate in such activities
as buzz sessions and brainstorming. .
. 5 4. 3 21 (38) Encourage your étudents to use the Thesaurus
as an aid to building vocabulary.
) 54 3 2 1 (39) Display student creative york in the classroom.
. 5 4 3 2 1 (40) Teach handwriting on an- individual basis) giving

COMMENTS :

corrective assistance.
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